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Abstract

In response to the challenges of digitalisation, the spread of disinformation, and the need for religious
moderation, this study examines the scientific landscape and contemporary trends in Islamic Religious
Education (IRE) teaching methods to chart the direction of future research. A hybrid approach comprising a
Systematic Literature Review (SLR) and bibliometric analysis based on the PRISMA guidelines was applied
to examine the Scopus database up to 17 January 2026. From a keyword-based screening process using the
term "Islamic education learning methods", journal articles, and English abstracts, 697 relevant studies were
identified and subsequently visualised using the VOSviewer application. The macro-mapping results show an
expansive growth curve in publications over the last decade, with a sharp acceleration post-2019, peaking in
2025. The geographical distribution map identifies Indonesia as the leading contributor with 550 articles,
followed by Malaysia (150 articles) and Iran (62 articles). Other key findings reveal a shift in the pedagogical
orientation of Islamic Education (PAI), moving away from conventional-traditional pesantren methods such
as sorogan and bandongan towards the use of cutting-edge digital tools such as blended learning, reflective
models, and STEMQ-based digital flipbooks as well as active learning strategies based on collaboration and
social project-based learning informed by figh al-jtima’iyah. The conclusion of this research affirms that
studies on PAI learning retain strong global relevance. Moving forward, the reconstruction of instructional
strategies must holistically integrate Al-Ghazali’s concept of tarbiyah, digital literacy skills, and civic awareness
to foster tolerant character in students within the school environment.
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INTRODUCTION

Conducting a Systematic Literature Review (SLR) on the variables of teaching methods in Islamic
education is currently of critical importance in identifying research gaps and emerging trends. Through the
SLR approach, researchers can identify the urgent need for the integration of Information and
Communication Technology (ICT) into e-learning environments (Qazi et al., 2021), as well as the
transformative Potentiai of mobile iearning (m—learning), which is capable of bridging the gap between
traditional and modern learning paradigms (Ahmad et al.,, 2025). Furthermore, this systematic literature
review has successfuiiy identified contemporary thematic clusters such as the digitalisation of Islamic
education, community engagement, and psychological well-being within the context of informal education
(Angraini et al., 2025). Not only does the SLR identify trends, but it also acts as a catalyst for improving
teaching practices in the classroom by providing evidence-based insights. For example, a review of the research
indicates that the implementation of innovative teaching methods in Indonesia can significantly improve

pupils” motivation and academic achievement (Jayanegara et al., 2024). Meanwhile, the use of active learning
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methods has been shown to be effective in fostering higher-order thinking skills (Karwadi et al., 2024).
Through regular assessment, educators are encouraged to adopt student-centred learning strategies (Malik &
Jumani, 2022) and constructivist approaches in order to address the challenges of the Fourth Industrial
Revolution (Rashed et al., 2025).

In addition to improving practical quality, the SLR plays a strategic role in formulating solutions
to the contemporary challenges facing the world of Islamic education, including the wave of digitalisation,
disinformation, and the issue of radicalism. In this context, strengthening religious moderation in educational
institutions is essential to counter cyberterrorism and foster peaceful coexistence in the digital sphere (Ma’arif
et al.,, 2023). These challenges also demand the integration of multicultural and entrepreneurial values into
the Islamic curriculum to foster an innovative and sociaiiy responsibie character (Mariyono, 2024). The
comprehensive synthesis resulting from this SLR, in turn, provides a solid empirical foundation for
policymakers and curriculum developers, as evidenced by the alignment of higher education programmes with
national strategic visions such as Saudi Vision 2030 (Elkordy et al., 2025) and the reformulation of contextual
Islamic education that is adaptable to modernity (Aripin et al., 2025). Ultimately, a systematic review of the
literature can open up interdisciplinary horizons that bring together historical, philosophical, technological,
and social dynamics (Awaludin, 2024), whilst reinforcing a perspective of global citizenship rooted in the
universal values of Islam across various cultural contexts (Saada, 2023).

This investigation focuses on analysing the contemporary research framework relating to learning
methods in Islamic education, as well as assessing the ongoing significance of this subject as a focal point for
prospective scientific inquiry. Furthermore, this study examines the development of the scholarly dialogue
regarding pedagogical approaches in Islamic education and aims to determine how these scholarly endeavours
can enhance the theoretical framework concerning Islamic learning and educational methodology. The
research questions formulated are:

RQ1: Will research into teaching methods in Islamic education continue to be a subject of
significant relevance to the future research agenda?

