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ABSTRACT: High academic pressure, social expectations, and 
performance demands make students vulnerable to 
psychological disorders. Although seeking academic help is an 
important adaptive strategy, many students refrain from doing 
so for fear of being perceived as weak or incompetent. Previous 
research has focused more on stress factors, literacy, and 
personality, while the role of social stigma as a direct 
determinant of academic help-seeking behavior has not been 
widely explored, especially in the Indonesian cultural context. 
Therefore, this study aims to determine how social stigma affects 
academic help-seeking in college students. The research sample 
was purposive sampling, resulting in 303 participants (53 males 
and 250 females) who were active students in Sumatera, Java, 
and Kalimantan, Indonesia, with experiences of unpleasant social 
stigma. Data collection techniques used the Academic Help-
Seeking Scale (AHSS) and the Public Stigma Scale (PSS). Data 
analysis techniques using quantitative methods with simple 
regression. The results showed that, simultaneously, public 
stigma is a predictor and contributes to academic help-seeking.  

 
INTRODUCTION  

 In an increasingly competitive academic environment, students face high academic pressures, 
ranging from demands for achievement and adaptation to the lecture system to social expectations 
from family and community environments (Omar et al, 2020). The studies show that high academic 
pressure on students is closely correlated with various mental health problems, such as depression, 
anxiety, burnout, and even the risk of suicide (Nguyen & Phan, 2024). A systematic review in 2023 
analysing 52 international studies found that almost all research showed a positive correlation 
between pressures in the academic process and symptoms of anxiety, depression, self-harm, and 
even the risk of suicide (Steare et al, 2023). In addition, pressure from parents and high expectations 
also exacerbate psychological symptoms such as perfectionism, performance anxiety, and stress 
(Haspolat & Yalçin, 2023; Deb, Strodl & Sun, 2015). These findings confirm that academic pressures 
that are not appropriately managed can cause various forms of severe psychological disorders in 
students. 

In these situations, and under these pressures, seeking help is an essential adaptive strategy 
for coping with stress and maintaining students' academic well-being (Hutasuhut & Yarshal, 2025). 
However, among Indonesian students, seeking help, especially in educational matters, is still 
relatively uncommon, even though they recognise the importance of such behaviour for academic 
success (Suryaratri, 2018; Lesmana & Chung, 2024). In addition, research also shows that students 
are more likely to seek help from peers than from professionals or lecturers, and often only ask for 
help with instrumental matters such as borrowing references or asking for explanations of 
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assignments, rather than for deeper psychological issues (Maba, 2021; Chairani & Raudatussalamah, 
2024). 

The main reason students hesitate to seek help from lecturers or peers is their fear of being 
judged negatively and labelled as lazy, dependent, or unmotivated. As a result, they choose to hold 
back even though they actually need support (Oktaria & Soemantri, 2018; Downing, Cooper, Cala, 
Gin & Brownell, 2020). This mindset among students was revealed by Zhang, Guo, Fu, Yang, Li, and 
Jiang (2025), who found that students who believe intelligence is something that weakens or is fixed 
tend to avoid seeking help because they fear being considered incapable or feeling ashamed. In line 
with that, Fong et al (2021) revealed that students were afraid to ask their friends questions because 
they were worried about being seen as incapable or not smart enough to understand the lecture 
material.  

These thoughts encourage them to hold back and not ask for help, even though they know 
that help could improve their understanding. As a result, they miss out on opportunities to deepen 
their understanding through interaction with lecturers or peers, which could enrich their academic 
knowledge (Weinstein & Acee, 2013; Qayyum, 2018; Won & Chang, 2024). The study also found 
that students tend to seek feedback only from people they trust or have a close relationship with, 
and often avoid additional guidance for fear of being judged negatively (Oktaria & Soemantri, 2018). 

The negative perception attached to academic counselling services exacerbates the situation, 
as many students feel ashamed or afraid of being seen as failures if they seek help there. This makes 
students reluctant to use guidance services, even though these services can provide important 
support in overcoming academic problems and improving self-confidence and decision-making skills 
(Rahmadewi, 2022; Nyang’ara et al, 2024; Kabumle & Abosede, 2024). Research shows that these 
negative perceptions are often triggered by a lack of understanding about the role and benefits of 
counselling, a lack of trust in counsellors, and concerns about negative judgment from the 
surrounding environment (Karunanayake, Chandrapala & Vimukthi, 2020; Musso et al, 2022). 

In the study, Qayyum (2018) and Li et al (2025) found that a lack of proactivity in seeking help 
is a common obstacle experienced by students. In addition, many students feel unsure about their 
own understanding or assessment, so they are reluctant to ask questions or seek clarification (Li, 
Hassan & Saharuddin, 2023). The perception of threats to intellectual ability and reputation has also 
been shown to significantly inhibit students from asking questions to lecturers or teaching staff, 
leading students to prefer seeking informal help from peers rather than formally approaching 
lecturers, as they feel more psychologically secure (Laidlaw, McLellan & Ozakinci, 2016; Qayyum, 
2018; Li et al, 2025). 

Ideally, students should be able and willing to use academic assistance when experiencing 
difficulties without feeling ashamed or afraid of negative judgment (Suryaratri, 2018). Therefore, it 
is crucial to create an environment that supports and encourages students to seek academic 
assistance, making them feel more comfortable and motivated to improve their success (Won et al., 
2024). refers to students' efforts to find support in solving problems, challenging academic ones, 
through interaction with lecturers, peers, or other online academic platforms (Bornschlegl, 
Townshend, & Caltabiano, 2021). In this context, Cheng and Tsai (2011), dividing the search for 
academic assistance into three main aspects, which include: First, information searching, which is 
finding relevant information to solve academic problems; Second, formal query, which involves 
asking lecturers or mentors who have a deeper understanding of academic issues; and third, 
informal query, asking for help from peers or unknown experts through forums when facing 
academic problems. 

