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ABSTRACT: Teachers in Islamic boarding schools (pesantren) 
often face multiple roles demand, including academic 
instruction, moral guidance, and spiritual mentoring, which may 
affect their psychological well-being. This study aims to examine 
the effect of perceived social support and emotion regulation on 
the psychological well-being of teachers in an Islamic boarding 
school (pesantren) context. The study employed a quantitative 
cross-sectional design involving 264 permanent teachers from an 
integrated Islamic boarding school foundation in East Java, 
Indonesia. Data were collected using three standardized 
instruments: Ryff’s Scales of Psychological Well-Being (42 items), 
the Multidimensional Scale of Perceived Social Support/MSPSS 
(12 items), and the Emotion Regulation Questionnaire/ERQ (10 
items). Data were analyzed using multiple linear regression after 
all classical assumptions were met. The results revealed that 
perceived social support and emotion regulation simultaneously 
had a positive and significant effect on teachers’ psychological 
well-being, with an F value of 160.358 and p < 0.001. The 
coefficient of determination indicated that these two variables 
explained 64.9% of the variance in psychological well-being (R = 
0.806; R² = 0.649). These findings demonstrate that the 
psychological well-being of pesantren teachers is shaped not only 
by internal personal resources but also by supportive social 
environments. Therefore, strengthening social support and 
providing emotion regulation training are important strategies 
for promoting teachers’ mental health and sustaining 
educational quality in pesantren settings. 

 
INTRODUCTION  

The teaching profession is widely recognized as a fundamental pillar of national development, 
as it contributes not only to academic instruction but also to the formation of students’ character, 
morality, and emotional development (Dara et al., 2021). Therefore, teachers function as 
psychosocial agents who shape and strengthen the values and emotional resilience of future 
generations. However, this profession is also characterized by significant demands. Teachers 
frequently encounter administrative burdens, curriculum expectations, interpersonal challenges 
with students and parents, and institutional constraints (Greenier et al., 2021). The emotional 
demands of teaching require sustained involvement and continuous interpersonal engagement. As 
a result, teachers’ ability to manage and regulate these pressures has an important effect on the 
classroom climate and the overall quality of educational outcomes. When such pressures are not 
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managed effectively, teachers’ well-being may deteriorate, increasing the risk of emotional 
exhaustion, depression, and cynicism toward the profession (Ismail et al., 2023; Nicolini et al., 2021). 

In the Indonesian educational landscape, Islamic boarding schools (pesantren) are educational 
institutions with sociological, cultural, and psychological characteristics that differ substantially 
from state schools in general and secular non-boarding private schools. Within the pesantren 
context, teachers carry a multidimensional responsibility. They are expected not only to serve as 
academic instructors or mu’allim, but also as moral educators and spiritual guides (murabbi), as well 
as role models responsible for cultivating students’ ethical conduct and character (mu’addib) 
(Amirrudin, 2023). This dual-role expectation places demands on teachers that often exceed those 
experienced by educators in general schooling contexts. At the same time, teachers in pesantren 
often receive compensation that is considerably lower than the remuneration provided in state 
schools. This condition creates a psychological tension between dedication to religious education 
and the need to meet basic economic demands (Abduh, 2024). In addition, pesantren teachers are 
often positioned as guardians of salaf values in the face of modernization and materialistic cultural 
influences. As a result, professional identity in this setting is closely intertwined with personal piety 
and spiritual standing, making teachers’ mental well-being a crucial concern for the sustainability of 
the institution itself (Dong et al., 2024; Yurtsever et al., 2025). 

Rooted in the complexity of these structural and existential problems, the concept of 
psychological well-being (PWB) emerges as an absolute theoretical and practical urgency. 
Conceptually and philosophically, psychological well-being is fundamentally anchored in the 
eudaimonic tradition of thought initiated during the Aristotelian era, which defines genuine 
wellness not merely by the transient absence of negative, distressing emotions or the successful 
attainment of ephemeral pleasure (the hedonic approach), but rather through the active, persistent, 
and relentless process of an individual maximizing their true human potential and discovering the 
profound fulfilment of their authentic self-nature (Diener et al., 2018; Ryff, 1989). Psychological 
well-being is perceived as a central active concept detailing exactly how effectively an individual 
functions optimally within the tangible world while courageously confronting and overcoming life's 
myriad, unending existential hurdles (Huppert, 2009; Zelenski, 2024). This philosophical 
underpinning is exceedingly relevant to the brutal reality of the teaching profession, which 
fundamentally demands immense personal sacrifice, unwavering dedication, and a relentless search 
for profound life meaning amidst massive, grinding occupational workloads. 

Psychological well-being is influenced by a complex combination of personal and 
environmental factors. Personality traits such as high extraversion and low neuroticism have been 
identified as important predictors of psychological health (Scharbert et al., 2024; Seema & Manju, 
2023; Yu et al., 2024). Positive attitudes, including hope and optimism, also contribute to reducing 
negative emotional experiences (Aldbyani et al., 2025). In addition, individual capacities such as 
emotional intelligence, resilience, and self-efficacy have consistently been associated with higher 
psychological well-being across different populations (Hui et al., 2025; Liu et al., 2025; Sahu & Bajaj, 
2025; Yudiati et al., 2025). Beyond individual characteristics, social and demographic factors such as 
age, physical activity, social media use, marital status, and family support also shape mental well-
being (Crolic et al., 2025; Fang et al., 2025; Gocen & Ozturk, 2025; Valkenburg, 2022). Among these 
factors, contemporary psychological literature highlights perceived social support and emotion 
regulation as two especially important determinants for individuals working in highly demanding 
and stressful environments. 