RQ2: What is the current landscape of scientific research relating to the topic of teaching methods
in Islamic education?

RQ3: What are the theoretical and practical implications arising from this perspective on future
research directions?

This study employs a Systematic Literature Review (SLR) combined with Bibliometric Analysis to
comprehensively address the three research questions. The systematic review methodology was applied
appropriately to synthesise the existing scientific literature and facilitate the identification of gaps, trends, and
future research directions, whilst providing evidence-based insights that can serve as a reference for future
policy, practice, and research efforts (Jailani, 2026; Kraus et al., 2020). This approach ensures that conclusions
are drawn from a diverse and representative range of studies, whilst highlighting areas that require further
exploration. Bibliometric analysis will serve as a complementary aspect of this review by quantitatively
assessing the distribution and impact of publications relating to Islamic education learning methods. Using
VOSviewer and the Scopus database (Brignardello et al., 2024), this study will examine publications on Islamic
educational methodology from various academic journals (Rojon et al., 2021), focusing on articles published
up to 17 January 2026. This methodological framework facilitates a comprehensive mapping of the evolution
of this discipline and provides a deeper understanding of its development and future research directions

(Kirby, 2023).
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METHOD

A bibliometric approach in systematic literature reviews enables a quantitative assessment of the
literature to identify trends, established patterns, and key research topics within a specific academic field
(Gusenbauer & Gauster, 2025). The application of the PRISMA guidelines in this methodology ensures that
the literature search is conducted in a comprehensive, transparent,’ and reproducible manner (McAllister et
al., 2021). The scope of this study is defined by three main inclusion criteria, namely: (1) official publications
issued before 17 January 2026, (2) those written in English, and (3) those focusing on the topic of teaching
methods in Islamic education. The exploration of intellectual structures and dynamics within this domain was
mapped using the VOSviewer application, which visualises bibliographic data in the form of citation networks,
author collaboration patterns, and keyword relationships (Mukhtar et al., 2024; Zulaikhah et al., 2025).
Through this dual methodological integration, researchers can synthesise empirical evidence, map the research

landscape at a macro level, and identify key figures and current trends in a more comprehensive manner.
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Based on the PRISMA flowchart (Figure 1), a comprehensive literature search was conducted on
17 January 2026 using the Scopus database. During the initial search phase, a total of 9,102 articles were
identified through the application of parameters such as article title, abstract, and the keyword “Islamic
Education.” Proceeding to the screening phase, 8,207 articles were excluded for not including the specific
keyword “Islamic education learning methods”, resulting in a remaining set of 895 articles. Furthermore,
during the eligibility stage, several articles were excluded based on language, including Arabic (9), Indonesian
(17), Turkish (15), Persian (11), Malay (5), Russian (4), German (2), French (2), Urdu (2), Spanish (1),
Croatian (1), Bosnian (1), and Azerbaijani (1), thereby reducing the total to 831 articles. In the final stage,
further exclusions were applied based on document type, specifically book chapters (24), books (4), reviews
(24), conference papers (137), conference proceedings (24), retracted articles (3), and errata (1). Following the
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completion of this rigorous process, a total of 697 studies meeting the criteria established at the inclusion
stage were selected for the systematic review. These documents were then analysed further in this study to
answer RQI: Does research into teaching methods in Islamic education remain a subject of significant
relevance to the future research agenda? RQ2: What is the current landscape of scientific research relating to
the topic of teaching methods in Islamic education? RQ3: What are the theoretical and practical implications

arising from the perspective of future research directions?

