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Abstract

This study aims to establish a conceptual framework for incorporating Islamic psychotherapy into Islamic 

religious education as a preventive and non-clinical method for enhancing students' emotional and behavioral

well-being. The study addresses the rising incidence of emotional and behavioral issues among children and 

adolescents amid swift modernization. Despite the traditional emphasis on moral and spiritual growth in 

Islamic education, there remains an absence of a comprehensive framework that incorporates psychological 

methodologies alongside Islamic pedagogical principles to tackle modern mental health issues. This study 

utilizes a conceptual-analytical framework grounded in review, content analysis, and comparative-conceptual

analysis.  The  research  integrates  classical  Islamic  psychological  principles,  current  Islamic  psychotherapy 

literature, and contemporary cognitive-behavioral theory through the utilization of authoritative Islamic texts,

peer-reviewed psychological research, and secondary empirical data concerning student mental health. The 

results delineate three categories of psychotherapy integration into Islamic religious education: traditional,

modified, and integrative approaches. The integrative model, defined by a cognitively focused and spiritually 

grounded framework influenced by Abu Zayd al-Balkhi's work, stands out as the most comprehensive model

for educational environments. This methodology integrates cognitive restructuring, emotional regulation, and 

moral  habituation  within  Islamic  spiritual  beliefs,  while  upholding  distinct  ethical  boundaries  between 

educators and clinical therapists. The study suggests that Islamic psychotherapy can be pedagogically adapted 

to  enhance  students'  psychological  and  spiritual  growth  without  converting  educational  institutions  into 

clinical environments. The proposed framework contributes to Islamic psychology and religious education by

offering a culturally grounded and ethically appropriate approach to promoting student well-being.

Keywords: Islamic psychotherapy, Islamic religious education, student well-being, emotional and behavioral 

issues

INTRODUCTION

  Rapid modernization has significantly transformed social, cultural, and psychological structures in 

contemporary  societies.  These  changes  have  reshaped  value  systems,  family  relationships,  and  moral

orientations, often creating new challenges for young people who must navigate increasingly complex social 

environments. Empirical studies indicate that children and adolescents are increasingly experiencing emotional 

and behavioral problems associated with anxiety, loneliness, stress, and identity instability (Hallford et al.,

2022; Scruggs et al., 2023). In many contexts, these challenges are also linked to spiritual disorientation and
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weakened moral frameworks, particularly when rapid social change is not accompanied by sufficient 

psychological and ethical guidance. 

Recent empirical evidence highlights the scale of these concerns. Research across multiple socio-

cultural contexts shows a growing prevalence of emotional and behavioral disorders among young people, 

which can negatively affect academic achievement, social adaptation, and overall well-being (Blackshaw et al., 

2023; Scruggs et al., 2023). In Southeast Asia, for instance, national surveys report that a substantial proportion 

of adolescents experience emotional disturbances and psychological distress (Aziz et al., 2021). These trends 

demonstrate that mental and emotional difficulties among youth are not isolated incidents but represent a 

broader educational and societal concern. 

Despite increasing recognition of these challenges, educational institutions often struggle to address 

students' emotional and psychological needs in a systematic and sustainable manner. Formal education 

systems tend to prioritize cognitive achievement and academic performance while giving limited attention to 

students' emotional and spiritual development (Morrison et al., 2021; O’Donnell et al., 2024). Although mental 

health services are available in some educational settings, they often remain poorly integrated into everyday 

learning processes and are constrained by limited resources, social stigma, and unclear role boundaries between 

educators and mental health professionals (Pfeiffer & In-Albon, 2022). 

These challenges become particularly significant within Islamic educational environments. Islamic 

education traditionally emphasizes moral cultivation, spiritual development, and character formation. Classical 

Islamic teachings also contain rich psychological insights regarding human nature, self-discipline, and 

emotional regulation. Concepts such as tazkiyat al-nafs (purification of the self), muraqabah (spiritual 

awareness before God), and moral habituation have long been recognized as mechanisms for shaping ethical 

behavior and inner balance (Najati, 2005; Subandi, 2019). However, despite this rich intellectual tradition, 

Islamic educational practices have not consistently incorporated systematic psychological frameworks capable 

of addressing contemporary mental and emotional challenges faced by students. 