Perceived social support (PSS) is an important psychological construct that differs from 
objectively received support. It refers to an individual’s subjective evaluation and belief that 
emotional, instrumental, and informational support is available from their social network when 
needed (Zimet et al., 1988). Rather than focusing on the amount of actual assistance received, 
perceived social support emphasizes the sense of being loved, valued, and connected to others 
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within a supportive social relationship (Graham et al., 2007; Uchino, 2009). This subjective belief has 
been shown to reduce the negative impact of stress and to promote well-being and adaptive 
functioning across different cultural contexts (Al-Ja’afreh et al., 2025; Azzarah & Syakarofath, 2025; 
Ling et al., 2025; Yusof et al., 2022). 

Emotion regulation is an important internal psychological process. It refers to the set of 
conscious and automatic processes used by individuals to monitor, evaluate, and modify their 
emotional responses in order to meet situational demands (Gross, 2024; Lazarus, 1991). This 
process influences which emotions are experienced, when they arise, and how strongly they are felt 
and expressed (Greenberg, 2017; Perry & Calkins, 2018). Within Gross’s emotion regulation process 
model, two main strategies are identified: cognitive reappraisal, which occurs at the antecedent-
focused stage by changing the meaning of a situation, and expressive suppression, which occurs at 
the response-focused stage by inhibiting emotional expression (Gross & John, 2003). 

The interaction between perceived social support and emotion regulation represents an 
important area in the study of psychological well-being. Previous studies suggest that these two 
constructs are not independent, but may mutually reinforce one another in supporting adaptive 
psychological functioning (Brunsting et al., 2021; Iriyanti & Widiana, 2024; Masoumi et al., 2022). 
Although the importance of psychological well-being has been widely acknowledged, most existing 
studies in Indonesia have focused on teachers in general public schools, particularly in secular 
settings. There remains a limited number of studies that simultaneously examine external social 
resources and internal cognitive capacities within the distinct cultural context of pesantren. 
Addressing this gap is the main contribution of the present study. 
 
Rationale of the Study 

The present study is grounded in the recognition that teachers in pesantren operate within a 
highly demanding educational environment that combines academic, moral, and spiritual 
responsibilities. In such contexts, psychological well-being is not only important for teachers’ 
personal health but also for sustaining their effectiveness, commitment, and stability in carrying out 
multiple roles. Although previous studies have identified perceived social support and emotion 
regulation as important predictors of well-being, relatively little research has examined these 
factors together in the specific context of pesantren teachers. Most existing studies have been 
conducted in general school settings, leaving an important contextual gap in understanding how 
external support and internal emotional capacity interact within Islamic boarding school 
environments. Therefore, this study seeks to address that gap by investigating the simultaneous 
contribution of perceived social support and emotion regulation to the psychological well-being of 
pesantren teachers. 
 
Study Aim and Hypothesis 

The primary objective of this study is to examine the simultaneous effects of perceived social 
support and emotion regulation on the psychological well-being of pesantren teachers. It is 
hypothesized that perceived social support and emotion regulation have a positive and statistically 
significant effect on the psychological well-being of pesantren teachers. 
 
METHODS 
Design 

This study employed a quantitative approach using a cross-sectional research design. This 
design was selected because it allows the simultaneous measurement of independent and 
dependent variables at a single point in time, thereby enabling the examination of predictive 
relationships among variables without experimental manipulation or intervention. Through this 



Khodir, A., Dewi, D. K., & Khoirunnisa, R. N. (2026). The Impact of Perceived Social Support… 

Bulletin of Counseling and Psychotherapy | Vol 8, No 2 | 4 

 

 

approach, the study provides a comprehensive overview of the psychological dynamics experienced 
by teachers in the pesantren environment. 

 

 
Figure 1. Research Design Framework 

 
The conceptual framework of the study illustrates perceived social support and emotion 

regulation as independent variables influencing psychological well-being as the dependent variable. 
 

Participants 
The targeted population under precise investigation encompassed the entire vast spectrum 

of permanent teaching staff residing under the umbrella of an integrated Islamic Boarding School 
Foundation strategically located in East Java, Indonesia. This massive institution oversees an array 
of educational units spanning from basic to upper secondary levels, specifically including Madrasah 
Ibtidaiyah (MI), Madrasah Tsanawiyah (MTs), Madrasah Aliyah (MA), and Vocational High School 
(SMK). Taking into careful consideration the highly manageable total aggregate number of 
population elements, and driven by an absolute, unwavering intention to completely eliminate the 
slightest possibility of sampling error to guarantee flawless parameter accuracy, a saturated 
sampling technique was fully and uncompromisingly applied. These subjects were specifically 
distributed across several educational units: 21 teachers at the Madrasah Ibtidaiyah (MI), 137 
teachers at Madrasah Tsanawiyah (MTs), 78 teachers at Madrasah Aliyah (MA), and 28 teachers at 
the Vocational High School (SMK). 
 
Instruments 

The study employed three standardized self-report instruments to measure the research 
variables. Psychological well-being (PWB) was assessed using a 42-item adapted version of Ryff’s 
Scales of Psychological Well-Being (RSPWB), which reflects six dimensions of eudaimonic 
functioning (Ryff, 1989). Perceived social support (PSS) was measured using the 12-item 
Multidimensional Scale of Perceived Social Support (MSPSS) developed by Zimet et al. (1988), 
assessing support from family, friends, and significant others. Emotion regulation (ER) was 
evaluated using the 10-item Emotion Regulation Questionnaire (ERQ) developed by Gross and John 
(2003), which measures cognitive reappraisal and expressive suppression. 