Although seeking academic help has been proven to have a positive impact on academic 
outcomes, many students hesitate to do so for fear of being perceived as weak or incompetent 
(Schlusche, Schnaubert & Bodemer, 2021). Shyness, social anxiety, and uncertainty about who to 
turn to for discussion are some of the main factors that prevent students from academic help-
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seeking (Fong et al., 2023; Li et al., 2023; Hadad, 2025). Other studies have also shown that students 
who feel isolated or lack support in their academic environment are more likely to refrain from 
asking for help, which ultimately harms their academic performance and mental well-being 
(Friedman & Friedman, 2018). Furthermore, students often do not realise the importance of seeking 
help to complete assignments or overcome their academic problems. This is exacerbated by social 
pressure that encourages them to demonstrate academic independence (Brown, Barry & Todd, 
2021). The impact of this attitude not only hinders effective learning but also exacerbates academic 
stress, which can ultimately lower their overall academic performance (Micari & Calkins, 2021). 

One psychological factor that prevents students from actively academic help-seeking is 
negative evaluation or public stigma (Dueñas, Camarero-Figuerola & Castarlenas, 2021). According 
to Hardinugraha and Zulkaida (2021), the public stigma felt by students regarding their inability to 
overcome academic problems can cause feelings of shame that prevent them from academic help-
seeking. In a study, Wodong and Utami (2023) found that public stigma influences students' 
attitudes toward seeking help, especially with academic problems. This is exacerbated by social 
norms that often label individuals unable to complete their tasks as incompetent or lacking 
dedication, ultimately creating a social circle that does not support academic help-seeking 
behaviour (Setyaningrum & Asyanti, 2023). As a result, students tend to hide their academic 
problems to avoid negative judgments from their peers, which can potentially worsen their stress 
and anxiety. Goswami and Ghosh (2024) State that public stigma can create an unsupportive 
atmosphere among students, where they feel unsafe to share their academic difficulties. This leads 
to a decline in positive interactions between students and teachers, as well as among students 
themselves, which in turn reduces opportunities to receive the support necessary for their academic 
development.  

According to Çiftçi, Jones, and Corrigan (2013), Public stigma is prejudice and discrimination 
by the general public against individuals, blocking their access to resources, and occurs when society 
accepts and acts on negative stereotypes. This negative label can result in individuals or groups 
being ostracised, belittled, or ignored by the community. Çiftçi, Jones, and Corrigan (2013) identified 
three main aspects that form social stigma, namely: First, stereotypes, which are negative beliefs or 
generalisations about particular groups. Second, prejudice, which is a negative emotional attitude, 
such as fear or anger, that arises from stereotypes. Third, discrimination, which refers to actual 
harmful actions. 

Most studies in Indonesia focus on help-seeking related to mental and psychological health, 
not specifically academic assistance such as assignment consultation, thesis guidance, tutoring, or 
academic consultation with lecturers. Many studies use independent variables such as mental 
health literacy (Azedarach, 2022), academic stress (Marfuatunnisa & Sandjaja, 2023), and fear of 
failure (Endah, Lubis, & Yudiana, 2021), while the role of social stigma as a direct determinant of 
academic help-seeking behavior has not been widely explored, especially in the context of student 
affairs in Indonesia. In addition, there are two empirical gaps that need to be filled. First, there is a 
lack of studies that focus on social stigma as a single exogenous variable on academic help-seeking. 
Second, there is a lack of research in the Indonesian context that uses analytical strategies to assess 
the direct effects of public stigma after controlling for relevant confounding variables. There is a lack 
of research using regression designs to directly prove the effect of social stigma on students' 
academic help-seeking, with minimal control of other variables. As a result, the direct effect of 
stigma on academic help-seeking remains unclear. 
 
Study Aim and Hypothesis 

This study aims to determine how social stigma affects academic help-seeking in college 
students. The hypothesis in this study is that social stigma has a significant negative impact on 
students' academic help-seeking. 
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METHODS 
Design 

This study uses a quantitative approach with a predictive correlational design. This approach 
was chosen because it aims to examine the effect of social stigma on academic help-seeking 
behavior among university students. The researcher went through several structured stages in this 
study, namely: first, the researcher identified the problem and conducted a review of relevant 
theories; second, the researcher developed the measuring instruments used to collect data and 
conducted validity and reliability tests; third, the researcher prepared informed consent, anonymity, 
and confidentiality of respondent data as a form of complying with research ethics principles; 
fourth, the data collected was analyzed using regression statistical analysis to determine the 
strength and direction of the role between variables, as well as to make predictions based on these 
role patterns; fifth, writing the research report. 
 

Participants 
This study used purposive sampling based on specific characteristics, resulting in 303 

participants (53 male and 250 female) who were active students in Sumatera, Java, and Kalimantan, 
Indonesia. All participants were selected based on inclusion criteria, namely individuals who had 
experienced unpleasant social stigma in an academic context and who expressed their willingness 
to participate voluntarily by filling out an informed consent form before data collection was 
conducted.  
 
Instruments 

Data collection techniques are carried out using an instrument. Before use, a reliability test 
was carried out on all scales to be used. The reliability test used the standards determined by Azwar 
(2012), which State that if the Cronbach's alpha correlation results are closer to 1, then this can be 
interpreted as reliable.  

The Academic Help-Seeking Scale (AHSS) was developed by the author based on three 
aspects of the theory proposed by Cheng and Tsai (2011), namely information searching, formal 
query, and informal query. The AHSS consists of 16 statements, comprising five favourable items 
and 11 unfavourable items. Some examples of statements on the AHSS are: “I would like to ask 
anyone who can help me with my academic work” and “I do not want to discuss academic issues 
with other people”. Item coefficients in the range of .306 to .524 and the reliability coefficient of 
the AHSS is .813, which means that the AHSS meets the validity and reliability requirements. 

The Public Stigma Scale (PSS) was developed by the author based on three aspects of the 
theory proposed by Çiftçi, Jones, and Corrigan (2013): stereotypes, prejudice, and discrimination. 
The PSS consisted of 16 statement items, comprising 10 favourable items and six unfavourable 
items. Some examples of statements on the PSS were: “I think people with academic problems tend 
to be unreliable,” and “I believe that someone with academic problems can be a good friend.”. Item 
coefficients in the range of .846 to .934 and the reliability coefficient of the PSS is .992, which means 
that the PSS meets the validity and reliability requirements.  
 
Data Analysis 

Hypothesis testing was carried out using quantitative simple regression methods. Previously, 
classical tests were carried out, including normality and linearity as prerequisites. The scale to be 
used has also been tested for validity and reliability. The study also conducted tests using the 
Independent Sample T-Test and One-Way ANOVA to examine differences in the levels of each 
variable based on gender, major, and residence. Data processed with IBM SPSS Statistics 27 for 
Windows software.  
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RESULTS AND DISCUSSION 
Results 

The classical test results as a prerequisite for simple regression indicate that the normality of 
residual test shows K-SZ = .076 (p > .05), meaning the data is usually distributed. The linearity test 
shows the results of F deviation = 1.496 and Sig. Value = .000 (p<.05), which means the data shows 
a linear trend. 