In recent decades, scholars have increasingly examined Islamic psychotherapy as an integrative 

approach that combines spiritual, moral, and psychological dimensions of human well-being. Islamic 

psychotherapy conceptualizes the human psyche through interconnected elements such as nafs, qalb, ruh, and 

'aql, and interprets psychological distress within a broader moral and spiritual framework (Cahyadi, 2016). 

Classical Muslim scholars, including Abu Zayd al-Balkhi, proposed therapeutic principles emphasizing the 

role of cognition, emotional balance, and spiritual awareness in maintaining psychological well-being ideas 

that show notable parallels with contemporary cognitive-behavioral therapy (Haque, 2020). 

Despite the growing academic interest in Islamic psychotherapy, most discussions focus on clinical 

counseling or therapeutic contexts rather than educational settings. Consequently, limited research has 

explored how psychotherapeutic concepts grounded in Islamic epistemology can be systematically integrated 

into Islamic religious education as preventive and developmental tools. This gap is significant because 

educational environments provide early opportunities to foster emotional regulation, moral awareness, and 

psychological resilience among students. 

Therefore, this study aims to develop a conceptual framework for integrating Islamic psychotherapy 

into Islamic religious education as a preventive and non-clinical approach to addressing students' emotional 

and behavioral challenges. By synthesizing classical Islamic psychological thought, contemporary Islamic 

psychotherapy literature, and modern cognitive-behavioral theory, this study proposes an integrative model 

that aligns psychological insights with Islamic pedagogical principles while maintaining clear ethical 

boundaries between educational and clinical roles. 
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METHOD 

This research employs a qualitative, conceptual-analytical design based on normative and 

philosophical investigation. The research aims to establish a cohesive conceptual framework that incorporates 

Islamic psychotherapy into education as a preventive and developmental measure for addressing students' 

emotional and behavioral disturbances, rather than testing hypotheses through experimental or statistical 

methods. This design is especially suitable for investigations that seek to integrate theoretical frameworks, 

elucidate epistemological stances, and develop normative models in psychology, education, and religious 

studies. 

Islamic psychology and education extensively employ conceptual and library-based research to 

construct frameworks that link ancient Islamic thought with contemporary psychological theory. This method 

enables the researcher to critically analyze fundamental texts, scholarly interpretations, and empirical evidence 

while being mindful of the ethical and epistemological assumptions inherent in both Western and Islamic 

psychotherapy traditions. This study aims to construct a theory that emphasizes coherence, interpretative 

depth, and educational significance rather than empirical generalization. 

This study utilizes solely documentary materials, categorized into primary and secondary types. 

Primary sources encompass official Islamic literature, specifically the Qur’an and Hadith, along with classical 

and modern scholarly works in Islamic psychology, Sufism, and Islamic education. In the view of (Podrebarac 

et al., 2021), these sources is called theological texts. These texts establish the normative and epistemological 

bases for comprehending human psychology through ideas like nafs, qalb, ruh, fitrah, and tazkiyat al-nafs. 
Secondary sources include peer-reviewed journal articles, scholarly books, and review studies within 

the domains of psychotherapy, counseling psychology, cognitive-behavioral therapy, religious psychology, and 

education. In addition, secondary empirical materials, including national surveys and institutional reports on 

the prevalence of emotional and behavioral disorders among children and adolescents, were used to situate 

conceptual analysis within current educational and mental health concerns. These materials also helped map 

the broader context of student well-being and identify issues that support the relevance of the proposed 

framework. 

The research methodology entails a literature evaluation and conceptual synthesis process 

comprising multiple stages. Initially, pertinent literature was located by focused searches of scientific databases 

employing keywords associated with Islamic psychotherapy, Islamic psychology, cognitive and behavioral 

therapy, religious education, and student mental health. The inclusion criteria prioritized peer-reviewed 

articles, esteemed scholarly works, and credible Islamic sources that specifically pertain to the psychological, 

spiritual, or educational aspects of mental health. 

The chosen texts underwent meticulous analysis and thematic categorization. Sources were 

categorized based on their primary emphasis, comprising (1) general theories of psychotherapy, (2) Islamic 

psychotherapy and its psychological constructs, (3) comparative evaluations of Western and Islamic 

therapeutic frameworks, and (4) the implementation of psychotherapy in educational contexts. This 

classification enabled a methodical analysis of concepts, assumptions, and prospective interventions across 

various traditions. 