The internal consistency of all instruments was assessed using Cronbach’s alpha following the 
try-out phase. The results indicated high reliability for psychological well-being (α = 0.985), 
perceived social support (α = 0.969), and emotion regulation (α = 0.839), all of which exceed the 
commonly accepted threshold for reliability. 
 
Data Analysis 

The data analysis was conducted using IBM SPSS Statistics. The analysis began with descriptive 
statistics to determine the measures of central tendency and dispersion, which were then used to 
classify each variable into low, moderate, and high categories. Before hypothesis testing, classical 
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assumption tests were performed to examine normality, linearity, multicollinearity, and 
homoscedasticity. After all assumptions were met, hypothesis testing was conducted using multiple 
linear regression with an F-test to examine the simultaneous effects of social support and emotion 
regulation on psychological well-being. The coefficient of determination was used to identify the 
proportion of variance explained by the predictors. 

 
RESULTS AND DISCUSSION 
Results 

Prior to hypothesis testing, all statistical assumptions for multiple linear regression were 
successfully verified. The normality of residuals was confirmed using the Shapiro-Wilk test (p = 
0.755), and linearity was established for each pair of variables. Furthermore, multicollinearity was 
determined to be absent based on tolerance values approaching 1 and VIF values below 1.4, while 
homoscedasticity was verified through visual inspection of scatterplots. 

 
Hypothetical Testing 

Table 1. Model Summary  

Model R R Square Adjusted R Square Std. Error of the Estimate 

 1 .806 .649 .645 17.538 

Table 2. ANOVA 

Model  Sum of Squares df Mean Square F Sig 

1 Regression 147974.368 3 49324.789 160.358 .000 
 Residual 79973.617 260 307.591   
 Total 227947.985 263    

 
Based on the testing results in the ANOVA table above, an F-value of 160.358 was obtained 

with a significance probability of 0.000 (p < 0.05). This proves that the hypothesis is accepted, 
indicating that perceived social support and emotion regulation simultaneously exert a highly 
significant influence on psychological well-being. Furthermore, in the Model Summary table, the 
multiple correlation coefficient (R) is recorded at 0.806, indicating a strong relationship between 
the independent and dependent variables. The R Square value of 0.649 validates that the 
combination of these two independent variables effectively contributes to explaining 64.9% of the 
variability in psychological well-being among teachers in this Islamic boarding school environment. 

 
Discussion 

The substantive findings of this study strongly indicate that the resilience and emotional 
equilibrium demonstrated by educators working within the complex environment of the pondok 
pesantren cannot be understood as merely the product of an isolated individual psychological 
disposition. Rather, such resilience emerges as the result of an organically integrated and 
functionally interwoven system that combines a reliable environmental social support network with 
strong emotional competence. The implications of these findings are highly significant for the 
reconfiguration of human resource management practices within Islamic educational institutions. 
They suggest that any institutional effort to address mental health concerns through material 
incentives alone, or through routine administrative rotation without deeper psychosocial support, 
will be insufficient to reduce teacher emotional exhaustion in a sustainable manner. In contrast, 
optimal pedagogical functioning appears to be achieved only when the pesantren institution actively 
cultivates a protective environment in which teachers can express concerns without fear of stigma, 
while simultaneously providing the autonomy necessary for them to apply adaptive cognitive 
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strategies in managing the emotional demands of classroom instruction. The coexistence of these 
two elements is therefore not optional, but fundamental. 

The overall empirical pattern of this study is also highly consistent with the stress-buffering 
framework. In particular, the findings provide strong support for the theoretical proposition that a 
stable perception of available support functions as a protective mechanism that mitigates the 
harmful effects of excessive occupational stress (Dara et al., 2021; Uchino, 2009). Within the 
pesantren context, this buffering effect can be interpreted as a culturally grounded expression of 
ta’awun, or mutual assistance, in which dependable friendships and supportive Kiai leadership 
operate as an emotional safeguard. Such support helps teachers reinterpret heavy workloads not 
as overwhelming threats, but as manageable responsibilities within a shared institutional and 
spiritual mission (ALshymaa et al., 2024; Ompok & Teo, 2021). This interpretation also aligns with 
Ryff’s (1989) eudaimonic model of well-being, which emphasizes psychological growth, purpose, 
and positive functioning rather than merely the absence of distress. Moreover, the teachers’ use of 
cognitive reappraisal particularly when disciplinary challenges or classroom difficulties are reframed 
as opportunities for worship, moral refinement, or continuous spiritual reward (jariyah) reflects a 
deeply embedded pesantren-oriented form of husnuzan (Gross, 2024; Okur et al., 2025; Wang et 
al., 2025). This form of meaning-making likely reduces the activation of anger-related physiological 
responses at an early stage (Fernández-García et al., 2023; Greenier et al., 2021), thereby reinforcing 
the relevance of the emotion regulation process model proposed by Gross & John (2003). 

