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Abstract

This study analyzes the psychological dynamics of religious character formation in elementary school students
through a comparative study between SD Muhammadiyah Tonggalan Klaten and SD Islam Terpadu Al
Furqoon Klaten. Using a qualitative-descriptive approach with a multiple case study design, this research
involved 32 participants including principals, vice principals, Islamic education teachers, tahfidz teachers,
parents, school committees, and community leaders. Data were collected through in-depth interviews,
participatory observation, and documentation, then analyzed using Miles and Huberman's interactive model.
The findings reveal that religious character formation occurs through the interaction of three psychological
aspects: cognitive (understanding of religious teachings), affective (internalization of religious values), and
psychomotor (worship practices and actual behavior). SD Muhammadiyah Tonggalan emphasizes teacher
modeling and routine worship habituation, while SD IT Al Furqoon develops religious character through
curriculum integration, tahfidz programs, spiritual mentoring, and Islamic school culture reinforcement. The
novelty lies in developing the "Integrative Religious Character Dynamics (IRCD)" model illustrating synergy
between cognitive-affective-psychomotor domains with support from educational, family, and community
environments as an integrated system of religious character formation.

Keywords: Psychological Dynamics, Religious Character, Elementary School, Islamic Education, Character

Formation

INTRODUCTION

Religious character education serves as a fundamental foundation in shaping younger generations
who are not only academically intelligent but also possess strong moral and spiritual values. Amidst the
currents of globalization and technological advancement that bring various value influences, religious
character education at the elementary school level faces complex challenges. Children at elementary school
age are in a highly sensitive developmental phase regarding environmental influences, making the cultivation
of religious values at this stage crucial (Anam et al., 2019; Handayani et al., 2024). Law No. 20 of 2003
concerning the National Education System affirms that education aims to shape students who are faithful and
devoted to God Almighty and possess noble character, making religious character an integral part of national
education goals (Suparlan, 2022).

The phenomenon of moral decadence occurring recently demonstrates a crisis of personality among

the younger generation, particularly from the religious aspect. The decline in involvement in religious

Artikel ini menggunakan lisensi Creative Commons Attribution 4.0 International License
© Shafa Alistiana Irbathy et al. (2026)


https://creativecommons.org/licenses/by/4.0/
mailto:shafa@umkla.ac.id
mailto:smsyahri007@gmail.com
mailto:smsyahri007@gmail.com

activities, the increase in juvenile delinquency, and violence constitute strong evidence that many individuals,
especially the younger generation, are experiencing deterioration in holding moral and religious values
(Apriwandhi et al., 2019; Atika et al., 2021). Dependence on technology and social media often brings negative
impacts, such as low ability for direct socialization, dissemination of false information, and consumptive and
individualistic behavior. Phenomena such as cyberbullying and the spread of fake news become additional
challenges in character education (Triyanto, 2020; Sandita, 2023).

Field observations in various elementary schools indicate that the weakness of students' religious
character is caused by various interrelated factors. The lack of integration of character education in the
curriculum, minimal role modeling from teachers, and excessive pressure on academic achievement constitute
significant internal factors (Julacha, 2019; Fepriyanti & Suharto, 2021). Meanwhile, negative media influences,
unsupportive social environments, and lack of parental involvement outside school hours exacerbate this
condition (Atmojo et al., 2021). Value discrepancies between school and home, as well as the lack of evaluation
and reinforcement of character values, also hinder the formation of strong and consistent character in students
(Thsan, 2013).

Religious character education in elementary schools is a fundamental aspect of shaping moral and
spiritual values in children from an early age. Amidst the dynamics of education that often separate religious
education from general education, there are concerns about disorientation in the formation of student
character. Educational approaches that separate these two aspects are considered to hinder the formation of
holistic religious values, where religious character is not only interpreted as values applied in religious life but
also as a moral foundation in daily interactions (Fijriyati et al., 2022; Nurlina et al., 2024).

Thomas Lickona (2009, 2013) asserts that character education is closely related to religious character
education because both concepts emphasize the development of morality, values, and good behavior. Lickona
emphasizes the importance of moral learning through three main elements: moral knowing (understanding
moral values), moral feeling (internalizing these values as meaningful), and moral action (applying these
values in daily life). In the context of religious character education, the moral values taught are not only
universal, such as honesty and responsibility, but are also aligned with religious values. Thus, Lickona's theory
Provides a systematic framework for building religious character that is not only based on memorization or
mere understanding but also on internalization and real practice.

Djazilan & Akhwani (2022) highlight how patterns of religious character education need to be
adapted to emerging challenges such as technological and digital media developments, changes in parenting
patterns and family structures, and moral and ethical crises. They emphasize the necessary adaptations in
teaching methods to maintain and even strengthen religious values amidst changing learning patterns. This
indicates the importance of flexibility in religious character education approaches, where teachers and
educational institutions must be able to adjust teaching methods according to the situations faced, without
reducing the essence of the religious values to be instilled in students (Alimuddin et al., 2023).