 
Data Description 

In this study, the authors also conducted a descriptive analysis of the research variables. The 
aim was to obtain an overview of the distribution of the research variables. The descriptive 
distribution of data from the research variables can be seen in Table 1. 

 
Table 1. Descriptive Data 

Variable 
Hypothetical Empirical 

Max Min Mean SD Med Max Min Mean SD Med 

Public Stigma 64 16 40 8 40 62 22 42,24 8,33 42 

Academic Help-Seeking 64 16 40 8 40 62 22 42,67 9,44 44 
Information: 
Max : Maximum total score  Min : Minimum total score  Mean : Mean  
SD : Standard Deviation  Med : Median 

 
Furthermore, the authors grouped the subjects into two categories, namely lower and higher. 

The purpose of categorisation is to place individuals into groups positioned in stages along a 
continuum based on the measured attributes (Azwar, 2012). Categories were determined based on 
the subjects' total scores on the scale presented in Table 2. 

 
Table 2. Categories 

Variable 
Lower Higher 

Frequency Percentage Frequency Percentage 

Public Stigma 143 47.2 160 53.8 

Academic Help-Seeking 200 66 103 34 

 
Based on the categorisation results, public stigma was dominated by subjects in the higher 

category, with 160 subjects or 53.8%. Meanwhile, academic help-seeking was dominated by 
subjects in the lower category, with 200 subjects or 34% of the total. 

 
Hypothetical testing 

Table 3. ANOVA 

 Model Sum of Squares df Mean Square F Sig. 

 Regression 3537.365 1 3537.365 45.549 <.001b 

Residual 23375.632 301 77.660   

Total 26912.997 302    

 
The Anova test results showed that F=45.549 and a significance value of .001 (P<0.05). This 

means that public stigma is a predictor of academic help-seeking simultaneously and significantly. 
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Table 4. Summary of Research Hypotheses Testing Result 

Model R R Square Adjusted R Square Std. Error of the Estimate Sig. F Change 

1 .363a .131 .129 8.812 .001 
 
Table 4 shows that public stigma is both a predictor and a contributor to academic help-

seeking, accounting for 13.1% of the influence; the remaining influence is due to other variables not 
examined in this study. 

 
Testing the Difference in Levels 
Based on Gender 

In this difference test, researchers grouped research subjects based on gender and conducted 
a difference test on public stigma and academic help-seeking using an Independent Sample T-Test 
because there were two sample groups. The the results of the difference test presented in Table 5. 

 
Table 5. Difference in Levels Based on Gender 
Variable Gender Mean Levene’s Test Sig. Description 

Public Stigma Male 41.94 
32.290 .001 

There are 
Differences Female 42.30 

Academic 
Help-seeking 

Male 50.02 
37.929 .001 

There are 
Differences Female 41.11 

 
Based on the above test results table, the significance value for both variables are .001 

(P<0.05). These results indicate that there are differences between men and women in terms of 
public stigma and academic help-seeking. Based on the mean values, it is evident that female 
subjects experienced the highest level of public stigma, while male subjects experienced a lower 
level. Meanwhile, in terms of academic help-seeking, male subjects experienced a higher level than 
female subjects. 

 
Based on Major 

In the difference test based on majors, the author grouped them into exact and non-exact 
majors. 

 
Table 6. Difference in Levels Based on Major 

Variable Major Mean Levene’s Test Sig. Description 

Public Stigma 
Exact 42.37 

13.105 .001 
There are 

Differences Non-exact 41.73 

Academic 
Help-seeking 

Exact 42.16 
.202 .653 

There are no 
Differences Non-exact 44.65 

The results show that there is a difference between exact and non-exact majors in terms of 
public stigma, as evidenced by a significance value of .001 (P<0.05), with the highest level of public 
stigma found in exact majors and a lower level of public stigma in non-exact majors. Meanwhile, 
academic help-seeking obtained a significance value of .653 (P>0.05), which means that there is no 
difference between majors. 

 
Based on Residence 

In this difference test, researchers grouped research subjects based on domicile and 
conducted a difference test using One-Way ANOVA because there were three groups. 
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Table 7. Difference in Levels Based on Residence 

Variable Residence Mean F Sig. Description 

Public Stigma Sumatera 41.80 1.713 .182 There are no 
Differences Java 43.92 

Kalimantan 44.14 
Academic 
Help-seeking 

Sumatera 41.06 23.408 .001 There are 
Differences Java 46.85 

Kalimantan 53.95 
There is a difference between regions in academic help-seeking, as indicated by a significance 

value of .001 (P<0.05). The highest level of academic help-seeking is in Kalimantan, followed by Java, 
while the lowest level is in Sumatera. Meanwhile, public sigma obtained a significance value of .182 
(P>0.05), which can be interpreted as no difference. 

 
Discussion 

The results of this study indicate that public stigma contributes to and positively correlates 
with influencing students' academic help-seeking. The results of this study are consistent with the 
research of Aparna and Vijayan (2024), which also found a positive correlation between perceived 
stigma and academic help-seeking. However, these results are inconsistent with the findings of most 
other studies, which found that stigma, whether perceived publicly or personally, is negatively 
associated with intention and academic help-seeking. This means that the higher the stigma, the 
lower the tendency for individuals to seek help. (Eisenberg, Downs, Golberstein & Zivin, 2009; 
Nearchou et al., 2018; Maeshima & Parent, 2020; Conceição, Mesquita & Gusmão, 2023). Research 
in general also shows that public stigma towards students' academic problems tends to be an 
obstacle in seeking help, especially in the academic field (Clement et al., 2014). 

Theoretically, this explanation aligns with Goffman's (1963) definition of stigma as an attribute 
that greatly discredits a person in the eyes of society, leading stigmatised individuals to experience 
discrimination and social rejection. This indicates that public stigma towards seeking help can create 
psychological barriers for individuals to access sources of support, both formal and informal (Tyler 
& Slater, 2018). A study conducted by Tan et al (2025) shows that students with high perceptions of 
stigma tend to internalise shame, which ultimately inhibits proactive behaviour in seeking academic 
or psychological solutions. In the context of public stigma, this theory emphasises that society 
collectively labels individuals who are considered different or who fail to meet social norms 
negatively, causing these individuals to fear negative judgments and ultimately be reluctant to seek 
help, including in an academic context (Link & Phelan, 2006; Bos et al., 2013). 