More broadly, the interaction between external social support and internal emotion 
regulation in this study resonates with a wide range of previous empirical findings across related 
fields. The protective role of communal support is consistent with studies involving working 
mothers, kindergarten teachers, isolated patients, and other populations facing sustained 
psychosocial pressure (Aw et al., 2023; Hui et al., 2025; Kaynak et al., 2022; Nagari & Hapsari, 2023; 
Sulaeman & Kustimah, 2024). Collectively, these studies confirm that a dependable social safety net 
plays a critical role in preventing stress accumulation under conditions of institutional strain. At the 
same time, the positive role of emotion regulation strategies is also strongly supported by earlier 
research showing that effective emotional self-management contributes to stable functioning, 
adaptive coping, and stronger teaching performance (Ismail et al., 2023; Sabz et al., 2021; Sia & 
Aneesh, 2024; Zhi & Derakhshan, 2024). The present study extends this literature by showing that 
the combination of external and internal resources explains a substantial proportion of variance in 
the model, namely 64.9%, thereby confirming that these variables are not independent 
supplements, but mutually reinforcing components of psychological equilibrium. This finding is also 
in line with the conclusions of Masoumi et al. (2022), Iriyanti & Widiana (2024), and Khairunnisa & 
Zakaria (2022), all of which underscore the importance of integrating social and emotional resources 
in supporting well-being and performance. 

An additional and theoretically important dimension of this study concerns the role of 
expressive suppression when examined alongside cognitive reappraisal. In much of Western clinical 
psychology, suppression is commonly associated with maladaptive outcomes, including elevated 
physiological strain and poorer mental health, particularly when it is used as a rigid or chronic 
defensive strategy (Chen, 2024; Graça & Brandão, 2024). However, the present findings suggest that 
within the sociocultural context of the Indonesian pondok pesantren, expressive suppression may 
function differently. Rather than being interpreted solely as pathological repression, the deliberate 
inhibition of overt emotional expression in front of students appears to serve a socially functional 
purpose. It helps preserve classroom order, maintains teacher authority, and upholds the ethical 
ideal of uswatun hasanah, in which the educator is expected to embody exemplary conduct. In this 
setting, suppression is not simply the denial of emotion, but a culturally regulated form of self-
discipline that supports institutional stability and moral credibility. When combined with cognitive 
reappraisal, this strategy may allow teachers to regulate emotion in a manner that is both socially 
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appropriate and professionally effective. This culturally contingent interpretation is consistent with 
the contextual patterns reported by Zulfikar & Afdal (2024) and the related anomaly described by 
Oktavia & Fahmawati (2025), both of which suggest that emotion regulation strategies cannot be 
fully understood outside their social and religious environment. 
 
Implications 

This research provides significant theoretical and practical implications. Theoretically, the 
findings fortify Ryff's (1989) theory of Psychological Well-Being and confirm the relevance of Gross's 
(2024) Emotion Regulation theory and Zimet's (1988) Perceived Social Support theory within the 
context of pesantren-based education, proving that the integration of these three variables 
constitutes the foundation of educators' mental health. Practically, for Islamic Boarding School 
Foundations, these findings imply that human resource management cannot solely focus on 
administrative aspects but must also address psychological aspects by creating a supportive work 
climate and developing teachers' soft skills. These results highlight the importance of balancing the 
search for external social support with the training of internal emotion regulation skills as an 
effective self-defence strategy to prevent burnout and maintain optimal teaching performance 
amidst dual role demands. Consequently, policy recommendations are directed at accelerating the 
facilitation of peer counseling programs, engineering the foundation for sustainable psychological 
mentoring systems in dormitories (buddy support systems), and mandating the inclusion of 
emotional literacy competency training workshops. This highly structured, heavily financed fortress 
of institutional intervention is systemically believed to possess the raw fortitude required to 
completely blunt the edge of pathological threats, effectively castrating the toxic danger of chronic 
exhaustion exploding out of the chasm separating devotional doctrine demands from material 
capacity limitations.  
 
Limitations and Further Research  

This study has several methodological limitations that should be acknowledged. First, with 
regard to external validity, the study was conducted in only one setting, namely an Islamic Boarding 
School Foundation. Because each pesantren has its own organizational culture, values, leadership 
patterns, and management system, the findings of this study cannot be directly generalized to 
teachers in other boarding schools with different contextual characteristics. Second, this study used 
a cross-sectional design, with data collected at a single point in time. As a result, it was not possible 
to observe changes in teachers’ psychological conditions over time or to draw stronger conclusions 
regarding long-term causal relationships among the variables. Third, all variables were measured 
using self-report questionnaire instruments. This approach may introduce social desirability bias, as 
respondents may tend to provide answers that reflect socially acceptable or expected perceptions 
of the ideal educator within the pesantren environment. 

For future research, it is recommended that longitudinal or experimental designs be employed 
to examine temporal patterns and to test the effectiveness of interventions more rigorously. Future 
studies should also broaden the scope of variables by including additional personal, organizational, 
and contextual factors not covered in the present study. In addition, further empirical studies are 
needed to compare the effectiveness of different digital literacy training approaches and other 
intervention strategies in a more systematic manner. Future research should also involve a wider 
range of pesantren, including both integrated and traditional institutions, in order to improve the 
generalizability and comprehensiveness of the findings. 
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CONCLUSION 
Based on the analysis and discussion, this study concludes that the availability of perceived 

social support and the capacity for emotion regulation simultaneously exert a highly significant and 
positive influence on the psychological well-being of teachers in the Islamic boarding school 
foundation ecosystem. Communally, these two factors operate synergistically to account for 64.9% 
of the variability in the mental well-being of the educators. These findings fundamentally affirm that 
teacher well-being does not exist in a vacuum, but is rather the organic woven product of a 
supportive social ecosystem and internal proficiency in navigating emotions adaptively. Therefore, 
any interventions and policies aimed at maintaining the mental health of pesantren teachers must 
urgently integrate the strengthening of the community safety net through social support, 
simultaneously with structured emotional management literacy training. 
 