One effective approach in religious character education is the habituation method, which
emphasizes the repetition of good values until they become daily habits in students. Ismail (2015) reveals that
religious-based character education should be grounded in the character exemplified by the Prophet
Muhammad SAW, where values such as honesty, sincerity, and empathy are taught and applied consistently.
The integration of these values is not limited to the school environment but also involves the role of family
and cornrnunity as important parts of forming good and strong character. Ahsanulkhaq (2019) emphasizes
the importance of consistency in applying habituation methods to form strong religious character, where when
students are accustomed to applying religious values in daily activities, they tend to more easily internalize

these values as part of their personality.
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Previous research has Predominantly highlighted teaching methods (hahituation, role modeling,
motivation) without deeply examining how the affective aspects (feelings, internalization, motivation,
emotions), cognitive aspects (understanding, reasoning), and psychomotor aspects (actions) of students
interact in forming religious character. This research gap opens opportunities for researchers to explore how
these three domains can be synergistically managed in religious character education, coupled with the
involvement of schools, parents, communities, and educational stakeholders to shape students' religious
character. In addition to school factors, research on religious character education also shows that families and
communities have significant roles in the character formation process (Bronfenbrenner, 1979; Lubis & Aziz,
2020).

The novelty of this research lies in the integration of psychological dynamics theory with religious
character education in the context of Indonesian Islamic elementary schools. This research produces a
conceptual model called the "Integrative Religious Character Dynamics (IRCD)" which describes the
synergistic relationship between cognitive-affective-psychomotor domains and the support of educational,
family, and community environments as an integrated system of religious character formation. This research
also fills the gap by comparatively analyzing how SD Muhammadiyah Tonggalan Klaten and SD Islam
Terpadu Al Furqoon Klaten optimize the roles of family and community in strengthening students' religious

character.

METHOD
Research Design

This study employs a qualitative multiple case study design to investigate the psychological
dynamics involved in forming primary school students' religious character. A qualitative approach was adopted
to provide a holistic and in-depth understanding of complex psychological and behavioral phenomena within
naturalistic educational settings (Moleong, 2014; Sugiyono, 2017). Furthermore, a comparative multiple case
study framework was chosen to analyze two distinct educational institutions, facilitating a rich examination

of variations, contextual nuances, and shared practices in religious character implementation (Yin, 2018).

Research Setting and Context

The investigation was conducted across two primary schools in Klaten Tengah District, Klaten
Regency, Central Java: SD Muhammadiyah Tonggalan and SD Islam Terpadu (SD IT) Al Furqoon. These
settings were selected due to their established track record of integrating Islamic values across formal curricula
and co-curricular programs. SD Muhammadiyah Tonggalan, established in 1963 under the Muhammadiyah
organization, holds an 'A' accreditation status and centers its institutional mission on cultivating noble
character, creativity, intellect, environmental consciousness, and global perspectives (School Profile, 2025). SD
IT Al Furqoon, founded in 2013 under the Al Furqoon Foundation, is an 'A'-accredited and ISO 9001:2008-
certified institution dedicated to nurturing a "Rabbani Generation" through integrated Islamic education

(School Profile, 2025).

Participants and Sampling Strategy

A cohort of 32 key stakeholders was selected using a purposive sampling technique, targeting
individuals directly engaged in religious character education. The sampie comPrised School Principals (n =
2), Vice Principals for Student Affairs (n = 2), Islamic Religious Education (PAI) teachers (n = 4),
Tahfidz instructors (n = 6), parents (n = 5), school committee representatives (n = 2), and community

leaders (n = 2). Selection criteria required participants to possess experiential knowledge regarding
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institutional Policy execution, Pedagogical strategies, worship supervision, and famﬂy—community

collaboration (Patton, 2015; Creswell & Poth, 2018).

Data Collection Procedures
Data were gathered through a multi-method qualitative approach comprising three primary
techniques:

1.  In-Depth Semi-Structured Interviews: Conducted using a flexible protocol designed to explore the
cognitive, affective, and psychomotor dimensions of character development, individual motivation,
pedagogical approaches, and environmental influences.

2. Participant Observations: Implemented in situ to directly examine daily worship practices, student-
teacher interactions, and institutional culture.

3. Document Analysis: Executed by retrieving and synthesizing institutional artifacts, including national
and local curricula, school regulations, educator logs, student activity reports, academic journals, and

official digital documentation (Duli, 2019; Harnilawati et al., 2024).

Data Analysis and Trustworthiness

Analytical procedures followed the interactive model outlined by Miles and Huberman (2018),
encompassing three concurrent streams: data reduction, data display, and conclusion drawing/verification.
Raw data were systematically condensed, coded, and categorized according to emergent themes related to
psychological dynamics and character growth. Data displays (narrative syntheses, matrices, and thematic
figures) were developed to enable cross-case comparison. To establish methodological rigor and data
trustworthiness, source and method triangulation were systematically applied comparing interview transcripts,
observational notes, and document evidence across diverse participant groups (Creswell & Poth, 2018; Miles
et al., 2018).

Table 1. Research Participants

No Position/Role Initial School Information Focus
1 Principal KS1 SD Muhammadiyah  School policy, religious vision-
Tonggalan mission
2 Principal KS2 SD IT Al Furqoon Religious policy and
integration of Islamic values
3 Vice Principal for WK1 SD Muhammadiyah  Religious habituation
Student Affairs Tonggalan programs
4 Vice Principal for WK2 SD IT Al Furqoon Mentoring and dhikr
Student Affairs habituation
5-6 Islamic Education GP1,GP2 ~ SD Muhammadiyah Implementation of religious
Teachers Tonggalan values in learning
7-8 Islamic Education GP3, GP4 SD IT Al Furqoon Synergy of learning and
Teachers religious practice
9-11 Tahfidz Teachers GT1, GT2, SD Muhammadiyah Al-Qur'an memorization
GT3 Tonggalan guidance and tadarus
12-14 Tahfidz Teachers GT4, GT5, SD IT Al Furqoon Memorization programs and
GTé6 routine spiritual activities
15-16 Parents OT1,0T2 SD Muhammadiyah Family support for worship

