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ABSTRACT: There is an urgency to provide sexual
psychoeducation to young children because of the high number
of cases of violence against children and women in the city of
Semarang. This fact is supported because there are still many
teachers who consider sexuality education to be taboo. This
research uses a qualitative method with a phenomenological
approach. This research included 15 kindergarten teachers taken
from two kindergarten schools in Semarang City. Data collection
through observation and in-depth interviews. Document analysis
through photos, videos, and audio recordings from teacher
participants. This research aims to explore teachers' strategies
and barriers in teaching self-protection in sexual psychoeducation
programs for pre-school children. This research reveals teachers'
strategies in teaching children sexual psychoeducation regarding
self-protection, namely, teachers use learning media, create
special classes, apply habituation, and create safe and
comfortable classes. Barriers for teachers in providing sexual
psychoeducation to children are the limited age of children,
sexual education being a taboo subject, limited school facilities

and the number of teachers, as well as different levels of
understanding and characteristics of children.

INTRODUCTION

Semarang city, as the capital of Central Java province, has the highest cases of violence against
children and women. The Women's Empowerment and Child Protection Service (DP3A) recorded 179
cases of sexual violence occurring in Semarang City. Sudewi, Head of the Central Java Province
Women's Empowerment and Child Protection and Family Planning (DP3AKB) Service, said that this
high figure was due to the great awareness of citizens in reporting violence (Fauziyah & utomo, 2023).
DP3A Semarang City recorded 49 cases of sexual violence (KS) at the beginning of 2023. East
Semarang District had the highest ranking for KS, with 16 cases (Qudstia, 2023). DP3A Semarang City
provides various ways to overcome sexual violence, including 1) Providing education and outreach to
the community, 2) Establishing JPPA (Women and Children Protection Network), including
complaints, education and monitoring services by empowering potential in sub-districts, and 3)
Launching "SAPA 129" hotline service so that people feel safe in reporting violence (Qudstia, 2023).

Child sexual violence (KSA) incidents have an impact on victims (Conroy & Cotter, 2017; Flores
& Barroso, 2017; Godbout et al., 2020). Sexual violence experienced by children before the age of 18
can cause trauma and thoughts of suicide (Cotter & Savage, 2019; Haskell & Randall, 2019). KSA that
is not handled properly can cause the perpetrator to repeat the action (Godbout et al., 2014) and
children become perpetrators of violence (Erlinda, 2014).
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Research on sexual violence (KS) prevention programs aims to increase knowledge of self-
protection skills and help children recognize the condition of KS (Fryda & Hulme, 2015; Pulido et al,,
2015). Jin et al. (2017) added that KS prevention programs in schools can help children to refuse and
report inappropriate requests about uncomfortable touches made by other people or people close
to the child. Prevention of KS can be done by providing psychoeducation regarding KSA (Kenny &
Wourtele, 2010). This is done because children do not have adequate KS knowledge and consider
sexual touching to be expected (Cecen-Erogul & Hasirci, 2013; Kenny & Wurtele, 2010).

Child sexual education as an effort to prevent sexual violence against children not only provides
information about health (Zollner et al., 2014), but also child development (Wirtz et al., 2016).
General sexual education at school includes lessons about gender roles, building close relationship
patterns with friends at school, studying the etiquette of the opposite sex, and introducing students
to age-appropriate sexual development (Rogow et al.,, 2013). Rakhmawati, (2023) stated that
children's sexual education material can include toilet training, how to dress, body parts, how to
protect themselves, the process of pregnancy and birth of a baby, as well as teaching about shame.

There is not much research regarding the barriers and strategies of teachers in providing early
childhood sexual education. Eisenberg et al. (2013) stated that structural barriers for teachers in
providing PSA include lack of time, financial resources, curriculum, parent and student responses,
administrative responses, and school policies. Teachers apply strategies to achieve learning goals.
Sexual education strategies are methods used by teachers to provide information regarding children's
sexual education material. Haignere et al. (1996) stated that teachers felt comfortable teaching PSA
without involving external factors such as students' religious beliefs, lack of administrative support,
and parental protests. Dong & Li (2022) added a strategy for providing PSA, namely the support of
local governments to promote PSA.