ACKNOWLEDGMENTS  

The researcher expresses profound appreciation to the entire academic community and 
leadership hierarchy at the Islamic Boarding School Foundation who opened access and dedicated 
their valuable time amidst densely packed teaching schedules. Sincere gratitude is also dedicated 
to the Faculty of Psychology at Universitas Negeri Surabaya, along with the lecturers and colleagues 
who persistently mentored and provided instrumental and moral support, ensuring that this entire 
scientific investigation process could be facilitated and optimally completed. 
 
AUTHOR CONTRIBUTIONS STATEMENT  

All authors made equal and substantial contributions to the conceptualization of the research 
design, empirical data collection in the field, execution of statistical data analysis, and the drafting 
and editing of the overall manuscript. All authors have thoroughly reviewed, provided consent, and 
agreed upon the final formulation of this published article. 
 
REFERENCES 
Abduh, F. (2024). Memahami Makna Kesejahteraan Guru: Studi Fenomenologi Kesejahteaan Guru 

di Kalangan Pesantren X Malang Jawa Timur. Al-Ma’ab: Journal of Islamic Economy, 1(1), 1–20. 
https://jurnal.staimaba.ac.id/index.php/amb/article/view/9  

Aldbyani, F. M., Al-Ghamdi, M. A., M., A., Al-Ghamdi, A. A., & Al-Ghamdi, H. A. (2025). The indirect 
effect of psychological well-being between mindfulness, gratitude, optimism, hope, and life 
stressors among university students. Journal of Public Health (Germany), 33(4), 861–870. 
https://doi.org/10.1007/s10389-023-02058-2  

Al-Ja’afreh, A., Abdalrahim, A., & Al-Oweidat, I. A. (2025). The role of social support and self-efficacy 
in promoting psychological well-being among persons with visual impairment. British Journal 
of Visual Impairment, 43(2), 241–254. https://doi.org/10.1177/02646196231206124  

ALshymaa, M. A. T., Ebtessam, M., Naglaa, E. E., & Samah, O. A. O. (2024). Perceived Meaning of 
Life, Psychological Alienation, and Social Support: A Comparative Study of Community-dwelling 
and institutionalized elderly. Egyptian Journal of Health Care, 15(1), 1798–1808. 
https://doi.org/10.21608/ejhc.2024.351847  

Amirrudin, M. S. (2023). The Qur’an’s ideal teacher profile. AT-TAKILLAH: Jurnal Pendidikan Dan 
Keislaman, 1(1), 12–17. 
https://jurnal.rahiscendekiaindonesia.co.id/index.php/attakillah/article/view/29   

Aw, J. X., Mohamed, N. F., & Rahmatullah, B. (2023). The role of perceived social support on 
psychological well-being of university students during the covid-19 pandemic. Asia Pacific 
Journal of Health Management, 18(1), 1–8. https://doi.org/10.24083/apjhm.v18i1.1171  

https://jurnal.staimaba.ac.id/index.php/amb/article/view/9
https://doi.org/10.1007/s10389-023-02058-2
https://doi.org/10.1177/02646196231206124
https://doi.org/10.21608/ejhc.2024.351847
https://jurnal.rahiscendekiaindonesia.co.id/index.php/attakillah/article/view/29
https://doi.org/10.24083/apjhm.v18i1.1171


Khodir, A., Dewi, D. K., & Khoirunnisa, R. N. (2026). The Impact of Perceived Social Support… 

Bulletin of Counseling and Psychotherapy | Vol 8, No 2 | 9 

 

 

Azzarah, A., & Syakarofath, N. A. (2025). Hubungan antara perceived social support dengan 
psychological well-being pada generasi sandwich. Cognicia, 13(1), 1–6. 
https://doi.org/10.22219/cognicia.v13i1.34497  

Brunsting, N. C., Zachry, C., Liu, J., Bryant, R., Fang, X., Wu, S., & Luo, Z. (2021). Sources of Perceived 
Social Support, Social-Emotional Experiences, and Psychological Well-Being of International 
Students. Journal of Experimental Education, 89(1), 95–111. 
https://doi.org/10.1080/00220973.2019.1639598  

Chen, W. (2024). Online emotion regulation training for emerging adults: Effects on psychological 
well-being. Current Psychology: A Journal for Diverse Perspectives on Diverse Psychological 
Issues, 43(20), 18344–18355. https://doi.org/10.1007/s12144-024-05649-7  

Crolic, C., Zubcsek, P. P., Stephen, A. T., & Brooks, G. (2025). Social platform use and psychological 
well‐being. Journal of Consumer Psychology, 35(3), 463–474. 
https://doi.org/10.1002/jcpy.1437  

Dara, Y. P., Aisyah, S., Faizah, F., & Rahma, U. (2021). Kesejahteraan guru: Apakah tuntutan 
emosional kerja dan kepercayaan pada rekan kerja itu penting? Jurnal Ecopsy, 8(2), 109–118. 
https://doi.org/10.20527/ecopsy.2021.06.010  

Diener, E., Oishi, S., & Tay, L. (2018). Handbook of Well-Being. DEF Publishers. 
https://www.researchgate.net/publication/375084164_Handbook_of_Wellbeing  

Dong, S., Ge, H., Su, W., Guan, W., Li, X., Liu, Y., Yu, Q., Qi, Y., Zhang, H., & Ma, G. (2024). Enhancing 
psychological well-being in college students: the mediating role of perceived social support and 
resilience in coping styles. BMC Psychology, 12(393), 1–8. https://doi.org/10.1186/s40359-
024-01902-7  

Fang, S., Yi, Z., & Liang, Y. (2025). Changes in psychological well-being among older adults: a latent 
transition analysis from China. BMC Public Health, 25(733), 1–15. 
https://doi.org/10.1186/s12889-025-21495-z  