The study conducted a conceptual synthesis by analyzing similarities and differences between 

Western cognitive-behavioral psychotherapy and Islamic psychotherapeutic philosophy. We analyzed the 

classical contributions, particularly those of Abu Zayd al-Balkhi, in conjunction with modern cognitive therapy 

literature to identify conceptual similarities and epistemological differences. The outcome of this process is a 

unified framework that integrates cognitively based Islamic therapeutic concepts with the educational goals 

and ethical boundaries of Islamic religious education. 
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The analysis employed qualitative content analysis and comparative-conceptual analysis. Content 

analysis was used to systematically examine textual materials and identify recurring themes related to mental 

health, cognition, spirituality, moral development, and educational practice. This approach enabled the 

identification of key concepts such as emotional regulation, cognitive restructuring, spiritual awareness, and 

moral habituation that appear across both Western and Islamic psychotherapy literature. Previous studies 

have also used content analysis to categorize thematic patterns in psychotherapy research, including coping 

mechanisms, therapist client dynamics, and forms of spiritual integration (Captari et al., 2022). 

A comparative-conceptual analysis was employed to contrast Western psychotherapy models with 

Islamic psychotherapeutic frameworks. This approach concentrated on fundamental characteristics such as 

self-conception, the origins of psychological discomfort, therapeutic objectives, and the influence of spirituality 

and morality in healing processes. The study elucidated the alignment and epistemological distinction between 

cognitively oriented Islamic psychotherapy and secular cognitive-behavioral techniques by comparing their 

dimensions. 

Analytical reasoning emphasized theoretical coherence, epistemological consistency, and 

instructional relevance. The study aimed to create a dialogical interaction between Islamic and Western 

models, honoring the purity of Islamic spiritual values while judiciously incorporating scientifically validated 

psychological procedures. 

 

RESULT AND DISCUSSION 

Result 

This study identifies three primary characteristics for using psychotherapy ideas in Islamic religious 

education: traditional, modified, and integrative. These dimensions emerged from a comparative-conceptual 

analysis of Islamic educational practices, Islamic psychotherapy theory, and contemporary psychological 

literature. Each dimension represents a unique level of involvement with psychological concepts, exhibiting 

different degrees of need for spiritual and moral guidance.  

The conventional dimension is characterized by the utilization of spiritual practices and moral 

guidance as primary strategies for addressing students' emotional and behavioral challenges. This component 

highlights religious ceremonies, moral instruction, character development, and spiritual guidance based on 

Islamic principles. Although these practices have historically been integral to Islamic education, the study 

indicates that they are frequently implemented implicitly and lack systematic coherence with psychological 

frameworks of emotional control or cognitive growth. 

The modified dimension signifies a flexible methodology wherein specific psychological strategies, 

such as emotional awareness, self-reflection, and behavioral reinforcement, are integrated into Islamic 

educational environments, expressly recontextualized within Islamic values and principles. In this realm, 

psychological concepts are not fully embraced; instead, they are selectively incorporated to further spiritual 

and ethical aims. This method signifies an intermediary phase between conventional moral education and 

more systematic psychotherapy involvement. 

The integrative dimension is the most extensive and theoretically sound model identified in this 

investigation. It involves the systematic synthesis of cognitively oriented psychotherapy, particularly cognitive-

behavioral principles, with Islamic spirituality and pedagogical approaches. In this context, psychological 

methods like cognitive restructuring, emotional regulation, and behavioral habituation are expressly congruent 

with Islamic principles of self-discipline, moral accountability, and spiritual consciousness. This integrated 

methodology is explicitly designed for educational settings and does not aim to duplicate professional 

treatment. This integration aligns with the concept of positive psychology, which stresses the importance of 
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personal strengths and virtues, commonly encapsulated within Islamic principles such as gratitude (shukr) 

and self-awareness (muraqabah) (Harianti et al., 2022). 

 

Table 1. Aspects and Features of Psychotherapy Application in Islamic Education 

 
Dimension 

Core 

Orientation 

Primary Methods Role of Educator Expected 

Outcomes 

Traditional Spiritual–moral 

guidance 

Religious instruction, 

moral advice, ritual 

practice 

Moral guide and role 

model 

Spiritual 

awareness, moral 

compliance 

Modified Adapted 

psychological 

support 

Reflection, emotional 

awareness, 

reinforcement (Islamic 

framing) 

Facilitator of moral–

emotional growth 

Improved self-

control, 

emotional 

stability 

Integrative Cognitive–

spiritual 

synthesis 

Cognitive restructuring, 

moral habituation, 

reflective dialogue 

Facilitator of 

spiritual–

psychological 

development 

Balanced 

cognition, 

emotion, and 

behavior 

This mapping illustrates that the integrative component presents the highest potential for effectively 

addressing modern emotional and behavioral issues in a structured and ethically sound educational context. 