However, despite the significant effect of public stigma, its contribution (13.1%) indicates that 
this factor is not the only significant determinant. This reinforces the view that academic help-
seeking is multidimensional and influenced by a combination of psychological, social, and contextual 
factors. In addition to public stigma, several other factors play an important role in influencing 
academic help-seeking, including self-perceptions of academic competence, motivation, 
professional commitment, and preferences for working independently. (Qayyum, 2018; Won et al., 
2019; Xie & Xie, 2019; Li et al., 2025). Demographic factors such as gender, cultural background, and 
previous experience in seeking help also influence academic help-seeking (Bornschlegl et al., 2020; 
Martín-Arbós et al., 2021; Carter et al., 2023). 

In this study, the author also conducted tests based on gender, major, and domicile, which 
showed differences consistent with the results of the study by Ruiz et al (2022) and Omari et al 
(2023). The gender-based test shows that there are differences between men and women, both in 
terms of public stigma and academic help-seeking. The level of public stigma among women is 
higher than among men, because female students are considered weak, incapable, and 
incompetent (Pingani et al., 2016). However, the level of stigma can vary depending on social status 
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and personal experience (Desbrow et al., 2024). Contrary to the stigma, male students seek 
academic help more frequently than female students because they have a more positive and open 
attitude toward seeking help, particularly from peers (Kessels & Steinmayr, 2013). 

In tests based on majors, differences were found only in public stigma. Exact majors had higher 
levels of public stigma than non-exact majors. Several major factors that caused exact majors (STEM) 
to receive higher public stigma in the academic process of students were the existence of an 
academic environment that was considered threatening, negative stereotypes, and gender and 
racial bias and discrimination, where students, especially female students and minority groups, 
often face gender and racial stigma, such as the assumption that they are less competent or 
unsuitable in the exact sciences, which triggers feelings of rejection, stereotype threat, and 
decreased self-confidence (Casad et al., 2018; Leaper & Starr, 2018). An environment dominated by 
masculine norms, a lack of representation of minority groups, and experiences of harassment or 
bias from faculty and peers reinforce stigma and make students feel alienated (Settles, O’Connor & 
Yap, 2016; Rainey et al., 2018). 

In the regional comparison test, the results showed no difference in public stigma. However, 
there was a difference in academic help-seeking, with the highest level coming from Kalimantan, 
followed by Java, and the lowest from Sumatera. The level of academic help-seeking among 
students is partly influenced by aspects of domicile and culture, such as reading habits, participation 
in cultural activities, and parental support, which have been shown to positively affect academic 
help-seeking (Yu, Liu, & Guo, 2022; Yang, 2023). However, this influence may also vary between 
regions due to differences in access, traditions, and educational values (Gaddis, 2013; Jin, X., & Jiao, 
2022). In addition, habitus or attitudes, dispositions, and expectations shaped by the social and 
cultural environment also become important mediators between cultural capital and academic 
achievement, so that students from regions with a strong educational culture tend to have higher 
academic help-seeking (Vaughan, 2020; Wang & Wu, 2023). 

University culture and social environment, such as motivation, healthy competition, and 
teacher-student relationships, also play a significant role in shaping this (Bayar & Karaduman, 2021). 
Family economic factors, availability of educational resources, and social support in the surrounding 
environment can either strengthen or weaken the influence of culture and domicile on academic 
performance (Yang, 2023). Therefore, differences in academic help-seeking between regions such 
as Kalimantan, Java, and Sumatera can be explained by variations in family cultural capital, habitus, 
school culture, and access to educational resources. 

 
Implications 

This study has implications for the practical and theoretical importance of public stigma in 
academic help-seeking. In practical terms, this research has a direct impact on parties who interact 
with students in an academic environment, particularly students themselves, lecturers, counsellors, 
and campus institutions. The results of this research contribute to the development of theory in the 
fields of social psychology and educational psychology, particularly in understanding the dynamics 
of public stigma and academic help-seeking. 
 
Limitations and Further Research  

The limitation is that not all participants met expectations. This was due to the researchers' 
limited ability to reach participants, especially in various regions. However, this study opens up new 
directions for research in educational and social psychology, revealing many findings that were not 
previously explained in similar studies. The researchers suggest adding mediator/moderator 
variables such as self-efficacy, perfectionism, or social anxiety to deepen the mechanism of social 
stigma influence and in addition, conducting exploratory qualitative studies to explore students' 
personal narratives about social dilemmas in seeking academic help and applying a cross-cultural 
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approach to see how the context of collectivist vs. individualistic values affects the relationship 
between public stigma and academic help-seeking. 

 
CONCLUSION 

This study shows that public stigma has a significant influence on academic help-seeking 
among students. This study confirms that the dilemma of public perceptions of academic help-
seeking reflects a social culture that still prioritises the image of competence over learning needs. 
Therefore, shifting from the fear of being perceived as incompetent to the courage to grow together 
is an important step in creating a healthy, collaborative higher education environment focused on 
the academic well-being of students. 

The practical implications of this study highlight the importance of campus-based 
interventions that focus on reducing social stigma towards seeking academic help, for example 
through psychosocial education programs, mental health literacy training, and campaigns to 
normalize seeking help among students and educators. From a policy perspective, the results of this 
study encourage universities to integrate inclusive psychological and academic support policies as 
part of their student welfare improvement strategies. Thus, shifting from fear of social stigma to the 
courage to seek academic support is not only an individual action, but also a strategic step towards 
creating a healthy, collaborative higher education ecosystem that is oriented towards student 
academic welfare. 
 
ACKNOWLEDGMENTS  

We want to thank Sriwijaya University for funding this research. The research and publication 
of this article are funded by the Sriwijaya University year 2025 budget in accordance with the 
rector's decree number: 0027/UN9/LPPM.PT/2025, on September 17, 2025. 
 