Fernández-García, O., Gil-Llario, M. D., & Ballester-Arnal, R. (2023). Does emotion regulation in 
adolescents in residential care mitigate the association between sexual victimization and poor 
psychological well-being? Children and Youth Services Review, 152(107091), 1–8. 
https://doi.org/https://doi.org/10.1016/j.childyouth.2023.107091  

Gocen, O., & Ozturk, C. S. (2025). The effect of therapeutic artistic activities on anxiety and 
psychological well-being in adolescents with type 1 diabetes: a randomized controlled study. 
European Journal of Pediatrics, 184(7), 386–397. https://doi.org/10.1007/s00431-025-06237-
y  

Graça, L., & Brandão, T. (2024). Religious/Spiritual Coping, Emotion Regulation, Psychological Well-
Being, and Life Satisfaction among University Students. Journal of Psychology and Theology, 
52(3), 342–358. https://doi.org/10.1177/00916471231223920  

Graham, J. E., Christian, L. M., & Kiecolt-Glaser, J. K. (2007). Close Relationships and Immunity. In 
Psychoneuroimmunology (4th ed., pp. 781–798). Elsevier. https://doi.org/10.1016/B978-
012088576-3/50043-5  

Greenberg, L. S. (2017). Emotion-focused therapy. In Emotion-focused therapy, Revised ed. 
American Psychological Association. https://doi.org/10.1037/15971-000  

Greenier, V., Derakhshan, A., & Fathi, J. (2021). Emotion regulation and psychological well-being in 
teacher work engagement: A case of British and Iranian English language teachers. System, 
97(102446), 1–18. https://doi.org/10.1016/j.system.2020.102446  

Gross, J. J. (2024). Conceptual foundations of emotion regulation. In Handbook of emotion 
regulation (3rd ed., pp. 3–12). The Guilford Press. 

Gross, J. J., & John, O. P. (2003). Individual differences in two emotion regulation processes: 
Implications for affect, relationships, and well-being. Journal of Personality and Social 
Psychology, 85(2), 348–362. https://doi.org/10.1037/0022-3514.85.2.348  

https://doi.org/10.22219/cognicia.v13i1.34497
https://doi.org/10.1080/00220973.2019.1639598
https://doi.org/10.1007/s12144-024-05649-7
https://doi.org/10.1002/jcpy.1437
https://doi.org/10.20527/ecopsy.2021.06.010
https://www.researchgate.net/publication/375084164_Handbook_of_Wellbeing
https://doi.org/10.1186/s40359-024-01902-7
https://doi.org/10.1186/s40359-024-01902-7
https://doi.org/10.1186/s12889-025-21495-z
https://doi.org/https:/doi.org/10.1016/j.childyouth.2023.107091
https://doi.org/10.1007/s00431-025-06237-y
https://doi.org/10.1007/s00431-025-06237-y
https://doi.org/10.1177/00916471231223920
https://doi.org/10.1016/B978-012088576-3/50043-5
https://doi.org/10.1016/B978-012088576-3/50043-5
https://doi.org/10.1037/15971-000
https://doi.org/10.1016/j.system.2020.102446
https://doi.org/10.1037/0022-3514.85.2.348


Khodir, A., Dewi, D. K., & Khoirunnisa, R. N. (2026). The Impact of Perceived Social Support… 

Bulletin of Counseling and Psychotherapy | Vol 8, No 2 | 10 

 

 

Hui, V. K. Y., Chan, J. K. Y., & Sung, W. K. Y. (2025). Examining the effects of social support and 
emotional intelligence on university students’ psychological well-being during the COVID-19 
pandemic. Journal of Psychologists and Counsellors in Schools, 35(1), 113–126. 
https://doi.org/10.1017/jgc.2023.23  

Huppert, F. A. (2009). Psychological Well‐being: Evidence Regarding its Causes and Consequences†. 
Applied Psychology: Health and Well-Being, 1(2), 137–164. https://doi.org/10.1111/j.1758-
0854.2009.01008.x  

Iriyanti, A. F., & Widiana, H. S. (2024). Peran Dukungan Sosial dan Regulasi Emosi terhadap 
Psychological Well-being pada Caregiver Penyakit Kronis. Jurnal Psikologi Sains & Profesi, 8(1), 
1–10. https://doi.org/10.24198/jpsp.v8i1.50742  

Ismail, S. M., Patra, I., Yang, H., & Ajanil, B. (2023). Language teacher psychological well-being: an 
insight into the impacts of emotion regulation, reflective teaching, self-efficacy, and identity in 
an EFL context. Asian-Pacific Journal of Second and Foreign Language Education, 8(44), 1–21. 
https://doi.org/10.1186/s40862-023-00215-3  

Kaynak, S., Ergun, S., Karadas, A., Palas Karaca, P., & Duran, S. (2022). The Effect of Perceived Social 
Support on Psychological Well-Being in COVID-19 Patients. Eurasian Journal of Family 
Medicine, 11(2), 111–119. https://doi.org/10.33880/ejfm.2022110205  

Khairunnisa, S., & Zakaria, Y. (2022). Pengaruh Dukungan Sosial dan Regulasi Emosi terhadap 
Kesejahteraan Psikologis pada Ibu Bekerja. Jurnal Riset Psikologi, 2(2), 1–11. 
https://jrp.unair.ac.id/index.php/jrp/article/view/100  

Lazarus, R. S. (1991). Emotion and Adaptation. In Contemporary Sociology (Number 4). Oxford 
University Press. https://doi.org/10.2307/2075902  