In addition, school-based psychoeducation programs to prevent child sexual violence (KSA)
have proven effective in empowering children with the knowledge, skills and support to protect
themselves (Cecen-Erogul & Hasirci, 2013). Utami & Susilowati (2018) that the "Aku Mandiri"
program as part of KSA prevention in the form of psychoeducation aims to increase the knowledge
and skills of preschool children regarding KSA prevention. Self-protection skills are needed so that
children can protect themselves from sexual violence (Mashudi & Nur'aini, 2015). Three types of self-
protection skills that teachers must convey to children include recognizing, preventing and disclosing
(Guo et al., 2019; Zhang et al., 2015). Self-protection skills for teachers are one of the materials for
children's sexual education, because KSA victims cannot clearly express KS incidents due to reduced
verbal skills (Erhamwilda et al., 2017; Sulistiyowati et al., 2018).

Rationale of Study

Based on the discussion above, there are several research gaps that can be explored further.
First, there are limited references to research regarding barriers and strategies for teachers in
providing early childhood sexual education in schools. Second, kindergarten teachers' perceptions of
sexual education are still taboo, causing a lack of teacher knowledge. Even though several teachers
have received sexual education training, there are still some teachers who are reluctant to convey
sexual education to preschool-aged children.

Aims and Hyphotheses

This research aims to determine teachers' strategies and barriers in teaching self-protection in
sexual psychoeducation programs for pre-school children. This research hypothesizes that teachers
understand the obstacles in teaching sexual education and self-protection skills to preschool children
by using varied learning strategies.
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METHODS
Design

This research uses a qualitative research method design. Qualitative research is a method for
exploring and understanding problems in social life that are constructed in a complex, holistic manner
and based on realistic conditions through the perspective of informants (Creswell & Clark, 2017).
Researchers use a phenomenological approach. The phenomenological approach in this research was
used to determine the teacher's ability to teach self-protection skills to pre-school children.

Participant and Procedure

The population in this research are teachers. Participants in this research were 15 Kindergarten
(TK) teachers from two schools, namely the UNNES Labschool Kindergarten and the Semarang
Pembina State Kindergarten. Participants were selected based on several criteria, namely 1) teachers
with an age range of 30-60 who had experience teaching pre-school children for approximately five
years and understood the stages of sexual development and psychoeducation of pre-school children.
The subject sampling technique in this research used purposive sampling (Guo et al., 2019).

This research uses data collection methods in the form of interviews, observation and
documentation on participants (Moleong, 2014). Sources for data triangulation, in the form of data
sources, techniques and time. This research uses in-depth interview methods with pre-school
teachers in Semarang City.

Research Instrument

This research uses observation and in-depth interviews as research instruments. Observations
were carried out before conducting interviews with teachers at school. Next, researchers conducted
interviews with 15 teachers at the two schools, namely TK Labschool UNNES and TK Negeri Pembina
Semarang. Interviews were conducted in a semi-structured manner. Documentation in photos and
audio is used to complement observation and interview methods, see table 3.

Data Analysis

After collecting data, researchers analyzed the data using the Miles et al. (2014) approach. Data
analysis in this research was carried out in three stages: (a) data reduction by sorting data based on
concept units, themes and categories, then coding was carried out; (b) presenting data through
charts, relationships between categories and narrative text; and (c) drawing conclusions and verifying

Table 1. Interview steps
No Description
Researchers compile a list of questions according to the research topic
Researchers conducted face-to-face interviews
Researchers ask permission from research subjects to conduct interviews and record research activities.
Researchers can record interviews via audio or video as one of the materials for making them verbatim.
4 The researcher began the interview by getting acquainted and explaining the interview. Next, the
researcher explores the subject's background and asks questions that have been prepared previously.
5 The researcher notes essential points in an interview sheet or memo.