AUTHOR CONTRIBUTIONS STATEMENT  

All authors contributed significantly to this study. Nugroho, I.P. was responsible for the 
conceptualization, study design, data collection, and manuscript drafting. Haq, M.S. contributed to 
data analysis, interpretation of findings, and literature review refinement. Thalia, R. provided critical 
revisions, theoretical validation, and supervised the overall research process. All authors read and 
approved the final version of the manuscript and agreed to be accountable for all aspects of the 
work to ensure the integrity and accuracy of the research. 
 
REFERENCES 
Aparna, M., & Vijayan, D. (2024). Perceived stigma and help seeking behavior among Indian 

Men. World Journal of Advanced Research and Reviews. 
https://doi.org/10.30574/wjarr.2024.22.1.1089. 

Azedarach, M. R. (2022). Hubungan Literasi Kesehatan Mental dengan Intensi Mencari Bantuan 
pada Mahasiswa (Doctoral dissertation, Universitas Airlangga). 

Azwar, S. (2012). Penyusunan skala psikologi. Edisi 2. Pustaka Pelajar. 
https://pustakapelajar.co.id/buku/penyusunan-skala-psikologi/ 

Bayar, A., & Karaduman, H. (2021). The Effects of School Culture on Students Academic 
Achievements. Education 3-13, 9, 99-109. https://doi.org/10.34293/education.v9i3.3885. 

Bornschlegl, M., Meldrum, K., & Caltabiano, N. (2020). Variables Related to Academic Help‐Seeking 
Behaviour in Higher Education – Findings from a Multidisciplinary Perspective. Revista De 
Educacion, 8, 486-522. https://doi.org/10.1002/rev3.3196. 

Bornschlegl, M., Townshend, K., & Caltabiano, N. J. (2021, October). Application of the theory of 
planned behavior to identify variables related to academic help-seeking in higher education. 
In Frontiers in Education (Vol. 6, p. 738790). Frontiers Media SA. 

https://doi.org/10.30574/wjarr.2024.22.1.1089
https://pustakapelajar.co.id/buku/penyusunan-skala-psikologi/
https://doi.org/10.34293/education.v9i3.3885
https://doi.org/10.1002/rev3.3196


Nugroho, I. P., Haq, M. S., & Thalia, R. (2025). Social Stigma… 

Bulletin of Counseling and Psychotherapy | Vol 7, No 3 | 10 

 

 

Bos, A., Pryor, J., Reeder, G., & Stutterheim, S. (2013). Stigma: Advances in Theory and 
Research. Basic and Applied Social Psychology, 35, 1 - 
9. https://doi.org/10.1080/01973533.2012.746147. 

Brown, D., Barry, J. A., & Todd, B. K. (2021). Barriers to academic help-seeking: The relationship with 
gender-typed attitudes. Journal of Further and Higher Education, 45(3), 401-416. 
https://doi.org/10.1080/0309877X.2020.1774049. 

Carter, S., Wong, K., Bradshaw, E., Falevai, Z., & Borup, J. (2023). The impact of demographic factors 
and ethnicity on academic help-seeking behaviours in a multicultural university 
context. Multicultural Education Review, 15, 264 - 
287. https://doi.org/10.1080/2005615X.2024.2318689. 

Casad, B., Petzel, Z., & Ingalls, E. (2018). A Model of Threatening Academic Environments Predicts 
Women STEM Majors’ Self-Esteem and Engagement in STEM. Sex Roles, 80, 469-
488. https://doi.org/10.1007/s11199-018-0942-4. 

Chairani, L., & Raudatussalamah, R. (2024). Academic Help-Seeking Behavior Among Students in 
Higher Education: Assessment for Counseling. Educational Guidance and Counseling 
Development Journal. https://doi.org/10.24014/egcdj.v7i1.29368.  

Cheng, K. H., & Tsai, C. C. (2011). An investigation of Taiwan University students' perceptions of 
online academic help seeking, and their web-based learning self-efficacy. The Internet and 
Higher Education, 14(3), 150–157. https://doi.org/10.1016/j.iheduc.2011.04.002. 

Çiftçi, A., Jones, N., & Corrigan, P. (2013). Mental Health Stigma in the Muslim Community. Journal 
of Muslim Mental Health, 7. https://doi.org/10.3998/jmmh.10381607.0007.102. 

Clément, S., Schauman, O., Graham, T., Maggioni, F., Evans-Lacko, S., Bezborodovs, Ņ., Morgan, C., 
Rüsch, N., Brown, J., & Thornicroft, G. (2014). What is the impact of mental health-related 
stigma on help-seeking? A systematic review of quantitative and qualitative 
studies. Psychological Medicine, 45, 11–27. https://doi.org/10.1017/s0033291714000129. 

Conceição, V., Mesquita, E., & Gusmão, R. (2023). Effects of a stigma reduction intervention on help-
seeking behaviors in university students: A 2019-2021 randomized controlled trial. Psychiatry 
Research, 331. https://doi.org/10.1016/j.psychres.2023.115673. 

Corrigan, P.W., & Watson, A.C. (2007). The stigma of psychiatric disorders and the gender, ethnicity, 
and education of the perceiver. Community Mental Health Journal, 43, 439–458. ?- 328. 
http://dx.doi.org/10.1007/s10597-007-9084-9. 

Deb, S., Strodl, E., & Sun, J. (2015). Academic stress, parental pressure, anxiety and mental health 
among Indian high school students. https://doi.org/10.5923/j.ijpbs.20150501.04. 

Desbrow, J., Ruano, Á., Galán-Casado, D., & Ruiz-Vicente, D. (2024). Stigmatising young people with 
intellectual disability: Perceptions of the main stakeholders at a Spanish university. Journal of 
Intellectual & Developmental Disability, 49, 342- 352. 
https://doi.org/10.3109/13668250.2023.2295244. 

Downing, V., Cooper, K., Cala, J., Gin, L., & Brownell, S. (2020). Fear of Negative Evaluation and 
Student Anxiety in Community College Active-Learning Science Courses. CBE Life Sciences 
Education, 19. https://doi.org/10.1187/cbe.19-09-0186.  

Dueñas, J. M., Camarero-Figuerola, M., & Castarlenas, E. (2021). Academic help-seeking attitudes, 
and their relationship with emotional variables. Sustainability, 13(11), 
6120.https://doi.org/10.3390/su13116120. 

Eisenberg, D., Downs, M., Golberstein, E., & Zivin, K. (2009). Stigma and Help Seeking for Mental 
Health Among College Students. Medical Care Research and Review, 66, 522–
541. https://doi.org/10.1177/1077558709335173. 