Ling, T., Luo, X., & Zhao, R. (2025). Longitudinal Investigation into the Role of Perceived Social 
Support in Multicultural Adolescents’ Life Satisfaction: Distinguishing Between-Person and 
Within-Person Associations. Journal of Youth and Adolescence, 54(7), 1756–1767. 
https://doi.org/10.1007/s10964-025-02209-5  

Liu, B., Liu, H., Wen, R., Guo, H., & Zhang, M. (2025). An empirical study on the alleviation of 
policewomen’ anxiety by mindfulness-based aerobic dance through affecting emotion 
regulation. Scientific Reports, 15(1), 13151. https://doi.org/10.1038/s41598-025-98039-3  

Masoumi, S., Amiri, M., & Yousefi Afrashteh, M. (2022). Self-Compassion: The Factor that Explains a 
Relationship between Perceived Social Support and Emotional Self-Regulation in Psychological 
Well-Being of Breast Cancer Survivors. Iranian Journal of Psychiatry, 17(3), 341–349. 
https://doi.org/10.18502/ijps.v17i3.9734  

Nagari, M. J. T. L., & Hapsari, E. W. (2023). Dukungan Sosial dan Psychological Well-Being pada Guru 
TK Saat Pandemi COVID-19. Jurnal Psikologi Poseidon, 6(2), 109–120. 
https://doi.org/10.30649/jpp.v6i2.106  

Nicolini, P., Abbate, C., Inglese, S., Rossi, P. D., Mari, D., & Cesari, M. (2021). Different dimensions of 
social support differentially predict psychological well-being in late life: opposite effects of 
perceived emotional support and marital status on symptoms of anxiety and of depression in 
older outpatients in Italy. Psychogeriatrics, 21(1), 42–53. 
https://doi.org/https://doi.org/10.1111/psyg.12633  

Oktavia, M. D., & Fahmawati, Z. N. (2025). Hubungan Regulasi Emosi dan Dukungan Sosial dengan 
Subjective Well-Being pada Mahasiswa yang Mengalami Quarter Life Crisis. Al-Isyraq: Jurnal 
Bimbingan, Penyuluhan, Dan Konseling Islam, 8(1), 305–316. 
https://alisyraq.pabki.org/index.php/alisyraq/  

Okur, S. Ç., Akin, A., & EKER, H. (2025). The role of emotion regulation difficulties in psychological 
well-being: The mediating role of rumination and decentering. Current Psychology, 44(18), 
17163–17173. https://doi.org/10.1007/s12144-024-05886-y  

https://doi.org/10.1017/jgc.2023.23
https://doi.org/10.1111/j.1758-0854.2009.01008.x
https://doi.org/10.1111/j.1758-0854.2009.01008.x
https://doi.org/10.24198/jpsp.v8i1.50742
https://doi.org/10.1186/s40862-023-00215-3
https://doi.org/10.33880/ejfm.2022110205
https://jrp.unair.ac.id/index.php/jrp/article/view/100
https://doi.org/10.2307/2075902
https://doi.org/10.1007/s10964-025-02209-5
https://doi.org/10.1038/s41598-025-98039-3
https://doi.org/10.18502/ijps.v17i3.9734
https://doi.org/10.30649/jpp.v6i2.106
https://doi.org/https:/doi.org/10.1111/psyg.12633
https://alisyraq.pabki.org/index.php/alisyraq/
https://doi.org/10.1007/s12144-024-05886-y


Khodir, A., Dewi, D. K., & Khoirunnisa, R. N. (2026). The Impact of Perceived Social Support… 

Bulletin of Counseling and Psychotherapy | Vol 8, No 2 | 11 

 

 

Ompok, C. C., & Teo, L. (2021). Perceived Organizational Support on Teacher Motivation. Malaysian 
Journal of Social Sciences and Humanities (MJSSH), 6(10), 524–532. 
https://doi.org/10.47405/mjssh.v6i10.1118  

Perry, N. B., & Calkins, S. D. (2018). A Biopsychosocial Perspective on the Development of Emotion 
Regulation Across Childhood. In P. M. Cole & T. Hollenstein (Eds.), Emotion Regulation (pp. 3–
30). Routledge. https://doi.org/10.4324/9781351001328-1  

Ryff, C. D. (1989). Happiness is everything, or is it? Explorations on the meaning of psychological 
well-being. Journal of Personality and Social Psychology, 57(6), 1069–1081. 
https://doi.org/10.1037/0022-3514.57.6.1069  

Sabz, A. M. B., Asgari, P., Makvandi, B., Ehteshamzadeh, P., & Bakhtiyar Pour, S. (2021). Comparison 
of the Effectiveness of Positive Psychology and Emotion Regulation Training Interventions in 
Promoting the Psychological Well-Being in Nar-Anon Group. International Journal of Mental 
Health and Addiction, 19(5), 1909–1918. https://doi.org/10.1007/s11469-020-00284-2  

Sahu, P., & Bajaj, B. (2025). Calling and its link with well-being: A moderated mediation model of 
psychological capital and perceived supervisor support. International Journal of Human 
Resource Management, 36(11), 3740–3770. https://doi.org/10.1080/09585192.2023.2298715  

Scharbert, J., Humberg, S., Kroencke, L., Reiter, T., Sakel, S., ter Horst, J., Utesch, K., Gosling, S. D., 
Harari, G., Matz, S. C., Schoedel, R., Stachl, C., Aguilar, N. M. A., Amante, D., Aquino, S. D., 
Bastias, F., Bornamanesh, A., Bracegirdle, C., Campos, L. A. M., … Back, M. D. (2024). 
Psychological well-being in Europe after the outbreak of war in Ukraine. Nature 
Communications, 15(1202), 1–12. https://doi.org/10.1038/s41467-024-44693-6  