Literature review

The transformation of teaching methods in Islamic education is currently moving away from a
historical approach that focuses merely on the rote learning of religious texts and dogmatic adherence
(Mujahidin et al., 2025). The contemporary paradigm calls for a holistic approach that is in line with Al-
Ghazali’s concept of tarbiyah, moving beyond the mere acquisition of cognitive knowledge towards the
integral development of intellect, character, and spirituality (Sahib et al., 2026). The integration of technology
is a key catalyst in this transition, in which innovations such as digital flipbooks based on the STEMQ
approach are used to bring spiritual values and scientific education together, whilst balancing cognitive and
ethical dimensions (Handayani et al., 2026). In practice, this technology-based pedagogical intervention
involves reflective and hybrid learning that facilitates the construction of collective knowledge through
experience, with a view to enhancing ethical and moral reasoning (Muzaki & Nurhayati, 2026). Nevertheless,
the success of this digitalisation absolutely requires learners to develop critical awareness of the internet in
order to avoid misinformation, alongside the need for institutions to address the challenges posed by
infrastructure disparities (Sahib et al., 2026).

From an epistemological perspective, this methodological reform calls for the development of an
Islamic cognitive framework that integrates the cognitive, affective, and psychomotor domains in a balanced
manner, in accordance with religious principles (Zulkifli et al., 2025). To achieve this balance, traditional
pedagogy is combined with an active approach that prioritises mastery of the subject matter alongside its
contextual relevance to real-world issues, such as the dynamics and disruption of ecological systems (EI Batri
et al, 2026). Instructional design has become highly student-centred, proactively engaging learners in
dialogue, reflection, and collaborative problem-solving to link philosophical principles with contemporary
challenges (Sayekti et al., 2026). This active engagement, enriched by regular feedback, has been analytically
shown to reduce one-way transmission of knowledge, ensure the internalisation of critical thinking skills, and
guarantee the sustainability of a dynamic learning process in the classroom (Zulkifli et al., 2025).

At the macro level, the effectiveness of Islamic teaching methods is assessed by their ability to foster
social awareness and a sense of citizenship. The Islamic education curriculum now strategically integrates the
values of figh al-ijtima’iyah through a social project-based learning model, with the aim of fostering justice,
solidarity, and brotherhood amongst pupils (Adiyono & Sholeh, 2025). Furthermore, this issue of social justice
is intended to ensure that religious education can respond to the plurality of society in a practical manner.
However, an analytical examination of core teaching materials suggests that the contribution of Islamic
education to shaping an inclusive civic identity remains a matter of ongoing debate (a contested contribution)
(Essabane et al., 2026). In conclusion, the future revitalisation of instructional methods must systematically
integrate holistic cognition, critical digital literacy, and civic responsibility in order to meet comprehensive

standards of academic achievement and social benefit.
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Table 1. Defining elements of Islamic education learning methods

No

Defining factor of Islamic education learning methods

Reference

Teaching methods in Islamic education emphasise a
balanced approach that integrates the cognitive,
affective, and psychomotor domains, in line with
Islamic principles, to develop students’ knowledge,

skills and values

(Zulkifli et al., 2025)

Teaching methods in Islamic education are
characterised by innovative, technology-based
approaches that foster students’ moral awareness and
ethical reasoning. These methods include reflective
learning, blended learning, and Project—based
learning, which are aligned with Islamic moral values
and facilitate the development of shared knowledge

through experience and reflection

(Muzaki & Nurhayati, 2026)

Teaching methods in Islamic education are
characterised by a blend of traditional and active
pedagogical approaches, which emphasise both
mastery of the subject matter and contextual

relevance.

(El Batri et al., 2026)

Islamic education teaching methods emphasise the
integration of the values of figh al-jjtima iyah, with a
focus on social solidarity, justice, and community
engagement through approaches such as social
project-based learning, which fosters cooperation and

camaraderie among students

(Adiyono & Sholeh, 2025)

Islamic education methods emphasise a holistic
approach that develops intelligence, moral character,
and spirituality, in line with Al-Ghazali’s concept of
tarbiyah, which views education as a process that goes

beyond the mere acquisition of cognitive knowledge

(Sahib et al., 2026)

Historically, teaching methods in Islamic education
have focused on rote learning, memorising religious

texts, and adherence to established dogmas.