Endah, A. N., Lubis, F. Y., & Yudiana, W. (2021). Academic help seeking terhadap dosen pada 
mahasiswa Fakultas Psikologi Universitas Padjadjaran: Peran fear of failure. Journal of 
Psychological Science and Profession, 5(2), 106-114. 

https://doi.org/10.1080/01973533.2012.746147
https://doi.org/10.1080/0309877X.2020.1774049
https://doi.org/10.1080/2005615X.2024.2318689
https://doi.org/10.1007/s11199-018-0942-4
https://doi.org/10.24014/egcdj.v7i1.29368
https://doi.org/10.1016/j.iheduc.2011.04.002
https://doi.org/10.3998/jmmh.10381607.0007.102
https://doi.org/10.1017/s0033291714000129
https://doi.org/10.1016/j.psychres.2023.115673
http://dx.doi.org/10.1007/s10597-007-9084-9
https://doi.org/10.5923/j.ijpbs.20150501.04
https://doi.org/10.3109/13668250.2023.2295244
https://doi.org/10.1187/cbe.19-09-0186
https://doi.org/10.3390/su13116120
https://doi.org/10.1177/1077558709335173


Nugroho, I. P., Haq, M. S., & Thalia, R. (2025). Social Stigma… 

Bulletin of Counseling and Psychotherapy | Vol 7, No 3 | 11 

 

 

Fong, C. J., Gonzales, C., Hill-Troglin Cox, C., & Shinn, H. B. (2023). Academic Help-Seeking and 
Achievement of Postsecondary Students: A Meta-Analytic Investigation. 
Journal of Educational Psychology, 115, 1–21. https://doi.org/10.1037/edu0000725. 

Friedman, H. H., & Friedman, L. W. (2018). Does growing the number of academic departments 
improve the quality of higher education?. Psychosociological Issues in Human Resource 
Management, 6(1). https://papers.ssrn.com/sol3/Delivery.cfm?abstractid=3157085. 

Gaddis, S. (2013). The influence of habitus in the relationship between cultural capital and academic 
achievement. Social science research, 42 1, 1-13. 
https://doi.org/10.1016/j.ssresearch.2012.08.002. 

Goffman, E. (2009). Stigma: Notes on the management of spoiled identity. Simon and Schuster. 
Goswami, P., & Ghosh, J. (2024). Alleviating Help-Seeking Stigma Among Depressed College 

Students Through Shadow Social Marketing: A Meso-Level Intervention to a Wicked Problem. 
Journal of College Student Development. https://doi.org/10.1177/15245004231225457. 

Hadad, S. (2025). Factors influencing student help-seeking behavior during crisis: a mixed-method 
analysis in higher education. Studies in Higher Education, 1-19. 
https://doi.org/10.1080/03075079.2025.2468842. 

Hardinugraha, L., & Zulkaida, A. (2021). The Effect of Self-Stigma and Perceived Social Support on 
Help-Seeking on Students. The Effect of Self-Stigma and Perceived Social Support on Help-
Seeking on Students, 90(1), 7-7.https://doi.org/10.47119/IJRP1009011220212556. 

Haspolat, N., & Yalçin, I. (2023). Psychological symptoms in high achieving students: The multiple 
mediating effects of parental achievement pressure, perfectionism, and academic expectation 
stress. Psychology in the Schools. https://doi.org/10.1002/pits.23012. 

Hutasuhut, D., & Yarshal, D. (2025). Influence of Mindfulness Techniques on Reducing Academic 
Stress and Enhancing Students' Concentration in Learning. International Journal of 
Educational Development. https://doi.org/10.61132/ijed.v2i1.168. 

Jin, H., X., & Jiao, S. (2022). Cultural Capital and Its Impact on Academic Achievement: Sustainable 
Development of Chinese High School Students. Sustainability. 
https://doi.org/10.3390/su142214976. 

Kabumle, O., & Abosede, O. (2024). Attitudes and perceptions of undergraduate science students 
towards university counselling services in selected West African countries. Journal of 
Educational Sciences & Psychology. https://doi.org/10.51865/jesp.2024.2.19. 

Karunanayake, D., Chandrapala, K., & Vimukthi, N. (2020). Students’ Attitudes about School 
Counseling. 21-31. https://doi.org/10.9734/arjass/2020/v12i230186. 

Kessels, U., & Steinmayr, R. (2013). Macho-Man in School: Toward the Role of Gender Role Self-
Concepts and Help Seeking in School Performance. Learning and Individual Differences, 23, 
234-240. https://doi.org/10.1016/j.lindif.2012.09.013. 

Laidlaw, A., McLellan, J., & Ozakinci, G. (2016). Understanding undergraduate student perceptions 
of mental health, mental well-being and help-seeking behaviour. Studies in Higher Education, 
41, 2156 - 2168. https://doi.org/10.1080/03075079.2015.1026890. 

Leaper, C., & Starr, C. (2018). Helping and Hindering Undergraduate Women’s STEM Motivation: 
Experiences With STEM Encouragement, STEM-Related Gender Bias, and Sexual 
Harassment. Psychology of Women Quarterly, 43, 165 - 
183. https://doi.org/10.1177/0361684318806302. 

Lesmana, M., & Chung, M. (2024). Mediating roles of perceived stigma and mental health literacy 
in the relationship between school climate and help-seeking behavior in Indonesian 
adolescents. PLOS ONE, 19. https://doi.org/10.1371/journal.pone.0298017. 

Li, R., Hassan, N., & Saharuddin, N. (2023). College Student’s Academic Help-Seeking Behavior: A 
Systematic Literature Review. Behavioral Sciences, 13. https://doi.org/10.3390/bs13080637. 

https://doi.org/10.1037/edu0000725
https://papers.ssrn.com/sol3/Delivery.cfm?abstractid=3157085
https://doi.org/10.1016/j.ssresearch.2012.08.002
https://doi.org/10.1177/15245004231225457
https://doi.org/10.1080/03075079.2025.2468842
https://doi.org/10.47119/IJRP1009011220212556
https://doi.org/10.1002/pits.23012
https://doi.org/10.61132/ijed.v2i1.168
https://doi.org/10.3390/su142214976
https://doi.org/10.51865/jesp.2024.2.19
https://doi.org/10.9734/arjass/2020/v12i230186
https://doi.org/10.1016/j.lindif.2012.09.013
https://doi.org/10.1080/03075079.2015.1026890
https://doi.org/10.1177/0361684318806302
https://doi.org/10.1371/journal.pone.0298017
https://doi.org/10.3390/bs13080637


Nugroho, I. P., Haq, M. S., & Thalia, R. (2025). Social Stigma… 

Bulletin of Counseling and Psychotherapy | Vol 7, No 3 | 12 

 

 

Li, R., Hassan, N., & Saharuddin, N. (2025). Understanding academic help-seeking among first-
generation college students: a phenomenological approach. Humanities and Social Sciences 
Communications. https://doi.org/10.1057/s41599-024-04165-0.  