Seema, S., & Manju, M. (2023). Emotional intelligence and personality as correlates of the 
psychological well-being of adolescents: A cross-sectional study in north India. Health Problems 
of Civilization, 17(1), 49–61. https://doi.org/10.5114/hpc.2023.125113  

Sia, S. K., & Aneesh, A. (2024). Single-parent Adolescents’ Resilience and Psychological Well-being: 
The Role of Social Competence and Emotion Regulation. Journal of Indian Association for Child 
and Adolescent Mental Health, 20(3), 205–211. https://doi.org/10.1177/09731342241239441  

Sulaeman, M. R., & Kustimah, K. (2024). Hubungan Perceived Social Support dengan Psychological 
Well-Being pada Ibu Bekerja. Journal of Psychological Science and Profession, 8(1), 52–65. 
https://doi.org/10.24198/jpsp.v8i1.53033  

Uchino, B. N. (2009). Understanding the Links Between Social Support and Physical Health: A Life-
Span Perspective With Emphasis on the Separability of Perceived and Received Support. 
Perspectives on Psychological Science, 4(3), 236–255. https://doi.org/10.1111/j.1745-
6924.2009.01122.x  

Valkenburg, P. M. (2022). Social media use and well-being: What we know and what we need to 
know. Current Opinion in Psychology, 45(101294), 1–8. 
https://doi.org/10.1016/j.copsyc.2021.12.006  

Wang, H., Xue, D., & Wang, X. (2025). Revision of the emotion and motivation self-regulation 
questionnaire in Chinese middle school students. BMC Psychology, 13(119), 1–12. 
https://doi.org/10.1186/s40359-025-01646-4  

Yu, M.-N., Chang, Y.-N., & Li, R.-H. (2024). Relationships between Big Five Personality Traits and 
Psychological Well-Being: A Mediation Analysis of Social Support for University Students. 
Education Sciences, 14(10), 1050–1061. https://doi.org/10.3390/educsci14101050  

Yudiati, E., Handayani, D., & Mulyono, R. (2025). Resilience and self-efficacy on psychological well-
being of women working in informal sector. Jurnal Psikologi, 52(1), 1–11. 
https://doi.org/10.22146/jpsi.81597  

Yurtsever, G. S., Akdeniz, E., & Gulpinar, M. A. (2025). Mediating effect of psychological resilience in 
the relationship between cognitive emotion regulation and emotional well-being of medical 

https://doi.org/10.47405/mjssh.v6i10.1118
https://doi.org/10.4324/9781351001328-1
https://doi.org/10.1037/0022-3514.57.6.1069
https://doi.org/10.1007/s11469-020-00284-2
https://doi.org/10.1080/09585192.2023.2298715
https://doi.org/10.1038/s41467-024-44693-6
https://doi.org/10.5114/hpc.2023.125113
https://doi.org/10.1177/09731342241239441
https://doi.org/10.24198/jpsp.v8i1.53033
https://doi.org/10.1111/j.1745-6924.2009.01122.x
https://doi.org/10.1111/j.1745-6924.2009.01122.x
https://doi.org/10.1016/j.copsyc.2021.12.006
https://doi.org/10.1186/s40359-025-01646-4
https://doi.org/10.3390/educsci14101050
https://doi.org/10.22146/jpsi.81597


Khodir, A., Dewi, D. K., & Khoirunnisa, R. N. (2026). The Impact of Perceived Social Support… 

Bulletin of Counseling and Psychotherapy | Vol 8, No 2 | 12 

 

 

students. Northern Clinics of İstanbul, 12(1), 111–120. 
https://doi.org/10.14744/nci.2024.61224  

Yusof, F., Arifain, S. M. K., Aziz, S., Suhaini, N., Malek, M. A. A., & Abidin, N. H. Z. (2022). Social 
Support and Psychological Well-Being among Students in Higher Education Institutions. 
International Journal of Academic Research in Business and Social Sciences, 12(11), 246–251. 
https://doi.org/10.6007/IJARBSS/v12-i11/15668  

Zelenski, J. (2024). Positive Psychology: The Science of Well-Being (2nd ed.). SAGE Publications.  
Zhi, R., & Derakhshan, A. (2024). Modelling the interplay between resilience, emotion regulation 

and psychological well-being among Chinese English language teachers: The mediating role of 
self-efficacy beliefs. European Journal of Education, 59(3), 12–19. 
https://doi.org/https://doi.org/10.1111/ejed.12643  

Zimet, G. D., Dahlem, N. W., Zimet, S. G., & Farley, G. K. (1988). The Multidimensional Scale of 
Perceived Social Support. Journal of Personality Assessment, 52(1), 30–41. 
https://doi.org/10.1207/s15327752jpa5201_2  

Zulfikar, & Afdal, A. (2024). Pengaruh Persepsi Dukungan Sosial dan Regulasi Emosi terhadap 
Kesejahteraan Psikologis Mahasiswa Baru. Consilia: Jurnal Ilmiah Bimbingan Dan Konseling, 
7(1), 101–109. https://journal.ppmsi.or.id/index.php/consilia/article/view/516  

  

https://doi.org/10.14744/nci.2024.61224
https://doi.org/10.6007/IJARBSS/v12-i11/15668
https://doi.org/https:/doi.org/10.1111/ejed.12643
https://doi.org/10.1207/s15327752jpa5201_2
https://journal.ppmsi.or.id/index.php/consilia/article/view/516