w N -

Table 2. Observation steps
No Description

1 Researchers build closeness with research subjects by making appointments to conduct interviews and
observations

2 Observations were carried out face-to-face

3 Researchers document observations by taking pictures and recording data according to research objectives.
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Table 3. Research Instruments

Subject Required Information Research Instrument
Teacher 1. Teachers' Perceptions About Sexual Psychoeducation in Pre-School Interview guide,
Children. observation and
documentation
instruments

2. Teachers' Understanding of Self-Protection to Prevent Sexual Violence
in Children.

3. Appropriate learning methods and media in teaching self-protection
skills to pre-school age children.

4. How to teach self-protection skills by teachers to pre-school children.

5. Barriers to teachers in teaching self-protection skills as providing sexual
psychoeducation for pre-school age children.

data. Literature references are needed so that research results are appropriate and credible. The
validity of the data in this research uses data triangulation, see figure 1.

@”ectmn

Conclusion:
Drawing /
Verifving

Data Collection

d
al

Data
Condensation

) 4

Figure 1. Miles, Huberman, dan Saldana (2014)

RESULTS AND DISCUSSION
Results

This research was conducted by researchers for one month at the Labschool UNNES
Kindergarten and the Pembina Semarang State Kindergarten in order to obtain information about
teachers' strategies and barriers in teaching self-protection skills to pre-school children. The results
of this research can be explained in the description below, as follows.

Teacher Strategies in Teaching Self-Protection

Nine teacher participants provided their answers regarding sexual education strategies. First,
teachers teach self-protection through learning media. RN teacher participants introduce sex through
videos or visual aids or pictures to support children's learning process. UM, participants added that
teachers teach sexual education using various media in social studies classes.

"...The teacher facilitates the child, how can the child know about it, what sex
is. It can be via video, it can be via supporting props, or supporting images..."

(RN, WG.03.LSU; 15.01.2024)

“..Teachers play a very important role in teaching material about protection
to children. Especially in my class, namely social studies, so | myself teach
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children about sex education from an early age using various kinds of
media..." (UM, WG.03.LSU; 15.01.2024)

Second, holding special classes on sexual education. The IS teacher participant explained that
in teaching sexual education it is necessary to open a particular health education development class
which includes a sexual reproduction class. Teacher participant WJ added his opinion regarding
special classes regarding sexual education, namely the involvement of teachers in the You and Me
class in providing sexual education to children so that they are able to protect themselves from KS
attempts. However, the opinion of the SM teacher participants differed who explained that teachers
provide sexuality learning together in a classical form so that children with special needs and normal
children can receive sexuality material.

".Teaching it, that is, | opened a special development class for health
education, which includes a class on sexual reproduction..." (IS, WG.01.LSU;
15.01.2024)

"...My involvement here as a You and Me class teacher is to provide sexuality
education to those there to equip them to be able to protect themselves from
attempts at sexual violence..." (WJ, WG.07.LSU; 15.01.2024)

"...S0 maybe later he will give it to the children in a classical way, perhaps
together in the same class, so maybe there will be a connection between
those with special needs and those without..." (SM, WG.01.NPS; 23.01.2024)

Third, teachers apply habits to children to know and look after themselves every day. Teacher
participant NG said that getting used to simple things by getting to know himself, such as going to
the bathroom according to his gender, could regulate him. The teacher provides understanding about
queuing, for example, boys are not allowed to enter the girls' bathroom even though it is complete.
This example becomes a habit in behaviour. ST and PS teacher participants stated that teachers teach
children habituation from an early age in stages so that children know what behavior they can and
cannot do. Apart from that, LT teacher participants familiarize children with taking care of
themselves.