(Mujahidin et al., 2025)

Teaching methods in Islamic education are
characterised by a student-centred approach, which
actively engages learners in dialogue, reflection and
collaborative problem-solving. These methods aim to
integrate critical thinking skills into various topics and
link  philosophical ~principles to contemporary
challenges, thereby ensuring relevance and sustained
engagement through regular input and feedback from

students

(Sayekti et al., 2026)
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Islamic education methods emphasise the integration

of spiritual values with scientific education, and

8 (Handayani et al., 2026)
promote a holistic approach that balances cognitive
and ethical dimensions in the learning process
RESULTS AND DISCUSSION
Results

The findings of this study focus on insights derived from 697 academic articles in the Scopus
database relating to the examination of pedagogical approaches in Islamic education. This information is
derived from an assessment of the total number of publications, the temporal distribution of these
publications, and the journal sources. Furthermore, this study will highlight the most significant factors in
Islamic education Iearning methods, including leading authors, affiliated institutions, and the countries
represented.

RQ1: Will research into teaching methods in Islamic education continue to be a subject of
significant relevance to the future research agenda?

Based on data obtained from the Scopus database, it has been established that, over more than two
decades, scholarly work on Islamic education learning methods comprises 697 articles; this indicates that there
has been a considerable amount of research into Islamic education learning methods, as illustrated in Figure
1. Research into Islamic education learning methods has seen progressive growth over the last decade,
particularly since 2019. The database shown in Figure 1 indicates that the first study began in 1992 and was
titled “Vasectomy project launched in Turkey.” Turkey’s first VSC clinic; this topic clearly does not fit the
category of this research, so we excluded it and searched again, thereby identifying the first study relevant to
our research theme, namely “Islamic education learning methods,” conducted by M. Aat in 1996 and titled
‘Ma’had al-Junttir bayna al-Tajdid wa al-Taqlid’ (A’ad, 1996), which marked the birth of Islamic educational
reform in Indonesia, traditionally rooted in two sources of influence: the Middle East and the West.
Researchers’ interest in Islamic education teaching methods has seen significant development, reflecting
broader social and technological changes. Initially, the focus lay on preserving traditional pedagogy as
practised in pesantren, which emphasised classical methods such as Sorogan and Bandongan. Over time, this
focus has shifted towards the integration of technology-supported modern approaches to address globalisation,
inclusivity, and the demands of contemporary education (Suresman et al., 2025; Nurtawab, 2019). This
development highlights the importance of balancing heritage with innovation, as researchers strive to
modernise Islamic education whilst maintaining its cultural and religious integrity, which ultimately
contributes to its relevance in a rapidly changing world (Fagihuddin et al., 2025; Suresman et al., 2025; Aripin
et al,, 2025).
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Figure 2. Annual documentation of the results of the Scopus analysis

The evolution of articles on Islamic education 1earning methods shows fluctuations, as illustrated
in Figure 1. The number of publications peaked in 2019, with a total of 70 documents, and rose again to 80
documents in 2020. Over the past five years, research on Islamic education learning methods has shown an
upward trend, producing 159 articles and accounting for 18% of the total articles on Islamic education learning
methods published over the past two decades. At the same time, publications from 2026 up to 17 January
totalled 37. Although the research trend for this topic peaked in 2025 and declined in 2026, overall, this trend
has consistently risen over the past five years and remains at a fairly high level, indicating that Islamic
education learning methods remain highly relevant and hold promising prospects for future scientific
exploration.

Furthermore, an analysis of the evolution of research into Islamic education learning methods
requires the identification of leading journals with a high number of publications. Table 1 lists the titles of
the sources (journals) that have published articles on Islamic education learning methods.

RQ2: What is the current landscape of scientific research relating to the topic of teaching methods
in Islamic education?

To analyse the distribution of research in the field of Islamic education learning methods, articles
were classified according to country, region, affiliation, source of literature, and author, limiting the analysis
to the top eight entities in each category. Information regarding the distribution of these relevant scholarly
works provides valuable insights for practitioners and scholars to project the direction of future research,
particularly in supporting the sustainability of innovation in Islamic education learning methods.