 

The Cognitive Behavioral Spiritual Model as the Preeminent Framework 

This study's primary findings is that a cognitively oriented, spiritually grounded model which is 

conceptually linked to the work of Abu Zayd al-Balkhi, emerges as the most pedagogically suitable framework 

for Islamic religious education. The literature consistently identifies cognitive techniques as successful in 

managing emotional and behavioral issues, owing to their focus on thought processes, self-regulation, and 

deliberate conduct. 

In the Islamic faith, al-Balkhi's theory defines psychological suffering as stemming from 

maladaptive cognition, emotional instability, and spiritual disorientation. This viewpoint strongly corresponds 

with contemporary cognitive–behavioral therapy, which asserts that dysfunctional beliefs lead to emotional 

suffering and maladaptive behavior. In contrast to secular CBT, the Islamic cognitive–spiritual approach 

contextualizes cognitive retraining within a moral and spiritual framework, highlighting accountability to God 

and alignment with ethical principles. Studies affirm that cognitive interventions can harmonize well with 

Islamic values, fostering resilience and coping strategies among Muslim clients (Khan et al., 2023). 

The research indicates that this approach is especially appropriate for educational settings, as it 

emphasizes prevention, self-awareness, and personal growth over diagnosis or therapy. Students are 

encouraged to reflect on their thoughts, recognize emotional triggers, and cultivate virtuous behavior through 

organized introspection and ethical reinforcement. These processes can be executed using standard educational 

activities, rendering them accessible within classroom and school settings. 

 

Distinction in Roles between Educators and Psychotherapists 
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A notable outcome is the delineation of professional and ethical limits between Islamic religious 

educators and psychotherapists. The research reveals a persistent focus in literature on preserving a clear 

differentiation between educational facilitation and clinical treatment. Educators are not designated as 

therapists, nor are they anticipated to diagnose or address psychological issues. 

Educators serve as facilitators of spiritual and psychological development. By adopting a facilitative 

approach, educators can encourage active engagement and promote critical thinking, thereby fostering 

personal growth and resilience (Captari et al., 2022). Their responsibilities include establishing supportive 

educational settings, exemplifying ethical conduct, facilitating introspective discussions, and promoting 

adaptive cognitive and emotional frameworks. 

Ethically, educators assuming a facilitator role must navigate complex boundaries between 

mentorship and therapeutic support. They must remain cognizant of their limitations, ensuring they do not 

cross into clinical therapeutic domains without appropriate qualifications. Referral to professional mental 

health care is required when students display indications of serious psychological distress (Khan et al., 2023). 
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Educational Consequences of Psychotherapy Integration 

The ultimate outcome concerns to the educational implications of incorporating Islamic 

psychotherapy into Islamic religious education. The investigation suggests that this integration may facilitate 

early identification of emotional challenges, enhancement of emotional regulation, and strengthening of moral 

and spiritual principles. By integrating psychotherapy ideas into standard educational practices, schools can 

proactively enhance students' well-being. 

The findings suggest that this integration does not necessitate the transformation of educational 

institutions into therapeutic environments. It reconceptualizes Islamic religious education as a comprehensive 

environment that fosters cognitive, emotional, and spiritual growth in an ethically sound manner. This stance 

enhances the preventative role of education and corresponds with the broader goals of Islamic pedagogy. 

 

Analysis of Principal Findings in Relation to Current Literature 

This study's findings suggest that Islamic psychotherapy can be effectively included in Islamic 

religious education as a non-clinical, pedagogical approach to address students' emotional and behavioral 

issues. This finding supports and elaborates on earlier claims in Islamic psychology that mental health cannot 

be exclusively characterized by cognitive or behavioral dimensions but must be understood as a confluence of 

psychological, moral, and spiritual factors (Najati, 2005). The prevalence of a cognitively focused, spiritually 

anchored paradigm indicates that psychological well-being in educational settings is most effectively cultivated 

through systematic cognitive restructuring and emotional regulation that are expressly congruent with Islamic 

ethical and spiritual principles. 