Link, B., & Phelan, J. (2006). Stigma and its public health implications. The Lancet, 367, 528-
529. https://doi.org/10.1016/S0140-6736(06)68184-1. 

Maba, A. (2021). Sources of Students’ Mental Health Help-Seeking during the Pandemic: a 
Descriptive Report from Indonesia. Bulletin of Counseling and 
Psychotherapy. https://doi.org/10.51214/bocp.v3i2.110. 

Maeshima, L., & Parent, M. (2020). Mental health stigma and professional help-seeking behaviors 
among Asian American and Asian international students. Journal of American College Health, 
70, 1761 - 1767. https://doi.org/10.1080/07448481.2020.1819820. 

Marfuatunnisa, N., & Sandjaja, M. (2023). Stres Akademik pada Mahasiswa yang Mengerjakan 
Skripsi di Indonesia Ditinjau dari Academic Help-seeking dan Resiliensi Akademik. Jurnal 
Diversita, 9(2), 218-227. 

Martín-Arbós, S., Castarlenas, E., & Dueñas, J. (2021). Help-Seeking in an Academic Context: A 
Systematic Review. Sustainability, 13, 4460. https://doi.org/10.3390/SU13084460. 

Micari, M., & Calkins, S. (2021). Is it OK to ask? The impact of instructor openness to questions on 
student help-seeking and academic outcomes. Active Learning in Higher Education, 22(2), 
143-157.https://doi.org/10.1177/1469787419846620. 

Musso, P., Coppola, G., Pantaleo, E., Amoroso, N., Balenzano, C., Bellotti, R., Cassibba, R., Diacono, 
D., & Monaco, A. (2022). Psychological counseling in the Italian academic context: Expected 
needs, activities, and target population in a large sample of students. PLoS ONE, 
17. https://doi.org/10.1371/journal.pone.0266895.  

Nearchou, F., Bird, N., Costello, A., Duggan, S., Gilroy, J., Long, R., McHugh, L., & Hennessy, E. (2018). 
Personal and perceived public mental-health stigma as predictors of help-seeking intentions 
in adolescents. Journal of adolescence, 66, 83-90. 
https://doi.org/10.1016/j.adolescence.2018.05.003. 

Nguyen, M., & Phan, M. (2024). The Impact of Academic Pressure on the Mental Health of 
Vietnamese Students. Social Science and Humanities Journal. 
https://doi.org/10.18535/sshj.v8i08.1290. 

Nyang’ara, N., & Rotich, J. (2024). Students Perceptions on School Counselors and the Counseling 
Services Provided in Secondary Schools in Konoin Sub-County, Bomet County, 
Kenya. International Journal of Research and Innovation in Social 
Science. https://doi.org/10.47772/ijriss.2024.807039. 

Oktaria, D., & Soemantri, D. (2018). Undergraduate Medical Students' Perceptions on Feedback-
Seeking Behaviour. The Malaysian journal of medical sciences : MJMS, 25 1, 75-
83. https://doi.org/10.21315/mjms2018.25.1.9. 

Omar, M., Bahaman, A., Lubis, F., Ahmad, S., Ibrahim, F., Aziz, S., Ismail, F., & Tamuri, A. (2020). 
Perceived Academic Stress Among Students in Universiti Teknologi Malaysia. 115-
124. https://doi.org/10.2991/ASSEHR.K.200921.021. 

Omari, A., Valsaraj, B., Khatatbeh, M., Al-Jubouri, M., Emam, M., Hashmi, A., Qadire, M., Aljezawi, 
M., Albashtawy, M., Alkhawaldeh, A., Hasona, A., Tarhini, Z., Damra, J., Sabei, S., & Mohamed, 
N. (2023). Self and public stigma towards mental illnesses and its predictors among university 
students in 11 Arabic-speaking countries: A multi-site study. International journal of mental 
health nursing. https://doi.org/10.1111/inm.13206. 

Pingani, L., Catellani, S., Del Vecchio, V., Sampogna, G., Ellefson, S., Rigatelli, M., Fiorillo, A., Evans-
Lacko, S., & Corrigan, P. (2016). Stigma in the context of schools: analysis of the phenomenon 
of stigma in a population of university students. BMC Psychiatry, 
16. https://doi.org/10.1186/s12888-016-0734-8. 

https://doi.org/10.1057/s41599-024-04165-0
https://doi.org/10.1016/S0140-6736(06)68184-1
https://doi.org/10.51214/bocp.v3i2.110
https://doi.org/10.1080/07448481.2020.1819820
https://doi.org/10.3390/SU13084460
https://doi.org/10.1177/1469787419846620
https://doi.org/10.1371/journal.pone.0266895
https://doi.org/10.1016/j.adolescence.2018.05.003
https://doi.org/10.18535/sshj.v8i08.1290
https://doi.org/10.47772/ijriss.2024.807039
https://doi.org/10.21315/mjms2018.25.1.9
https://doi.org/10.2991/ASSEHR.K.200921.021
https://doi.org/10.1111/inm.13206
https://doi.org/10.1186/s12888-016-0734-8


Nugroho, I. P., Haq, M. S., & Thalia, R. (2025). Social Stigma… 

Bulletin of Counseling and Psychotherapy | Vol 7, No 3 | 13 

 

 

Qayyum, A. (2018). Student help-seeking attitudes and behaviors in a digital era. International 
Journal of Educational Technology in Higher Education, 15, 1-
16. https://doi.org/10.1186/s41239-018-0100-7. 

Rahmadewi, Y. (2022). The efforts of school counselor to change students’ negative perceptions of 
guidance and counseling program. Jurnal Psikologi Pendidikan dan Konseling: Jurnal Kajian 
Psikologi Pendidikan dan Bimbingan Konseling. https://doi.org/10.26858/jppk.v8i1.33311. 