Based on the classification of countries or regions illustrated in Figure 3, Indonesia leads the way
in research contributions in the field of Islamic education learning methods, with a total of 550 articles. The
next position is held by Malaysia, which recorded 150 articles, followed in turn by Iran (62 articles), Saudi
Arabia (30 articles), and Turkey (24 articles). Meanwhile, Pakistan and Brunei contributed 19 and 16 articles,

respectively, with an additional 23 articles that have not been specifically defined.
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Documents by country or territory
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Figure 3. Documentation of countries and territories in Scopus

The compiled publication data shows that Indonesia leads the literature landscape on Islamic
education teaching methods with 550 articles, followed by Malaysia with 150 articles (see Figure 2). In addition
to these two countries, the strengthening of this research database is also supported by contributions from
Iran (62 articles), Saudi Arabia (30 articles), Turkey (24 articles), Pakistan (19 articles), and Brunei (16
articles), as well as 23 unidentified articles. This empirical phenomenon indicates that the geopolitical
boundaries of the research have shifted beyond merely the domestic Muslim regions of the Middle East and
Southeast Asia. Academic engagement from predominantly non-Muslim countries, particularly the United
Kingdom and Thailand, reinforces the global relevance of this topic. In order to formulate a measurable
agenda for future research, an analysis of the network of partnerships between countries was conducted using
VOSviewer. This visual exploration demonstrates the existence of active patterns of connectivity and

mutualism between countries in exploring this field of education (as presented in Figure 4).
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Figure 4. Inter-country network connections via VOSviewer
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Furthermore, an analysis of the distribution of scholarly outputs on Islamic education learning
methods by sponsoring institution reveals the dominance of UIN Sunan Gunung Djati, with 35 articles,
followed by the University of Malaya with 29 articles. This pattern of contributions is further complemented
by the International Islamic University Malaysia (27 articles), the Indonesian University of Education (25
articles), and UIN Sunan Kalijaga Yogyakarta (24 articles). Meanwhile, Universiti Kebangsaan Malaysia and
Islamic Azad University both recorded 23 articles, followed by UIN Maulana Malik Ibrahim (22 articles) and
UIN Ar-Raniry (20 articles), as shown in Figure 4. Generally, the publication of this scientific literature is
centred on higher education institutions in Indonesia and Malaysia. This mapping provides a strategic
advantage for researchers to identify future research collaboration partners at institutions with strong academic
authority in the field of Islamic leadership. To examine the connections between affiliations within this
discourse, further analysis was conducted using the VOSviewer software. Figure 5 visualises the network of

mutualistic interactions between institutions in examining this topic.
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Figure 5. Data on the number of articles by affiliation

The distribution of the top ten scientific publications by affiliation confirms that the discourse on
Islamic education learning methods is a key area of research for higher education institutions in predominantly
Muslim regions. This phenomenon is reflected in the fact that research is predominantly centred on academic
institutions in countries such as Indonesia, Malaysia, and Iran.

Based on the visualisation in Figure 6, the classification of literature sources in studies on Islamic
education learning methods reveals a dominance of the Journal of Islamic Education, which published 57
articles between 2019 and 2025. The Journal of Islamic Education ranks second, with a total of 36 articles
published during the same period. In addition to religion-specific journals, scientific discourse on this topic is
also widely featured in international conference proceedings platforms, such as the Journal of Physics:
Conference Series with 32 articles (2017—2021) and AIP Conference Proceedings with 27 articles (2017—
2024). This publication map is rounded off by the International Journal of Learning, Teaching and Educational
Research, which comprises 19 articles from 2019 to 2026.
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Figure 6. Data based on journal sources

RQ3: What are the theoretical and practical implications arising from this perspective on future
research directions?

A total of 697 manuscripts obtained from the Scopus repository formed the database for this study.
Through VOSviewer visualisation, this research highlights the theoretical and practical significance for future
investigations in the field of Islamic education learning methods. The results of this metadata analysis serve
as a guide for researchers to gain an in-depth understanding of the propositions and findings. Furthermore,
this bibliometric approach highlights well-established research variables whilst revealing research gaps that
have rarely been addressed. In practical terms, the outputs of this research support the continuation of studies
in this field whilst serving as a promotional tool for educational institutions worldwide to adopt and develop

these learning themes more widely.
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Referring to the results of the keyword analysis conducted by the author, summarised in Figure 7
and Table 2, the most dominant term is “Education,” with a total link strength of 408. The next positions are
occupied by “Learning” and “Student,” which recorded values of 399 and 357, respectively. Apart from these
three main terms, the frequency distribution is also concentrated on the keywords “Teaching” (296), “e-
learning” (230), “curriculum” (217), “Learning system” (195), and “Islamic education” (190). Meanwhile, the
ninth and tenth positions are occupied by “Cross-sectional studies” (139) and “Knowledge” (135). This data
confirms that the current direction of scientific research remains heavily focused on the core areas of

education, teaching strategies, and learning subjects.