This interpretation aligns with modern psychological view-points that prioritize holistic and 

integrative methods for mental wellness. Holistic approaches emphasize the interconnectedness of mental, 

spiritual, and emotional well-being, positing that effective psychotherapy must incorporate Islamic teachings 

alongside psychological practices to achieve comprehensive healing (Faizal et al., 2025). The present findings 

demonstrate that Islamic psychotherapy intrinsically aligns with holistic principles, positioning spirituality as 

a core component of psychological well-being (Subandi, 2019). This eclectic model provides a framework for 

blending various therapeutic modalities, integrating cognitive-behavioral techniques with Islamic spirituality 

to tailor approaches that resonate with Muslim clients’ cultural and religious values (Khan et al., 2023). 

 

Discussion 

Alignment and Tension with Prior Research in Islamic and Western Psychotherapy 

The findings of this study suggest that Islamic psychotherapy can be meaningfully incorporated 

into Islamic religious education as a preventive educational approach to addressing students’ emotional and 

behavioral challenges. The identification of three dimensions illustrates how psychological principles may 

interact with Islamic educational practices at different levels. This classification provides a clearer framework 

for understanding how psychotherapeutic ideas can function within educational settings rather than being 

limited to clinical environments. 

These findings are broadly consistent with earlier studies that highlight the conceptual compatibility 

between Islamic psychological traditions and contemporary cognitive-behavioral approaches. Classical Muslim 

scholars such as Abu Zayd al-Balkhi emphasized the importance of cognition in shaping emotional well-being, 

arguing that maladaptive thoughts can lead to emotional distress. This perspective closely resembles the central 

assumptions of modern cognitive therapy, which also emphasizes the relationship between thoughts, 

emotions, and behavior (Haque, 2020). 
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However, the current data elucidate a significant point of divergence. Western cognitive and 

behavioral therapy generally functions within a secular paradigm aimed at alleviating symptoms and 

enhancing functionality, whereas Islamic psychotherapy contextualizes cognitive transformation within a 

moral-spiritual framework that prioritizes accountability, ethical self-regulation, and spiritual purpose 

(Cahyadi, 2016). The findings thereby enhance the current research by illustrating that convergence between 

Islamic and Western psychotherapy occurs at the methodological level, rather than at the level of ultimate 

objectives or epistemological underpinnings. Moreover, both CBT and Islamic spirituality prioritize structured 

approaches to emotional regulation, mindfulness, and self-reflection, which assist individuals in managing 

anxiety, depression, and other mental health concerns (Faizal et al., 2025). 

 

Educational and Ethical Consequences of Role Specification 

This study highlights the distinct separation between the functions of educators and 

psychotherapists. The results highlight that Islamic religious educators ought to serve as facilitators of spiritual 

and psychological development instead of acting as clinical practitioners. This role adheres to ethical standards 

in counseling and educational psychology, which warn against role ambiguity and the improper application 

of therapeutic authority in educational contexts (Nelson-Jones, 2011). However, if the study challenges 

previous findings by emphasizing that educators should avoid any clinical roles entirely, it may call for re-

evaluation of how mental health and educational frameworks interact, urging a more distinct separation 

between facilitative and therapeutic roles (Hook et al., 2021). 

This facilitator model enhances the pedagogical objectives of Islamic religious education by 

including emotional management, reflective thinking, and moral habituation into daily learning activities. 

Educators are equipped to enhance students' well-being through discourse, modeling, and reinforcement, 

while refraining from adopting obligations beyond their professional expertise. This positions educators to 

advocate for students' mental health while referring them to trained professionals when necessary, thereby 

avoiding potential moral and ethical dilemmas associated with overstepping their expertise (Khan et al., 

2023).This strategy protects students from untrained intervention and ensures that mental health specialists 

receive significant psychological suffering. 

 

Theoretical and Practical Contributions of the Integrative Framework 

One of the main contributions of this study is its effort to reposition Islamic psychotherapy beyond 

its traditional association with clinical counseling. Much of the existing literature discusses Islamic 

psychotherapy primarily within therapeutic contexts. In contrast, this study shows that its principles can also 

be adapted as pedagogical tools within Islamic religious education. 

The integrative framework proposed in this study demonstrates how cognitive-behavioral principles 

such as cognitive restructuring, emotional regulation, and reflective awareness can be aligned with Islamic 

spiritual concepts including muraqabah, moral accountability, and character development. By embedding 

psychological insights within Islamic ethical and spiritual perspectives, the framework offers a culturally 

grounded approach to supporting student well-being in Moslem educational environments. 