Tonggalan

habituation
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17-18 Parents OT3,0T4  SD IT Al Furqoon Family-school collaboration

19-20 Community TM1, TM2  Both Schools Community views on religious
Leaders character
21-22 School KSkom Both Schools Moral and material support
Committee
RESULT AND DISCUSSION

Psychological Dynamics of Religious Character Formation

The research revealed that religious character formation in students at SD Muhammadiyah
Tonggalan Klaten and SD IT Al Furqoon Klaten occurs through the integration of three main psychological
aspects: cognitive, affective, and psychomotor. The findings demonstrate that these three aspects interact
dynamically in forming stable and consistent religious character. The cognitive aspect is reflected in students'
understanding of religious teachings, the affective aspect is evident in the internalization and religious
motivation, while the psychomotor aspect appears in worship practices and daily behavior. Interview results
with a teacher from SD Muhammadiyah Tonggalan (GP1) revealed: "Students demonstrate good
understanding of basic Islamic teachings, such as the pillars of Islam, procedures for performing prayers, and
daily prayers that are part of everyday life. This understanding is not merely theoretical but is also reflected
in the routine worship practices they perform with full awareness."

The interaction of the three psychological aspects in religious character formation at both schools
shows mutually reinforcing patterns. Cognitive understanding of religious teachings (such as the meaning of
prayer, honesty, and social care) becomes the basis for the growth of affective internalization reflected in
students’ enthusiasm and spirit in performing worship. A teacher from SD IT Al Furqoon (GP3) stated:
"Children show enthusiasm in participating in various religious activities held at school, such as Dhuha prayer,
morning recitation, and reading the Al-Qur'an. They are generally actively involved and follow the series of
activities with great enthusiasm."

The psychomotor aspect is manifested through worship practices performed consistently.
Observations showed that students at both schools routinely perform Dhuha prayers, Dhuhr prayers in
congregation, and morning tadarus. The principal of SD Muhammadiyah Tonggalan (KS1) emphasized: "We
ensure that every activity at school has worship value. Starting from entering the classroom, learning, until
going home, children are accustomed to saying prayers and maintaining etiquette." This habituation forms

motor skills and religious discipline that become daily habits.

Figure 1. Students Performing Dhuha Prayer in Congregation and Morning Tadarus Al-Qur'an Activity
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Cognitive Aspect in Religious Character Formation

The cognitive aspect serves as the primary foundation in the religious character formation process.
This domain relates to the ability to think, understand, and interpret religious teachings learned. Through
cognitive processes, students build knowledge about faith, worship, and morality that become the basis for
forming beliefs and moral behavior. A PAI teacher from SD Muhammadiyah Tonggalan (GP2) explained:
"Students are generally able to understand and explain the meaning of prayers they memorize, and can retell
the stories of the prophets they have learned by identifying the positive values that can be applied in daily
life."

Learning at both schools does not stop at memorization activities but is directed at developing
critical thinking skills. Teachers use various methods such as storytelling, discussions, and connecting material
with real-life contexts. The principal of SD Muhammadiyah Tonggalan (KS1) stated: "In the learning process,
moral values are integrated contextually into various subjects. For example, in Indonesian language lessons,
teachers convey stories containing moral messages and emphasize the importance of honesty through reading,

writing, and discussion activities."

Figure 2. Morning Literacy Activity

Affective Aspect in Religious Character Formation

The affective aspect is an important dimension in forming students' religious character because it
relates to feelings, attitudes, and values that are embedded in children towards religious teachings. This domain
functions as a moral and spiritual driver that forms a person's inner awareness. The formation of strong
religious affection requires positive emotional experiences, consistent role modeling, and a conducive and
loving educational atmosphere. A teacher from SD Muhammadiyah Tonggalan (GP1) noted: "Students show
quite high enthusiasm in participating in various routine worship activities, such as the implementation of
Dhuha prayers and Al-Qur'an tadarus. They are generally actively involved and show good interest in every
series of activities."

Religious affection is also formed through social interaction in the school environment. Students
are accustomed to greeting when meeting, helping friends in need, and maintaining manners in interacting.
A teacher from SD Muhammadiyah Tonggalan (GT3) stated: "Most students have shown good habits in daily
life, such as being accustomed to saying greetings when meeting, helping friends who need help, and
maintaining manners in interacting. These habits did not appear spontaneously but were formed through a

habituation process carried out consistently in the school environment."

Psychomotor Aspect in Religious Character Formation
The psychomotor aspect is the concrete manifestation of religious character formation in students,
relating to skills, habits, and behaviors that reflect religious values in daily life. This domain becomes the

concrete manifestation of cognitive understanding and affective internalization that have been previously
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formed. A teacher from SD Muhammadiyah Tonggalan (GP1) explained: "Most of them have shown positive
behavior in daily life in the school environment. This is evident from their habit of saying greetings when
meeting, helping friends in need, and maintaining cleanliness, including in the school mosque area."
Worship activities at school become the primary means of forming religious skills. Observations
showed that routine activities such as Dhuha prayers, morning prayers, and tadarus are carried out in a
disciplined and regular manner. A teacher from SD IT Al Furqoon (GP4) stated: "Every morning, we invite
children to carry out Al-Qur'an tadarus activities together as part of religious habituation at school. In this

activity, they take turns reading, so each child gets the opportunity to practice and demonstrate their abilities."