Table 2. Keywords by author

Rank Keyword Total link strength
1 Education 408
2 Learning 399
3 Student 357
4 Teaching 296
5 e-learning 230
6 curriculum 217
7 Learning system 195
8 Islamic education 190
9 Cross-sectional studies 139
10 Knowledge 135

Source: Output VOSviewer software

Discussion

Currently, teaching methods in Islamic education are undergoing a significant period of renewal
in order to adapt holistically to the global dynamics of the 21st-century without compromising the essence of
Islamic teachings. This transformation is shifting the conventional, one-way teaching paradigm towards an
active learning system that empowers learners to think critically through a focus on higher-order thinking
skills. The acceleration of this change is driven by the integration of information technology and curriculum
flexibility based on the principles of constructivism, local values, and references to the holy scriptures. Amidst
the challenges of disruption, the integration of professional competence and the spiritual maturity of educators
plays a crucial role in steering the learning process. Therefore, this reform of teaching methods is designed
not merely to pursue students’ cognitive outcomes, but also as a humanitarian instrument in building an
academic atrnosphere that is inclusive, tolerant of Pluralism, and oriented towards the principle of religious

moderation or wasathiyah, in order to shield future generations from the influence of radicalism. See Figure

8.
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Figure 8. future generations from the influence of radicalism

Paradigm Shift in Learning: From Teacher-Centred to Student-Centred

Future research in Islamic educational methodology must anticipate a fundamental paradigm shift,
moving away from instructor-led teaching towards a learner-centred approach. Historically, the transmission
of Islamic knowledge has been dominated by conventional lecturing techniques and rote memorisation (Omar,
2022). Nevertheless, recent empirical evidence confirms that the implementation of strategies based on active
student engagement, such as problem-solving, can significantly boost academic achievement (Omar, 2022).
This premise is reinforced by Karwadi et al. (2024), who found that the development of higher-order thinking
skills (HOTS) flourishes through active learning, with the blended learning model demonstrating the most
accelerated impact. Theoretically, this dynamic demands a reorientation of the pedagogical framework of
Islamic education to align with the principles of constructivism, positioning students not as passive vessels for
information, but as autonomous agents in the construction of meaning (Omar, 2022). In practical terms,
educators are required to master a diverse range of active methods, including the “learning by doing”
approach, which has proven crucial in constructing an adaptive classroom environment for strengthening

critical thinking, collaborative synergy, and communication skills (Riyanto et al., 2023).

The Integration of Technology in Islamic Education

Future academic research also has fundamental theoretical implications regarding the adoption of
Information and Communication Technology (ICT) within the field of Islamic education. Based on previous
systematic reviews, the application of ICT-based teaching in Islamic studies still requires comprehensive
scholarly attention and more in-depth empirical testing (Qazi et al., 2021). The advent of educational
technology has proven to be a catalyst for innovation, giving rise to models such as project-based learning,
online learning, blended learning, and curriculum harmonisation (Nursyahidin et al., 2021). In Islamic higher
education, the use of digital tools is showing a positive upward trend, with Learning Management Systems
(LMS), Zoom, Google Meet, and Google Classroom dominating the channels through which teaching
materials are distributed (Riyanto et al., 2023). Furthermore, the effectiveness of hybrid learning, which
combines virtual and face-to-face interaction, has been shown to reduce learning deficits whilst increasing
student engagement within Islamic Higher Education Institutions (PTKI) (Fakhri et al., 2023). However, the

transfer of this technology still faces classic challenges, particularly regarding the readiness of human resources
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as system operators and the harmonisation of the technology with the axiological values of the Qur'an and
the Hadith (Nursyahidin et al., 2021). The practical implications of this discourse highlight the importance
of standardising ongoing digital training for Muslim teachers and lecturers without compromising the

orthodoxy of Islamic values.