“..My involvement. So, | try to give children habits and habits to be able to
take care of, first, knowing themselves. Then, children can regulate
themselves. So, he understands that he is sad and angry, and regulates his
emotions. So he can convey what he feels to other people. They know, they're
men, they're women. What must be taken care of? Get used to simple things
when going to the bathroom, especially for women and men. If it's for full
men. Yes, we have to queue first. Not allowed to go to women. So, through
habituation. How to behave...” (NG, WG.04.LSU; 15.01.2024)

"...Yes, we teach this to children starting, if in kindergarten, from an early age,
gradually until the child can do it and knows what to do, and not to do it
continuously..." (ST, WG.04.NPS; 22.01.2024)

Bulletin of Counseling and Psychotherapy | Vol 6, No 1, 2024 | 5



Rakhmawati, E., Yuliejatiningsih, Y., & Rakhmawati, D.— Sexual Psychoeducation...

"...This means from an early age until the child understands how to protect
himself, then until the child is able, it means that he understands for himself
what parts the child should not touch, but we continuously tell him, and we
tell him from the start..." (LT; WG.02.NPS; 22.01.2024)

Fourth, teachers create safe and comfortable classes. ST teacher participants said creating a
secure and comfortable classroom is number one. HR teacher participant added that the teacher
made a safe class by playing songs about self-care and different toilets. This aims to provide children
with an understanding of sexual education.

"...Creating a class that is safe and comfortable is number one because if there
are children who disturb it, it is also not safe for other friends, continue to
differentiate between toilets, for men, here are the pictures of the men's
toilet, the picture of the women's toilet is the same. like this, don't make the
mistake of continuing to go through the song about taking care of yourself,
touching is allowed..." (ST, WG.04.NPS; 22.01.2024)

"..To prevent violence, among other things, we must first create a safe
classroom, with the songs above, and the title, take care of yourself, thirdly,
distinguish between men's and women's toilets, we give children an
understanding or what is the term? Education itself, sexual education...” (HR,
WG.07.TNP; 22.01.2024)

Barriers to Teachers in Implementing Sexual Education

Obstacles in implementing self-protection as sexual education carried out by nine teacher
participants for children, including the limited age of children in understanding sexual education
material, sexual education being a taboo subject, limited school facilities, limited number of teachers,
and the level of understanding and characteristics of children different. First, young children have a
limited knowledge of sexual education material. Five teacher participants explained that they
experienced obstacles in explaining sexual education, namely age limitations.

"...Age limitations, Ma'am, because we are in PAUD, usually in the past this
was a teacher, there should be no taboos on the Indonesian language, the
tools are limited by age, we as children know that's why the child's age limit
cannot be like elementary school, middle school, high school..." (ST,
WG.04.NPS; 22.01.2024)

Second, sexual education has become taboo. Three teacher participants said that the
limitations at the child's age were because certain parts of the body were not allowed to be touched
because it was inappropriate or taboo. DN teacher participants revealed that teachers experienced
obstacles in providing protective learning to children when they were at home or when children met
their parents because parents still felt sexual education was taboo. On the other hand, the UM
teacher participant explained that this is how children usually refer to their vital organs, such as bird
or nunuk. Teachers teach sexuality from the start by reinforcing that scientifically naming genitals is
not taboo because it was created to know the differences between boys and girls.
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"..The obstacle is that when we provide this protective learning, but it is not
sustainable at home, that becomes our obstacle for other things because at
school we have all received education, automatically we can continue it
straight away, but when we meet parents who still feel that it still feels taboo
or an obstacle...” (DN, WG.02.LSU; 15.01.2024)

"...Usually, when children are that age, we use the way we call them, for
example, we and men usually call them birds like that, what's their name,
Nuuk, even though we keep trying to teach them using language like penis,
vagina, like that? and the problem will be that if it's a taboo thing for children,
that's not the case if we teach it like that, so we have to reinforce it from the
start strong, that this is not just one thing, friends, Allah indeed creates
this,...” (UM, WG.03.LSU; 15.01.2024)

Third, there are limited school facilities. HR and PS teacher participants explained that limited
facilities and infrastructure could be an obstacle in implementing children's sexual education.
However, he emphasized that the school where he taught did not experience bathroom or toilet
training problems because the teaching aids were already there, on the other hand, he did not know
about the limited facilities and infrastructure at other school institutions. Finally, the YK teacher
participant explained that obstacles were within the learning time limit, for example, direct practice
at UKS. If you look at the time, the way children dress is still lacking because there is a practice of
taking off and putting on their clothes.