Comparison of Psychological Dynamics Between Schools

The comparison between the two schools shows different approaches in forming religious character.
SD Muhammadiyah Tonggalan emphasizes natural and consistent habituation based on Muhammadiyah
values, with teachers as the main role models. SD IT Al Furqoon adopts a more structured approach through
curriculum integration, tahfidz programs, spiritual mentoring, and systematic worship habituation. Both
approaches have proven effective in forming students' religious character, although with different emphases

and characteristics.

Table 2. Comparison of Psychological Dynamics in Religious Character Formation

Aspect SD Muhammadiyah Tonggalan Klaten SD Islam Terpadu Al Furqoon Klaten
General Natural religious habituation based on  Structured religious habituation based on
Approach Muhammadiyah culture Integrated Islamic Curriculum

Religious Value

Charitable deeds,

discipline,

Faith, routine worship, spiritual leadership,

Focus independence, noble character social morality

Cognitive Emphasizes understanding of Islamic ~ Strong on tahsin-tahfidz (UMMI method),

(Moral teachings and Muhammadiyah values; halagah tarbiyah, spiritual mentoring;

Knowing) gradual learning according to child holistic integration of general and religious
development curriculum

Affective (Moral ~ Morning prayer habituation, Asmaul ~ Strengthening religious emotions through

Feeling) Husna, warm emotional interaction Al-Ma'tsurat dhikr, halagah, mentoring,
with teachers; cultivating love for and character rewards; teachers as murabbi
worship through real role modeling guiding spirituality

Psychomotor Daily worship performed independently ~More structured worship routines: imam,

(Moral Action)  until reaching internalization; moral muadzin, rotating prayers, Friday infaq,

actions  created natural

through

habituation and role modeling

social activities; worship and morality
performed systematically based on daily

programs

Teacher's Role

Teacher as main role model in worship

Teacher as murabbi directing, nurturing

behavior and morality ruhiyah, and  supervising  character
development
School Religious, simple, emphasizing Modern religious, highly structured, and
Environment independence, discipline, and  full of Islamic habituation routines
Muhammadiyah culture
Value- Integration of religious values in  Full integration of national curriculum +
Curriculum learning and Muhammadiyah activities ~ SIT  curriculum  (tahfidz, mentoring,
Integration halaqah)
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Main Strength Internalized character from natural and ~ Consistency of daily worship and formation

consistent habituation of spiritual leadership
Dominant Independent, disciplined children with ~ Children accustomed to leading prayers,
Outcome internal moral awareness having spiritual courage, and disciplined in
worship

Integrative Religious Character Dynamics (IRCD) Model

The research findings were synthesized into the "Integrative Religious Character Dynamics
(IRCD)" model. This model illustrates the synergistic relationship between cognitive, affective, and
psychomotor domains and the support of educational, family, and community environments as an integrated
system of religious character formation. The IRCD model shows that religious character formation is a cyclical
process involving knowledge of religious values (cognitive), emotional internalization (affective), and concrete
action (psychomotor), which are then reinforced by a supportive educational environment, family, and

community.

INTERVENTION

Pancasila, 1945 Constitution
Law No. 20 of 2003

SUPPORTING IRCD HABITUATION
DEVICES Real life expenences
« Procedures, Norms, and practices
Resources,

« Environment,

Paellifies and ’
Infrastructure

Character Values
Character Behavior
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Society ] [Educational lnstitutionsl [ Farnily }

Figure 3. Integrative Religious Character Dynamics (IRCD) Model

The IRCD model is built upon the systemic interaction of three main environments: home, school,
and surrounding community. The qualitative findings from two Islamic educational institutions show that the
internalization of religious values does not occur instantly but through a long process involving role modeling,
repeated habituation, and affective support from these three pillars. This framework integrates Lickona's
character education theory (moral knowing, moral feeling, moral action), Ausubel's cognitive anchor theory,
Kohlberg's moral development theory, and Glock & Stark's religious dimensions to explain the shift from
external compliance to autonomous internal awareness.

The home environment serves as the primary foundation for value internalization, with emphasis
on the role of parents, routine worship habituation, and self-control development. Parental role modeling in
congregational worship practices and consistent rules at home create psychological safety which is the core of
moral feeling. From the perspective of cognitive anchor, the alignment of values between home and school
prevents cognitive confusion in children, so moral messages can be anchored stably. The daily habituation
process such as obligatory prayers, joint prayers, and reading the Qur'an triggers a motivational shift from
external (avoiding punishment or seeking praise) to internal (awareness of personal needs), consistent with
the conventional to post-conventional stages in Kohlberg's theory.

The school environment provides a structured character formation system through religious

policies, teacher role modeling, and worship practice habituation. Policies such as worship regulations, tahfidz
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programs, and integration of Islamic values into the curriculum function as sources of moral knowing,
providing a cognitive map that guides children in understanding standards of good and bad behavior. Teachers
and mentors, with personal non-judgmental approaches, build psychological safety that allows children to
dare to ask, be honest, and not be defensive a manifestation of moral feeling and implementation of Vygotsky's
Zone of Proximal Development concept.

The surrounding community environment serves as an arena for social testing and value
reinforcement, where children learn that religious principles do not only apply in domestic and institutional
spheres but also in public spaces. Community support, involvement of religious leaders, and participation in
joint religious activities provide value confirmation from outside, strengthening the cognitive anchor that good
behavior is socially valued. The feeling of pride from community recognition evokes positive moral feeling.
Through interactions with older people and peers, children internalize manners and politeness through

observational learning, where community figures become models of respectful behavior.