The Development of Higher-Order Thinking Skills (HOTS) in Islamic Education

Future research should conduct an in-depth analysis of the internal mechanisms of instructional
methods in stimulating higher-order cognitive skills. Evidence from the field suggests that Islamic educators
at primary school level still face structural barriers to integrating higher-order thinking skills (HOTS) into
the syllabus, despite widespread collective awareness of the urgent need for curriculum reform (Kosasih et al.,
2022). Therefore, the deconstruction of the learning process must focus on honing students’ analytical,
evaluative, and creative skills (Kosasih et al., 2022). As a practical solution, the ex-add (Explain-Analyse-Do-
Discuss) technique has been empirically proven to boost critical thinking skills by up to 78.23% (high
category) and pedagogical performance by 59.81% (moderate category) (Mahfudz & Sukarno, 2023).
Theoretically, these findings suggest the need for a contextual re-examination of the revised Bloom’s
Taxonomy within the epistemology of Islamic education. In practical terms, policymakers are required to
prioritise the enhancement of teachers’ competencies so that they are able to master the design,

implementation, and evaluation of HOTS-based systems in a holistic manner (Kosasih et al., 2022).

Spiritual and Professional Competencies of Islamic Education Teachers

The attribute of spirituality serves as the key theoretical distinction that sets Islamic educational
methodology apart from the secular sphere. The strengthening of teachers’ spiritual competence rooted in
transcendental sincerity is the primary factor driving dedication, responsibility, and work discipline, which in
turn enhances the quality of learning on a broader scale (Samad et al., 2023). The professional manifestation
of this competence is realised through the instillation of religious values in pupils, whilst its individual
dimension is reflected in the educator’s piety in carrying out their teaching duties (Samad et al., 2023). In
parallel with this, a reflective teaching culture has been shown to optimise pedagogical skills through the
adoption of innovative and creative strategies (Purwanto & Saepudin, 2023). On the other hand, teachers’
self-efficacy plays a crucial role; individuals with high self-efficacy are more likely to apply effective teaching
methods in the classroom (Sholeh et al., 2024). The theoretical implications of this synthesis highlight the
need for a new model of teacher competence that integrates aspects of spirituality with pedagogical,
professional, personal, and social skills. In practical terms, strategic policies such as the Teacher Professional
Education (PPG) programme must reformulate their curricula by placing spiritual resilience at the foundation

of professionalism (Mulyana et al., 2023).

Adapting Teaching Methods to Islamic Values and Local Wisdom

Future research is called upon to examine strategies for aligning teaching methods with the
teachings of the Holy Book and local wisdom. A textual analysis of the Qur'an indicates that the principles
of Islamic education are based on inferential reasoning, independent thinking, and guided reasoning, with the
ultimate aim of fostering good character (akhlakul karimah) (Manurung et al., 2024). Consequently, teachers
must design instructional activities that maximise critical thinking, memory retention techniques, listening
skills, and a strong culture of literacy (Manurung et al., 2024). This tradition is in keeping with the pesantren
ecosystem, where the transmission of knowledge is not merely a transfer of cognitive content, but is

accompanied by riyadah (Sufi) practices designed to shape the personality of the students, striking a balance
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between the physical, spiritual, and intellectual dimensions. This alignment with Islamic values is achieved
through curriculum modifications and the redesign of the institution’s vision and mission, based on relevant
instructional materials (Rizal et al., 2023). In theory, this has led to the emergence of a methodological
framework rooted in Islamic epistemology, whilst its practical implications point to the urgent need to develop

an adaptive cooperative learning model tailored to the characteristics of Generation Alpha (Khanif, 2023).

Curriculum and Teaching Method Innovations to Meet the Challenges of the 21st-century

Future academic research must be geared towards curriculum reform that responds to the global
dynamics of the 21st-century. The formulation of Islamic education curricula needs to be aligned with national
higher education standards and the Indonesian National Qualifications Framework (KKNI), whilst adopting
a paradigm of interdisciplinary integration and interconnection (Faisal et al., 2021). For example, the launch
of the International Class Programme within the Islamic Education degree programme requires a phased
restructuring, starting from the specialisation phase, through to the elite classes, and finally the international
classes (Assegaf et al., 2022). In addition, the Merdeka Belajar policy has helped to accelerate the adoption of
mobile learning among teachers in response to disruption and the increasing mobility of the modern education
sector (Thohir et al., 2021). Experiments with project-based learning have also confirmed their positive impact
on pupils’ academic achievement and retention, reflecting a successful transition from conventional models
to an interactive and creative learning environment (Pudjiarti et al., 2024). In practical terms, Islamic
educational institutions must incorporate these innovative methodologies into the core curriculum, supported

by ongoing professional development programmes for teachers (Pudjiarti et al., 2024).