In addition, this study contributes to broader discussions on culturally responsive approaches in 

psychology and education. It illustrates how psychological theories can be thoughtfully interpreted within 

religious epistemologies while maintaining conceptual rigor and methodological coherence (Captari & 

Worthington, 2024; Hill & Norcross, 2023). 
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Limitations and Future Research Directions 

Several limitations should be acknowledged. As a conceptual and literature-based study, the analysis 

does not provide empirical evidence regarding the practical effectiveness of the proposed framework in real 

educational settings. The reliance on secondary sources also limits the ability to evaluate how the framework 

may operate across different institutional contexts. This absence of empirical evidence can lead to challenges 

in establishing the efficacy and applicability of these frameworks within the psychotherapeutic context 

(Captari et al., 2022). 

The concept is mostly based on Islamic epistemology, which may restrict its applicability beyond 

Muslim educational contexts. This distinctiveness enhances cultural significance but limits generalizability. 

The lack of standardized tools for assessing Islamic psychological constructs like nafs or qalb presents obstacles 

for empirical validation. Research findings may reflect cultural norms and practices that are not applicable to 

broader populations, thereby limiting their external validity (Khan et al., 2023). 

Subsequent research ought to rectify these inadequacies via empirical investigations that evaluate 

the proposed framework across varied Islamic educational settings. Longitudinal and mixed-methods designs 

may elucidate both immediate and enduring effects of incorporating Islamic psychotherapy into educational 

frameworks. First, longitudinal studies could be implemented to assess the long-term effectiveness of 

integrative models in fostering psychological well-being among students, thereby providing data that extends 

beyond short-term outcomes (Spencer et al., 2021). 

Second, employing mixed-methods approaches can yield comprehensive insights. Combining 

quantitative metrics with qualitative interviews can help understand the subjective experiences of students 

engaging with integrated Islamic psychotherapy, thus offering more nuanced perspectives and identifying the 

specific elements that contribute to successful outcomes (Pappagianopoulos et al., 2024). 

Collaborative study among educators, psychologists, and Islamic scholars would enhance the 

empirical and theoretical basis of this method. This lack of collaboration hampers the development of 

comprehensive integrative models that accommodate both psychological paradigms and spiritual principles 

(Leonard, 2023). 

The discourse emphasizes that the integration of Islamic psychotherapy into Islamic religious 

education represents a theoretically sound and ethically grounded response to contemporary mental and 

emotional challenges. Such collaborations can help synthesize theological insights with clinical practices to 

develop educational programs that effectively integrate spiritual and psychological dimensions (Diamond et 

al., 2025). These findings provide a conceptual foundation for the conclusion section, which synthesizes the 

study's broader significance and contributions. 

 
CONCLUSION 

This study contends that Islamic psychotherapy, when methodically designed and educationally 

contextualized, provides a valid conceptual framework for treating modern emotional and behavioral issues 

among students in Islamic religious education. This study utilizes classical Islamic psychology, especially the 

cognitively oriented spiritual insights of Abu Zayd al-Balkhi, alongside contemporary cognitive-behavioral 

theory, to illustrate that psychological well-being in educational environments can be enhanced through 

systematic cognitive restructuring, emotional regulation, and moral-spiritual internalization. 

The proposed integrated paradigm clarifies that Islamic psychotherapy extends beyond clinical or 

counseling settings. It can serve as a preventive and developmental resource integrated into routine 

instructional practice. By designating educators as facilitators of spiritual and psychological development, 
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rather than as clinical therapists, the framework maintains ethical bounds while improving the educational 

response to students' mental and emotional requirements. 

This work enhances Islamic psychology by integrating psychotherapy discourse inside the 

educational sphere and illustrating the methodological alignment between cognitive-behavioral principles and 

Islamic spiritual epistemology. It provides Islamic educational institutions with a culturally relevant and 

ethically sound approach for enhancing student well-being, especially in environments where access to 

professional mental health services is restricted. 

The incorporation of Islamic psychotherapy into Islamic religious education signifies a significant 

advancement towards a comprehensive educational framework that harmonizes cognitive, emotional, and 

spiritual growth, thereby enhancing the preventive function of education in addressing modern mental health 

issues. 
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