ROADMAP

Building Religious Character
P SD MUHAMMADIYAH TONGGALAN & SDIT AL FURQON KLATEN

@ Faith & Taqwa

o
® Discipline

Mutual Respect
& Caring

Responsibility

© oo

%‘ Compassion
./.’f Hard Work

Strong Leadership

/ Awareness to obey ruies
motivated by extermal factors.

OBEY [
(COMPLIANCE)

CONSISTENT

(HABITUATION)
Good habits begin to

N Z‘ G

CHARACTERISTICS
°

© Focuses on compance with rues
© Understands rebgious rules
© Follows school rules

© Applies good hatits at schoa!
© Starts to internaize values
© Habits become part of daily e

[ exaeries or senavion 3
m © Performs wonkip when asked © Prays on time without being tokd
e il o

A2/, © Uses greetiogs whan reminded
°

© Helps tiends without baing asked
°

o

Consistent Routine

oy

FACTORS SUPPORTING SUCCESS

Parental involvement

Psychologlcal Safety

© Makes the right choice naturally

EXAMPLES OF BEHAVIOR
 © Does good deeds sincersly

/)@ oiscipine in worship and duties
W © Forgives and controls anger

)
- Realizing a generation of pious, noble, and excellent students, successful in this world and the hereafter, (14
rough a balanced life between worship, knowledge, character, and meaningful learning. -
CORE VALUES © Bl THE DYNAMIC PROCESS OF CHARACTER BUILDING ©:

© Foitul and devoted to Alsh
© Mol in character

© Highin discipine

© Responsivie

© Coving for thers and
the envecament

© Contriuting possively
10 society

& Good Role Models iy
o] & o
— i Fonepoyen A o sy © Constent
© Cortoos
© tumpiny
oty e SR | P 2
IMPLEMENTATION e Melin— Ay ooy © Meaniogha
AT SCHOOL o Fdo . 1Y | e © Cotsborine W
O oy i) pooy aFoterep g

“Education is not only about filling the mind, but also about nurturing the heart and building character.” - Ki Hajar Dewantara 4-

Figure 6. Roadmap of Religious Character Formation

The core of this roadmap is the gradual internalization process that moves along the trajectory:
compliance (following rules and external supervision), then habituation (actions performed automatically
without supervision but not yet fully internalized), and the peak is consciousness (children perform religious
values because of belief in personal benefits). This process runs optimally when the three environments home,
school, and community show consistency and continuity of values. Field findings confirm that when the same
values are repeated and reinforced in all three environments simultaneously, children do not experience
cognitive dissonance so internalization occurs faster, deeper, and more durable.

The findings confirm that religious character formation in elementary school students is a complex
and multidimensional process involving the integration of cognitive, affective, and Psychomotor aspects. This
integration aligns with Thomas Lickona's (1991, 2013) character education theory which emphasizes the
importance of moral knowing, moral feeling, and moral action as three inseparable components in building
good character. In the context of this research, moral knowing is reflected in students' understanding of
religious teachings, moral feeling is evident in the internalization and enthusiasm for worship, and moral

action is manifested through consistent worship practices and daily behavior.
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The cognitive aspect found in this research supports Bloom's taxonomy which emphasizes that
understanding is the first step in the learning process (Krathwohl, 2002). Students at both schools not only
memorize religious teachings but also understand their meanings and can relate them to daily life. This is
consistent with the findings of Anam et al. (2019) who revealed that moral education in Islamic educational
institutions must involve deep understanding, not just memorization. The ability of students to explain the
meaning of prayers and retell the stories of the prophets with their own language indicates that the learning
process has reached the level of comprehension and application, not just rote memorization.

The affective aspect found in this research confirms the importance of emotional experience in
character formation. Students' enthusiasm in participating in worship activities, their habit of greeting, and
their respect for teachers indicate that religious values have touched the emotional domain. This aligns with
the findings of Djazilan and Akhwani (2022) who emphasized that religious character development requires
adaptation to changing times without losing the essence of religious values. The positive emotional experiences
students gain through worship activities and social interactions reinforce their attachment to religious values,
making internalization more profound and sustainable.

The psychomotor aspect found in this research demonstrates that religious character is not only
about understanding and feeling but also about concrete action. Students' habits in performing prayers,
reading the Al-Qur'an, and maintaining cleanliness show that religious values have been internalized into
daily habits. This is consistent with Ahsanulkhaq's (2019) findings that the habituation method is effective in
shaping students' religious character because when students are accustomed to applying religious values in
daily activities, they tend to more easily internalize these values as part of their personality. Habituation carried
out consistently at school forms motor skills and religious discipline that become daily habits.

The comparison between the two schools shows that although both are effective in forming religious
character, their approaches have different characteristics. SD Muhammadiyah Tonggalan emphasizes natural
habituation based on Muhammadiyah values, with teachers as the main role models. This is consistent with
the Muhammadiyah educational tradition which emphasizes the importance of role modeling and habituation
in character formation (Atika et al., 2021). Meanwhile, SD IT Al Furqoon adopts a more structured approach
through curriculum integration, tahfidz programs, spiritual mentoring, and systematic worship habituation.
This is consistent with the Integrated Islamic School model which emphasizes the integration of faith,
knowledge, and charity in all aspects of education (Fauziah et al., 2023).

The role of teachers as role models is a key factor in the success of religious character formation at
both schools. Teachers not only convey knowledge but also demonstrate religious behavior in daily life. This
aligns with the findings of Handayani et al. (2024) who revealed that Islamic education teachers have a vital
role in shaping students' moral character, especially as educators, guides, habituation agents, and implementers
of religious activities. The consistency between the teacher's words and actions strengthens the internalization
of religious values in students, as children learn more from what they see than from what they hear.