Inclusive and Multicultural Education and the Prevention of Radicalism

Future strategic studies must explore the role of Islamic educational methodologies in addressing
issues of inclusivity, cultural diversity, and the mitigation of extremist movements. In the realm of inclusive
education, the effectiveness of religious education for children with special needs requires multidisciplinary
collaboration between religious education teachers, class teachers, special needs support teachers (SNSTs),
parents, and interventions from psychologists and therapists, accompanied by modifications to the curriculum
and assessment systems (Hakiman et al., 2021). Meanwhile, the integration of entrepreneurial values and the
principles of multiculturalism into the Islamic curriculum has proven effective in empowering students
economically, stirnuiating creativity in teaching, and fostering ethical conduct in business (Mariyono, 2024).
In the context of deradicalisation, the instructional tactics employed include raising awareness of the dangers
of extremist ideologies, setting an examPle of tolerance, monitoring religious activities, promoting moderate
theology (wasathiyah), and creating opportunities for inclusive dialogue (Tambak, 2021). Islamic boarding
schools also play an active role in countering radicalism through a variety of educational approaches focusing
on intellectual, vocational, and character development (Sadiah, 2022). Finally, the instillation of moral values
and integrity within the boarding school environment has proven effective in shaping future leaders through
an integrated learning approach and lifelong learning (Umar & Woodward, 2019). The theoretical
implications call for the development of a holistic, gender, and diversity-sensitive model of Islamic pedagogy,
whilst the practical implications necessitate enhancing teachers’ competence in managing classroom pluralism

in order to effectively instil the values of religious moderation.

CONCLUSION
This study confirms that the research landscape concerning teaching methods in Islamic Religious

Education (IRE) possesses strong resilience and global relevance amidst the tide of digital disruption and 21st-
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century pluralism. Based on bibliometric mapping and a literature synthesis of 697 reputable articles, a
fundamental shift in the pedagogical paradigm has been identified, moving away from conventional, text-
based approaches (such as the sorogan and bandongan traditions) towards a student-centred learning
ecosystem based on digital technology (such as blended learning, reflective models, and STEMQ-based digital
flipbooks). In theoretical terms, this instructional reconstruction offers a novel approach in the form of an
epistemological integration between Al-Ghazali’s concept of tarbiyah, the revised and Islamised cognitive
framework of Bloom’s Taxonomy, and the values of figh al-jtima’iyah. This reconstruction positions
technology not merely as a tool for disseminating information, but as a catalyst for ethical reasoning and
higher-order thinking skills. At the practical and policy levels, stakeholders in Islamic educational institutions
and curriculum policymakers are urged to holistically integrate the strengthening of teachers’ spiritual and
professional competencies with critical digital literacy. This is essential to mitigate disinformation and to
contextualise the value of religious moderation (wasathiyah) through social project-based learning, in order
to counter cyber-radicalism and foster an inclusive sense of citizenship.

Whilst providing a comprehensive research roadmap, this macro-level analysis has inherent
methodological limitations. The literature search, which excluded non-English-language documents and
restricted sources to the Scopus database, risks overlooking rich local dynamics, such as literature in Arabic
or local languages in the regions at the epicentre of the growth examined in this study. Furthermore, the
predominance of publications centred on Indonesia and Malaysia creates a geographical bias that limits the
generalisation of the findings to the context of global Muslim minorities or the Middle East. To address these
limitations, future research agendas should be directed towards expanding cross-border research partnership
networks through multinational comparative studies that incorporate other global databases such as the Web
of Science. Future researchers are also advised to explore the underlying mechanisms behind the effectiveness
of active and hybrid learning methods through experimental approaches or longitudinal case studies in
inclusive schools. This step is important for assessing the extent to which the integration of local values and

artificial intelligence can foster tolerance and spiritual resilience in pupils in the post-digital era.
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