"...The obstacles include the first, because young children still have limited
age, so understanding this may still be a bit difficult, we have to remind them
often, the delay is that children's understanding is still lacking, second, the
limited facilities and infrastructure, if here, God willing God for bathroom
issues, toilet training, God willing, the teaching aids are already there, | don't
know if it's in other institutions, in general there are limitations, thirdly,
because learning about sexuality is still considered taboo, it could also be like
that, sex for children, usually if sex is mostly for adults or teenagers, that's
what | can tell you, maybe there are shortcomings, | apologize profusely..."
(HR, WG.07.NPS; 22.01.2024).

Fourth, the limited number of teachers. Teacher participant SH explained that there was a
limited number of teachers in the school, for example there was a child who asked to be taken to the
toilet by the teacher, but the teacher was teaching in class. Finally, the SM teacher participant added
that the obstacle to sexual education lies in the teacher's resources because they have to observe
children according to their character.

"...Suppose one class has one teacher and one teacher, but there is a child
who, for example, goes to the toilet and asks to be taken even though we
can't be taken because we are taking care of those in class..." (SH, WG.05.NPS;
22.01.2024).

"...Actually, there may be many obstacles, maybe one child's character is
different from another, especially for us, maybe there is a lack of our
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resources, our own resources, and maybe it's better for us, maybe this isn't
an okay time?..." (SM, WG.01.NPS; 23.01.2024)

Fifth, the level of understanding and characteristics of children are different. PS teacher
participants explained the obstacles in sexual education in the form of children's different
understandings because learning about sexuality is still considered taboo or inappropriate. SM
teacher participants added another obstacle, in the form of teachers having to understand the
characteristics of children.

"..The obstacles are age limitations, limited facilities and infrastructure,
children's different understandings, because learning about sexuality is
considered taboo or inappropriate..." (PS, WG.03.NPS; 22.01.2024)

"..There may be many obstacles, maybe one child's character is different
from another, let alone ours. Perhaps there is a lack of our resources, our
resources, and on our own. Maybe this is not okay at the time?..." (SM,
WG.01.NPS; 23.01.2024)

DISCUSSION

Overall, teachers provide teaching about self-protection skills according to the child's age and
needs, both in terms of religion, health and culture. The need for the role of psychologists,
psychiatrists or observers of children's health and safety in implementing sexual education in schools
aims to ensure that teachers can understand children's psychological and physical conditions in
obtaining sexual education material. In this research, the teacher used innovative strategies such as
video media, images, and props such as gender dolls to support the PSA learning process.

Next, the teacher opened a special development class in the form of health education
contained in the sexual reproduction class and you and me class to provide PSA so that children were
able to protect themselves from KS experiments. Unfortunately, some teachers form classical classes
that combine children with special needs and normal children to teach sexuality.

The application of habituation to children, such as teaching the culture of queuing in the toilet
and entering the bathroom according to gender, is given so that children get to know themselves.
Teachers teach children habits from an early age in stages so that children know what behaviour they
can and cannot do. The teacher's strategy in providing PSA is to create a safe and comfortable class.
The teacher covers the material on taking care of yourself through exciting songs such as the song
touching is allowed, touching is not allowed. In line with research by Roffiqg et al. (2017), audio songs
are used as stimulation to facilitate the learning process, especially sexual education.

The obstacle to implementing sexual education that teachers most often experience is the
limited age of the child. This relates to children's references regarding terms used in sexual education
and knowledge about body parts that can and cannot be touched. Hasni & Suparno (2019) added
that body parts that cannot be touched by other people include four aspects of body parts, such as
the chest, buttocks, mouth and genitals.