The involvement of family and community in religious character formation is also an important
finding of this research. Parents who are actively involved in accompanying worship at home and participating
in school activities strengthen the continuity of religious values between school and home. This aligns with
Bronfenbrenner's (1979) ecological theory which emphasizes that child development is influenced by the
interaction between various interconnected social systems. In the context of religious education, these systems
are famﬂy (microsystem), school (mesosystem), and comrnunity (exosystem)r The synergy between these three
environments creates a consistent and sustainable educational ecosystem.

The importance of family-school collaboration is also emphasized by Himmah and Fitriani (2023)

who revealed that Parents' active role is a fundamental element in strengthening children's religious character.
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When parents are actively involved in accompanying children's worship and participating in school activities,
children feel supported and motivated to maintain good behavior. This collaboration creates consistency in
value cultivation, behavioral habituation, and strengthening of attitudes that are sustainable in children's daily
lives.

The community environment also plays a significant role in reinforcing religious values.
Community support through religious activities, the involvement of religious leaders, and a religious social
atmosphere strengthen the internalization of religious values in students. This aligns with the findings of
Lubis and Aziz (2020) who emphasized that community participation in strengthening religious character
education in elementary schools provides concrete experiences for students in practicing religious values in
social life. When children see alignment in attitudes between parents, teachers, and the community in applying
these values, they understand that goodness is not just a personal rule but part of a broader social agreement.

The integration of cognitive, affective, and psychomotor aspects in religious character formation
creates a holistic and sustainable process. Students not only understand religious teachings (cognitive) but
also feel and internalize them (affective) and practice them in daily life (psychomotor). This is consistent with
the concept of tarbiyah in Islamic education which includes three main environments: al-bait (home), al-
madrasah (school), and al-mujtama’ (community). These three must synergize to achieve holistic educational
goals, namely forming insan kamil (whole human) who is faithful, knowledgeable, and noble (Al-Attas, 1980;
Langgulung, 2000).

The novelty of this research lies in the development of the "Integrative Religious Character
Dynamics (IRCD)" model which illustrates the synergy between cognitive-affective-psychomotor domains and
the support of educational, family, and community environments as an integrated system of religious character
formation. This model expands Lickona's (1991) concept of moral knowing-feeling-action by adding the
dimension of environmental synergy that supports the internalization of religious values. The IRCD model
also integrates Bandura's (1986) social learning theory which emphasizes the importance of observation and
imitation in learning, as well as Vygotsky's (1978) zone of proximal development which emphasizes the role
of more competent others in the learning process.

The IRCD model shows that religious character formation is a cyclical process involving knowledge
of religious values (cognitive), emotional internalization (affective), and concrete action (psychomotor), which
are then reinforced by a supportive educational environment, family, and community. This process is not
linear but occurs through repeated reflection and social adaptation in children's lives. The IRCD model also
emphasizes the importance of consistency and continuity of values across various environments, because when
children receive the same values in different environments, the internalization process becomes faster, deeper,
and more durable.

This research also confirms the importance of school policies that support religious character
formation. School policies that regulate worship habituation, curriculum integration, teacher role modeling,
and collaboration with families and communities create a conducive ecosystem for religious character
formation. This aligns with the findings of Syamsuddin (2018) who emphasized that religious school policies
must be evaluated periodically to ensure their relevance and effectiveness. Well-planned, sustainable, and
value-oriented policies have proven effective in shaping religious and characterful students.

The practical implications of this research include the need for schools to strengthen religious
character education programs by integrating cognitive, affective, and Psychomotor aspects holisticaliy. Schools
also need to strengthen collaboration with families and communities to create consistency and continuity of
values. Teacher training in the field of Islamic educational psychology needs to be intensified so that character

development approaches can be more effective and empathetic. Parents are expected to be active partners of
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schools in fostering children's religious character through role modeling, positive communication, and worship
habituation at home.

The theoretical implications of this research include the contribution to the development of
religious character education theory by integrating psychological dynamics theory with character education in
the context of Indonesian Islamic elementary schools. The IRCD model developed in this research can be a
reference for further research on religious character formation in various educational contexts. This research
also strengthens the ecological theory of Bronfenbrenner by showing that the interaction between various
environmental systems plays an important role in children's religious development.

The limitations of this research include the qualitative approach that does not allow generalization
of findings to a wider population. This research is also limited to two elementary schools in Klaten, so the
findings may not be fully applicable to other schools with different characteristics. Further research with
quantitative or mixed-method approaches is needed to test the IRCD model developed in this research on a
wider scale. Research that explores other dimensions of religious character formation, such as the influence of
digital media, peer relationships, and Islamic psychopedagogical approaches in the context of basic education,

is also needed.

CONCLUSION

This research concludes that religious character formation in elementary school students is a
complex process involving the integration of three main psychological aspects: cognitive (understanding of
religious teachings), affective (internalization of religious values), and psychomotor (worship practices and
concrete behavior). The interaction between these three aspects creates stable and consistent religious character
when supported by consistent social and institutional environments. SD Muhammadiyah Tonggalan
emphasizes teacher role modeling and routine worship habituation, while SD IT Al Furqoon develops religious
character through curriculum integration, tahfidz programs, spiritual mentoring, and Islamic school culture
reinforcement. Both approaches have proven effective, although with different characteristics.