Rainey, K., Dancy, M., Mickelson, R., Stearns, E., & Moller, S. (2018). Race and gender differences in 
how sense of belonging influences decisions to major in STEM. International Journal of Stem 
Education, 5. https://doi.org/10.1186/s40594-018-0115-6. 

Ruiz, J., Fuentes-Durá, I., López-Gilberte, M., Dasí, C., Pardo-Garcia, C., Fuentes-Durán, M., Pérez-
Gónzalez, F., Salmerón, L., Soldevila-Matías, P., Vila-Francés, J., & Balanzá-Martínez, V. (2022). 
Public stigma profile toward mental disorders across different university degrees in the 
University of Valencia (Spain). Frontiers in Psychiatry, 13. 
https://doi.org/10.3389/fpsyt.2022.951894. 

Schlusche, C., Schnaubert, L., & Bodemer, D. (2021). Perceived Social Resources Affect Help-Seeking 
and Academic Outcomes in the Initial Phase of Undergraduate Studies. , 
6. https://doi.org/10.3389/feduc.2021.732587. 

Settles, I., O’Connor, R., & Yap, S. (2016). Climate Perceptions and Identity Interference Among 
Undergraduate Women in STEM. Psychology of Women Quarterly, 40, 488 - 
503. https://doi.org/10.1177/0361684316655806. 

Setyaningrum, F. A., & Asyanti, S. (2023). Perilaku Mencari Bantuan Ditinjau dari Tingkat Literasi 
Kesehatan Mental dan Persepsi terhadap Stigma Masyarakat pada Mahasiswa. Epigram, 
20(2), 244–263. https://doi.org/10.32722/epi.v20i2.6405. 

Steare, T., Muñoz, C., Sullivan, A., & Lewis, G. (2023). The association between academic pressure 
and adolescent mental health problems: A systematic review. Journal of affective 
disorders. https://doi.org/10.1101/2023.01.24.23284938. 

Suryaratri, R. D. (2018, November). Promoting Student Academic Help-seeking Behavior in 
Indonesia. In ICSScE 2018. 

Tan, A., Canda, A., Mutuc, R., Ongkengco, P., Reniva, D., Vergara, J., & Francisco, A. (2025). Self-
Stigma of Seeking Help as a Predictor of Mental Well-Being Among Filipino College 
Students. Journal of Interdisciplinary Perspectives. https://doi.org/10.69569/jip.2024.0680. 

Tyler, I., & Slater, T. (2018). Rethinking the sociology of stigma. The Sociological Review, 66, 721 - 
743. https://doi.org/10.1177/0038026118777425. 

Vaughan, T. (2020). Cultural Capital, Habitus and Academic Achievement. 
https://doi.org/10.25777/swf9-c951. 

Wang, J., & Wu, Y. (2023). Income inequality, cultural capital, and high school students' academic 
achievement in OECD countries: A moderated mediation analysis. The British journal of 
sociology. https://doi.org/10.1111/1468-4446.12997. 

Weinstein, C. E., & Acee, T. W. (2013). Helping college students become more strategic and self-
regulated learners. 

Wodong, G. M. A., & Utami, M. S. (2023). The Role of Mental Health Knowledge and Perceived Public 
Stigma in Predicting Attitudes towards Seeking Formal Psychological Help. Jurnal Psikologi, 
50(1), 1–18. https://doi.org/10.22146/jpsi.71727. 

Won, S., & Chang, Y. (2024). Antecedents and consequences of academic help-seeking in online 
STEM learning. Frontiers in Psychology, 15. https://doi.org/10.3389/fpsyg.2024.1438299. 

Won, S., Hensley, L., & Wolters, C. (2019). Brief Research Report: Sense of Belonging and Academic 
Help-Seeking as Self-Regulated Learning. The Journal of Experimental Education, 89, 112 - 
124. https://doi.org/10.1080/00220973.2019.1703095. 

https://doi.org/10.1186/s41239-018-0100-7
https://doi.org/10.26858/jppk.v8i1.33311
https://doi.org/10.1186/s40594-018-0115-6
https://doi.org/10.3389/fpsyt.2022.951894
https://doi.org/10.3389/feduc.2021.732587
https://doi.org/10.1177/0361684316655806
https://doi.org/10.32722/epi.v20i2.6405
https://doi.org/10.1101/2023.01.24.23284938
https://doi.org/10.69569/jip.2024.0680
https://doi.org/10.1177/0038026118777425
https://doi.org/10.25777/swf9-c951
https://doi.org/10.1111/1468-4446.12997
https://doi.org/10.22146/jpsi.71727
https://doi.org/10.3389/fpsyg.2024.1438299
https://doi.org/10.1080/00220973.2019.1703095


Nugroho, I. P., Haq, M. S., & Thalia, R. (2025). Social Stigma… 

Bulletin of Counseling and Psychotherapy | Vol 7, No 3 | 14 

 

 

Xie, D., & Xie, Z. (2019). Effects of Undergraduates' Academic Self-Efficacy on Their Academic Help-
Seeking Behaviors: The Mediating Effect of Professional Commitment and the Moderating 
Effect of Gender. Journal of College Student Development, 60, 365 - 
371. https://doi.org/10.1353/CSD.2019.0035. 

Yang, K. (2023). The Influence of Family Socioeconomic Status, Cultural Capital and Extra Curricular 
Study on Students’ Academic Achievement. Journal of Advanced Research in 
Education. https://doi.org/10.56397/jare.2023.07.06. 

Yu, S., Liu, Y., & Guo, R. (2022). “How does my family affect me?” The Family Cultural Capital Impact 
on Chinese Junior High School Students’ Academic Achievement. Thinking Skills and 
Creativity. https://doi.org/10.1016/j.tsc.2022.101146. 

Zhang, J., Guo, G., Fu, M., Yang, W., Li, C., & Jiang, Y. (2025). Help-Seeking Matters: Exploring the 
Dual Effects of Stress Mindsets on Academic Behaviors. Psychological reports, 
332941251343550 . https://doi.org/10.1177/00332941251343550. 

 
 
 

https://doi.org/10.1353/CSD.2019.0035
https://doi.org/10.56397/jare.2023.07.06
https://doi.org/10.1016/j.tsc.2022.101146
https://doi.org/10.1177/00332941251343550