The next obstacle is sexual education as a taboo subject. Erhamwilda et al. (2017) added that
the obstacles faced by teachers in implementing sexual education for early childhood, in the form of
a less conducive environment for children, parenting patterns, and parents' or teachers' views on
sexual education, are still considered taboo. Teacher participants observed obstacles in providing
sustainable sexual education because parents considered sexual education to be taboo. This
statement is in accordance with the results of previous research which states that discussing sexual
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education in public is taboo for most Islamic countries or communities (Ghaffari et al., 2016; Guder
& Alabay, 2018; Zakiyah et al., 2016).

Sometimes, preschool children choose to name vital organs with names like manuk or bird. So,
the teacher tries to reinforce that scientifically naming genitals is normal because it was created to
find out the differences between boys and girls. Oktavianingsih & Ayriza (2018) added that using
scientific genital names can provide an understanding of the function of the genital names of each
body part and minimize wrong perceptions of children's genital names.

Two teacher participants explained that limited facilities and infrastructure could be an
obstacle in implementing children's sexual education. However, in this study, teacher participants
emphasized that the two schools did not experience problems regarding bathroom facilities to teach
toilet training. Limited facilities include limited learning time. For example, when practicing dressing,
children learn to take off and put on their clothes. Limited time makes it difficult for teachers to
implement practices that reach all children. Sexuality education training for teachers is needed to
increase knowledge and skills in children's sexual development so that teachers have confidence in
handling sexuality questions in the classroom (Bilinga & Mabula, 2014).

The next obstacle is the limited number of teachers in schools. The limited number of teachers
causes children to experience difficulties when asking for help to be taken to the toilet, but the
teacher is teaching in class. The teacher participant further explained that the obstacle to sexual
education lies in the teacher's resources because they have to observe children according to their
character. Erhamwilda et al.(2017), in their research findings, explained that teachers do not
understand sexual education well, so they experience difficulties (barriers) in implementing sexual
education. Even Oktavianingsih & Ayriza (2018), in their research findings, explained that teachers
still have limited knowledge in teaching sexuality to children.

Lastly, the obstacle to sexual education is the understanding and character of different children.
Teacher participants explained obstacles in the form of teachers having to understand children's
characteristics. The research findings of Wahida & Paramastri (2020) explain that the improvement
in skills in the experimental group was influenced by the conditions of the students and supporting
media that were appropriate to daily teaching and learning conditions so that in providing KSA
prevention material during the post-test, teachers understood the characteristics of the students and
easily mastered class conditions. Then, the students' conditions are the same for the class teacher
during the post-test, making it easier for teachers to understand the characteristics of the students.

Limitations and Recommendations for Further Research

A limitation in this research is that not all teachers have participated in the activities of the You
and Me program, so there are still some teachers who are still confused about conveying sexual
education material that is already in the school curriculum program. Researchers have not yet
obtained complete information regarding sexual psychoeducation for preschool children, and the
self-protection skills of teachers have not been demonstrated. They still seem shy in expressing their
opinions. Suggestions for further researchers are deeper exploration regarding the effectiveness or
success of implementing sexual education in early childhood because based on the results of the
qualitative analysis, several limitations were found on the part of teachers and schools. On the other
hand, this research can be a reference for further research in the form of sexual psychoeducation for
preschool children because so far, many researchers have only focused on research in PAUD or
Kindergarten (TK), as well as Junior High Schools (SMP) and Schools. Upper Secondary (SMA).
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CONCLUSION

This research has three findings, namely 1) teacher strategies in teaching self-protection in
sexual education and 2) teacher barriers in implementing sexual education. This research describes
teachers' ability to use strategies to teach self-protection skills to prevent sexual violence. Based on
the results of this research analysis, it was concluded that teachers used various strategies in teaching
self-protection which were adapted to sexual education material. Unfortunately, several obstacles
remain, such as limited resources, infrastructure, and the persistence of taboo culture.
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