The synergy between family, school, and community is the key to the success of religious character
education. Famﬂy serves as the initial foundation through habituation and role modeling, school as the
strengthener through structured education systems, and community as the space for actualizing values in
social life. The alignment of values across these three environments creates educational continuity that
accelerates the internalization process, so that students not only understand Islamic teachings but are also able
to internalize and practice them consistently in real life. The "Integrative Religious Character Dynamics
(IRCD)" model developed in this research illustrates the synergistic relationship between cognitive-affective-
psychomotor domains and the support of educational, family, and community environments as an integrated

system of religious character formation.

REFERENCES

Ahsanulkhaq, M. (2019). Membentuk karakter religius peserta didik melalui metode pembiasaan. Jjurnal
Prakarsa Paedagogia, A1), 21—33. https://doi.org/10.24176/jpp.v2i1.4312

Al-Attas, S. M. N. (1980). The concept of education in Islam: A framework for an Islamic philosophy of
education. King Abdulaziz University.

Alimuddin, A., Juntak, J. N. S., Jusnita, R. A. E., Murniawaty, L., & Wono, H. Y. (2023). Teknologi dalam
pendidikan: Membantu siswa beradaptasi dengan revolusi industri 4.0. Journal on Education, 54),

11777-11790.

324


https://doi.org/10.24176/jpp.v2i1.4312

Anam, S., Degeng, . N. S, Murtadho, N., & Kuswandi, D. (2019). The moral education and internalization
of humanitarian values in pesantren: A case study from Indonesia. Journal for the Education of
Gifted Young Scientists, 7(4), 815—834. https://doi.org/10.17478/jegys.629726

Apriwandhi, A., Asrin, A., & Sudirman, S. (2019). Implementation of character education management in
Junior High School 1 Praya. International Journal of Multicultural and Multireligious
Understanding, §6), 381—389. https://doi.org/10.18415/ijmmu.v6i6.1257

Arimbi, N. A. W., & Minsih, M. (2022). Budaya sekolah pada pembentukan karakter religiusitas pada siswa
sekolah dasar. Jurnal Obsesi: Jurnal Pendidikan Anak Usia Dini, &6), 6409—6416.
https://doi.org/10.31004/obsesi.v6i6.3042

Atika, A., Arifin, Z., & Jannana, N. S. (2021). Integrated school management-character education affirmation:
A case study in Muhammadiyah Wirobrajan 3 Elementary School Yogyakarta. A/-Tanzim: Jurnal
Manajemen Pendidikan Islam, 52), 15—26. https://doi.org/10.33650/al-tanzim.v5i2.1970

Atmojo, A. M., Sakina, R. L., & Wantini, W. (2021). Permasalahan pola asuh dalam mendidik anak di era
digital.  Jurnal ~ Obsesi:  Jurnal  Pendidikan ~Anak Usia Dini, &3), 1965—1975.
https://doi.org/10.31004/obsesi.v6i3.1812

Bandura, A. (1986). Social foundations of thought and action: A social cognitive theory. Prentice-Hall.

Bronfenbrenner, U. (1979). The ecology of human development: Experiments by nature and design. Harvard
University Press.

Creswell, J. W., & Poth, C. N. (2018). Qualitative inquiry and research design: Choosing among five
approaches (4th ed.). SAGE Publications.

Djazilan, M. S., & Akhwani, A. (2022). Pengembangan karakter religius di masa pandemi bagi siswa sekolah
dasar. Prosiding Seminar Nasional Pengabdian Kepada Masyarakat, 1(1), 192—200.
https://doi.org/10.33086/snpm.v1i1.800

Duli, N. (2019). Metodologi penelitian kuantitatif: Beberapa konsep dasar untuk penulisan skripsi dan analisis
data dengan SPSS. Deepublish.

Fauziah, S. U., Qomariyah, S., Babullah, R., Rizki, N. J., & Natadireja, U. (2023). Konsep pendidikan holistik
di Sekolah Dasar Islam Terpadu (SDIT) Assajidin Sukabumi. Bersatu: Jurnal Pendidikan Bhinneka
Tunggal Ika, 1(5), 33—44. https://doi.org/10.51903/bersatu.v1i5.315

Febriyanti, L., & Amrullah, M. (2023). Analysis of the implementation of students' religious character
education through Islamic habituation in elementary schools. Indonesian Journal of Education
Methods Development, 1§1). https://doi.org/10.21070/ijemd.v21i691

Fepriyanti, U., & Suharto, A. (2021). Penguatan pendidikan karakter melalui keteladanan guru dan orang tua
siswa. INSANIA:  Jurnal — Pemikiran  Alternatif ~ Kependidikan, — 261), 135-146.
https://doi.org/10.24090/insania.v26i1.4587

Fijriyati, Z. R. H., & Ngulwiyah, I. (2022). Implementasi pendidikan karakter religius sebagai pondasi
menghadapi tantangan abad ke-21 di SDN Panimbangjaya 5. Pendas: Jurnal llmiah Pendidikan
Dasar, 44), 567—580. https://doi.org/10.23969/jp.v9i4.20245

Handayani, F., Q, I. A, & Wijaya, A. (2024). The role of Islamic education teachers in forming students'
religious  character. AMCA  Journal —of Religion and  Society, 1), 6-10.
https://doi.org/10.51773/ajrs.v4i1.358

Harnilawati, et al. (2024). Metoc[o]ogi Pene[itiam Cendekia Publisher.

Himmah, U., & Fitriani, W. (2023). Peran orang tua dalam pembentukan karakter religius anak di era digital.
Jurnal Pendidikan Tambusai, A(3), 32293—32301. https://doi.org/10.31004/jptam.v7i3.12276

Thsan, F. (2013). Dasar-dasar kependidikan. Rineka Cipta.

325


https://doi.org/10.17478/jegys.629726
https://doi.org/10.18415/ijmmu.v6i6.1257
https://doi.org/10.31004/obsesi.v6i6.3042
https://doi.org/10.33650/al-tanzim.v5i2.1970
https://www.google.com/search?q=https://doi.org/10.31004/obsesi.v6i3.1812
https://doi.org/10.33086/snpm.v1i1.800
https://doi.org/10.51903/bersatu.v1i5.315
https://www.google.com/search?q=https://doi.org/10.21070/ijemd.v21i691
https://doi.org/10.24090/insania.v26i1.4587
https://doi.org/10.23969/jp.v9i4.20245
https://doi.org/10.51773/ajrs.v4i1.358
https://doi.org/10.31004/jptam.v7i3.12276

Ismail, I. (2015). Pendidikan karakter berbasis religius: Suatu tinjauan teoritis. A-Qalam: Jurnal Kajian Islam
dan Pendidikan, 7(1), 72—81. https://doi.org/10.47435/al-qalam.v7i1.182

Julacha, S. (2019). Problematika kurikulum dan pembelajaran pendidikan karakter. jurnal Penelitian
Pendidikan Islam, 72), 157—182. https://doi.org/10.36667/jppi.v7i2.367

Krathwohl, D. R. (2002). A revision of Bloom's taxonomy: An overview. Theory Into Practice, 41(4), 212—
218. https://doi.org/10.1207/515430421tip4104_ 2

Langgulung, H. (2000). Pendidikan dan peradaban Islam. Pustaka Al-Husna.

Lickona, T. (1991). Educating for character: How our schools can teach respect and responsibility. Bantam
Books.

Lickona, T. (2013). Pendidikan karakter: Panduan lengkap mendidik siswa menjadi pintar dan baik. Nusa
Media.

Lubis, S., & Aziz, M. (2020). Peran masyarakat dalam penguatan pendidikan karakter religius di sekolah dasar.
Jurnal Pendidikan Karakter, 1(2), 134—145.

Miles, M. B., Huberman, A. M., & Saldana, J. (2018). Qualitative data analysis: A methods sourcebook (3rd
ed.). SAGE Publications.

Moleong, L. J. (2014). Metode penelitian kualitatif. Remaja Rosdakarya.

Nurlina, N., Halima, H., Selman, H., Muallimah, M., Usman, U., & Amalia, W. O. S. (2024). Integrasi nilai-
nilai religius dalam pendidikan karakter anak usia dini. UL/ Albab: Jurnal llmiah Multidisiplin,
3(10), 252-260. https://doi.org/10.56799/jim.v3i10.5253

Patton, M. Q. (2015). Qualitative research and evaluation methods (4th ed.). SAGE Publications.

Putro, S. R. S. (2022). Pembentukan karakter melalui pendidikan agama Islam. Syntax Literate: Jurnal Ilmiah
Indonesia, 7(12), 17604—17618. https://doi.org/10.36418/syntax-literate.v7i12.10673

Safitri, L. N., Jamaludin, U., & Ngulwiyah, I. (2023). Character education through habituation of religious
activities at SDIT Al-Khairiyah, Cilegon City. EduBasic jJournal: Jurnal Pendidikan Dasar, 51),
21-30. https://doi.org/10.17509/ebj.v5i1.51408

Sandita, H. (2023, June 1). Tantangan pendidikan karakter di era digital Kompasiana.
https://Www.kompasiana.com/hanifa14752/657d320ch7afb5e2aSe6e64/tantangan-pendidikan-
karakter-di-era-digital

Sugiyono. (2017). Metode penelitian kuantitatit, kualitatif; dan R&D. Alfabeta.

Suparlan, S. (2022). Penguatan pendidikan akhlak pada pendidikan dasar/MI. Auladuna: Jurnal Prodi
Pendidikan Guru Madrasah Ibtidaiyah, 42), 144—154. https://doi.org/10.36835/au.v4i2.1114

Syamsuddin. (2018). Evaluasi kebijakan religius sekolah. jurnal Evaluasi Pendidikan, 41), 1-12.

Triyanto, T. (2020). Peluang dan tantangan pendidikan karakter di era digital. Jurnal Civics: Media Kajian
Kewarganegaraan, 172), 175—184. https://doi.org/10.21831/jc.v17i2.35476

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes. Harvard
University Press.

Yin, R. K. (2018). Case study research and applications: Design and methods (6th ed.). SAGE Publications.

326


https://doi.org/10.47435/al-qalam.v7i1.182
https://doi.org/10.36667/jppi.v7i2.367
https://www.google.com/search?q=https://doi.org/10.1207/s15430421tip4104_2
https://doi.org/10.56799/jim.v3i10.5253
https://doi.org/10.36418/syntax-literate.v7i12.10673
https://doi.org/10.17509/ebj.v5i1.51408
https://www.kompasiana.com/hanifa14752/657d320dc57afb5e2a5e6e64/tantangan-pendidikan-karakter-di-era-digital
https://www.kompasiana.com/hanifa14752/657d320dc57afb5e2a5e6e64/tantangan-pendidikan-karakter-di-era-digital
https://doi.org/10.36835/au.v4i2.1114
https://doi.org/10.21831/jc.v17i2.35476


  n   =   2


  n   =   2


  n   =   4


  n   =   6


  n   =   5


  n   =   2


  n   =   2

